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1. Introduction

In the sphere of Public Relations (PR), the capability to communicate efficiently,
examine media discourse, and reply to rapidly changing global narratives is
fundamental. English, as the prevailing language of international media and
professional communication, plays an essential role in modelling the skillset of
future PR specialists. However, traditional English language training frequently
fails to address the actual tasks that PR students face, for the most part in terms
of understanding and generating language in authentic, media-rich settings.

In recent years, educators have increasingly accentuated the integration of
authentic materials into English for Specific Purposes (ESP) courses. Among
these resources, news texts have confirmed particularly valuable to the
learners, as they render students to modern language use, diverse linguistic
strategies, and culturally rooted meanings. Furthermore, working with news
improves students’ media literacy — a crucial competence in PR education,
where the skill to distinguish bias, deduce framing, and respond to public
discourse is actually essential.

This article offers a pedagogical model that combines Task-Based Language
Teaching (TBLT) with the use of English-language news as a means to expand
both language and critical media skills. By inserting tasks that duplicate everyday
PR situations into the program of study — such as headline comparison, fact-
checking, and press release drafting — this training aims to demonstrate how
engagement with news can enrich the linguistic learning experience and better
prepare undergraduates for the challenges of their future profession.
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2. Literature review

The integration of authentic materials in English language education, particularly
within English for Specific Purposes (ESP), has been widely approved as a means
of increasing learner motivation, commitment, and real-world communication
skills (Gilmore, 2007; Tafani, 2009; Pinner, 2013; Chemerys, 2022). News texts, in
particular, provide a rich source of up-to-date lexicon, colloquial expressions, and
linguistic structures that reproduce contemporary sociopolitical and sociocultural
settings. For undergraduates in Public Relations (PR), such exposure is especially
appropriate, as it allows them to engage with the varieties of media discourse with
which they are likely to encounter in their professional lives.

Task-Based Language Teaching (TBLT) has emerged as an effective method
for supporting communicative competence through meaningful, goal-oriented
tasks (Lai-Li, 2011, p. 500). According to Ellis et al. (2019), TBLT underlines
language use in context and inspires learners to develop both fluency and
accuracy through active involvement. When combined with authentic materials
like news articles, TBLT creates an immersive environment where learners
interact with language as it is genuinely used, rather than in artificially
assembled textbook set-ups.

Media literacy, in the meantime, has turned out to be a key competence in PR
education, interconnecting both language learning and professional training. As
Buckingham (2003) and Livingstone (2004) note, media literacy involves the
ability to access, analyse, evaluate, and create messages across a variety of
contexts. For PR students, this contains critical awareness of media framing, bias,
agenda-setting, and persuasive techniques — all of which are inserted in news
discourse. It is important to mention that media framing refers to the way the
news media organises and presents a news story, emphasising certain aspects of
reality while downplaying or omitting others. By emphasising certain details,
words, images, or angles, the media can guide the audience towards a particular
interpretation of an event or issue. For example, a protest could be framed as a
“riot” (emphasising disorder) or as a “demonstration for justice” (emphasising
legitimate grievances). Under the term agenda-setting we understand the media’s
ability to determine which issues are considered important by the public. The deep
knowledge of all these aspects is fundamental in communication studies. It
highlights the significant power of the media to direct public attention and shape
public priorities, serving as a powerful force in shaping our understanding of the
world and influencing what we deem important. Many researchers emphasise the
role of education in nurturing these skills, particularly in digital and multilingual
environments (Hobbs, 2010; Potter, 2022).
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While there is broad research on TBLT and media literacy individually, fewer
studies address their mutual application in the perspective of ESP for PR
students. This study aims to explore the integration of authentic English-language
news content as a tool for enhancing media literacy and developing specific
communicative competence among students majoring in Public Relations.

3. Methodology

This study was conducted as part of a semester-long Professional
Communication in English course designed for undergraduate students majoring
in Public Relations and Journalism at Bohdan Khmelnytsky National University of
Cherkasy. The primary objective of the course was to improve students’ English
language proficiency while simultaneously developing their media literacy skills.
To achieve this, a Task-Based Language Teaching (TBLT) approach was
implemented using authentic English-language news materials.

39 fourth-year PR students participated in the course. Instruction was
structured around weekly themes related to media and communication (e.g.,
crisis communication, political narratives, reputation management). For each
theme, students engaged with curated articles from reputable English-language
media outlets, such as BBC News, The Guardian and Reuters.

Tasks were designed according to the principles of TBLT and included:

— headline analysis and comparison across different news sources;
— identification of bias and framing techniques;

— vocabulary extraction and contextualization;

— rewriting news content into press releases or social media posts;
— fact-checking and evaluating source credibility.

Students worked individually, in pairs, and in small groups. Each task
finished in a real-world communicative product, such as an imitation press
briefing, infographic, or media response. Instructional scaffolding was provided
through pre-task vocabulary support and post-task reflection activities.

We are able to illustrate the headline analysis and comparison across different
news sources through an example of the activities provided. The students were
asked to carry a Comparative Headline Analysis and were provided with the
following topic: Ukraine at Munich Security Conference (14 February 2025). They
were given such instructions:

1. Read both headlines carefully.

2. Identify and discuss:
— The primary focus of each headline;
— The tone and emotional impact conveyed;
— Rhetorical devices used.
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3. Analyse how each headline shapes readers’ perceptions of Ukraine’s role.
4. Create alternate headlines for the same event using different framing:
— Highlighting Ukraine’s demands in a neutral tone;
— Emphasising diplomatic engagement;
— Focusing on US-EU internal tension.
These are some of our findings. The first headline was taken from The
Guardian (URL1):
“Zelenskyy demands ‘real security guarantees’ before peace talks” (The
Guardian, Feb 14, 2025).
— Focus: Zelenskyy’s demand for security assurances;
— Tone: forceful, emotional;
— Device: direct quotation (“real security guarantees”); it emphasises
urgency and leadership.
The previous headline was compared with the second one from Reuters (URL2):
“Vance attack on Europe overshadows Ukraine talks at security conference”
(Reuters, Feb 14, 2025).
— Focus: US Vice President JD Vance’s criticism of Europe, marginalizing
Ukraine’s presence;
— Tone: neutral, reportive;
— Device: metaphor (“overshadows”);
situation became secondary.

it suggests that Ukraine’s

Table 1. Comparative headline analysis

News ) Prima Rhetorical
Headline Ty Tone .
outlet focus device
Zelenskyy demands .
. v . Ukraine’s . . .
The real security . Emotional, | Direct quotation
. , security . « »
Guardian | guarantees’ before assertive (“demands”)
demands
peace talks
Vance attack on US domestic
Europe speech
P p . Neutral, Metaphor
Reuters overshadows eclipsing reportive | (“overshadows”)
Ukraine talks at Ukraine’s P
security conference agenda

Source: Created by the author

Therefore, the students came to the conclusion that in general The Guardian
highlights urgency and leadership, while Reuters shifts attention to US
internal politics.
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Then the students were provided with the follow-up discussion:
— How do headline choices influence public awareness of global events?
— Can tone and framing affect policy understanding or bias in media
consumption?

Data for this study were collected through classroom observations, qualitative
analysis of student work (written tasks, media reports) and anonymous student
surveys conducted at the end of the course.

The collected data were analysed to assess changes in students’ language
accuracy, critical reading skills, and confidence in dealing with authentic media
content in English. Qualitative responses from the surveys were coded to identify
common themes related to perceived learning gains, challenges, and relevance to
their future profession.

4. Findings

The implementation of the task-based learning approach using authentic English-
language news materials brought positive outcomes in some areas. The analysis of
student performance and feedback demonstrated several key improvements.

4.1. Vocabulary acquisition and contextual understanding

Students demonstrated a significant expansion of their PR-related vocabulary,
particularly terms associated with media discourse, crisis communication, and
political narratives. Exposure to diverse news sources allowed learners to
encounter words and idiomatic expressions in authentic contexts, facilitating
deeper comprehension and retention.

To quantify vocabulary gains, a pre- and post-course vocabulary test was
administered. The test included 50 media-specific terms (e.g., press release,
media kit, soundbite, brand image, target audience, reputation management, key
message, communications strategy, message framing, agenda-setting, spin). Each
term was scored for correct usage in context. Students’ scores were averaged,
and the difference between the pre- and post-test scores indicated learning gains.
On average, students’ correct usage increased by 22%, reflecting measurable
improvement in accurate application of PR-specific terminology.

4.2. Improvement of critical thinking and media literacy

Engagement with news articles enhanced students’ ability to recognise bias,
identify framing strategies, and assess source credibility. In structured classroom
tasks, students compared coverage of the same event across multiple media
outlets (BBC, Reuters, and The Guardian), highlighting differences in tone,
emphasis, and framing techniques.
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To evaluate improvements, a critical analysis task was scored using a rubric
assessing (a) identification of biased language, (b) recognition of framing
strategies, and (c) assessment of source reliability. Pre- and post-course
performance was compared, and the proportion of students demonstrating
mastery in at least two of the three areas increased by 30%, indicating a
substantial gain in critical media analysis skills.

4.3. Advanced confidence and communication skills

Students reported increased confidence when working with authentic materials
and participating in task-based activities that simulated real-life PR scenarios.
For instance, after completing a series of assignments involving drafting press
releases based on news reports, 73% of students rated their readiness to engage
in professional communication as “high” or “very high” in post-course surveys.

4.4. Challenges encountered

Despite overall positive outcomes, some students encountered difficulties with
complex sentence structures, culturally specific references, and abstract concepts
embedded in news discourse. For example, terms like soft power or idiomatic
expressions such as to call the shots required additional scaffolding through
targeted vocabulary exercises and peer support.

4.5. Student feedback

Anonymous surveys indicated that 85% of participants valued the integration of
news materials, emphasising that such tasks made learning more engaging and
relevant to their future careers. Many students expressed interest in
incorporating multimedia content such as video news segments and podcasts to
diversify their learning experiences further.

Table 2. Student skill improvements following TBL implementation using
authentic news materials

Skill Area Improvement Notes
Acquisition of media-related 220 Increased accurate use of
vocabulary 0 specific terminology
- . Enh d critical thinki
Ability to detect bias 30% Hhance Crl. cal Thining
skills
Confidence in professional 73% (high After completing practical PR
communication confidence) tasks
Positive feedback on th
Overall student satisfaction 85% . oS! 1'\/e eecback on e.
integration of news materials

Source: Created by the author
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5. Discussion

The findings of this study support the growing body of literature suggesting that
the integration of authentic news materials into English for Specific Purposes
(ESP) instruction can significantly enhance both language competence and media
literacy. For Public Relations (PR) students, who must operate in fast-paced,
media-driven environments, this dual benefit is particularly relevant.

One of the most notable outcomes was the development of students’ ability to
engage with media language critically. The marked increase in their awareness of
bias, framing strategies, and source reliability indicates that language instruction,
when designed to reflect real-world contexts, can support broader cognitive and
professional skills. This aligns with Hobbs’ assertion that media literacy is not a
supplementary skill but a foundational component of contemporary education,
particularly in media-related fields (Hobbs, 2010, p. 15).

The application of Task-Based Language Teaching (TBLT) principles proved
to be effective for not only improving vocabulary and fluency, but also for
promoting learner autonomy and task engagement. Students responded
positively to tasks that mimicked professional PR scenarios, demonstrating
improved confidence and motivation. Notably, the incorporation of authentic
texts served as a bridge between classroom learning and workplace
communication, a gap often reported in traditional language instruction.

While the results were overwhelmingly positive, the study also revealed some
challenges. Difficulties with culturally embedded references and syntactic
complexity in news discourse highlight the need for appropriate scaffolding,
especially for learners operating at intermediate levels. The success of peer
collaboration and targeted vocabulary support suggests that such challenges can
be effectively addressed within a well-designed course structure.

Overall, the study illustrates that a task-based, news-integrated approach
aligns with the communicative and analytical demands of PR education. It not
only enhances students’ linguistic ability but also prepares them to interpret and
shape media narratives — a core skill in the modern public sphere.

6. Conclusion

This study investigated how task-based learning through authentic news content
promotes media literacy among PR students. By engaging with real-time news
from authoritative sources such as BBC News, Reuters and The Guardian,
students not only became familiar with specific vocabulary but also developed
critical reading and analysis skills. To sum up the key findings, we need to
underline that specific activities such as headline analysis, bias detection,
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contextual vocabulary work and news rewriting were found to be effective in
enhancing both language competence and media literacy.

The integration of news-based tasks encourages active learning and
contextualises language learning. It supports the development of key 21st century
competencies such as source evaluation, digital literacy and audience-sensitive
communication, which are crucial for future public relations professionals.
Additionally, the variety of news formats (written, audio, video) allows for
differentiated instruction and accommodates different learning styles.

The development of media literacy skills is crucial nowadays. Throughout the
course, students learn to identify bias, recognise framing strategies, and assess
credibility. These analytical skills are transferable beyond language classes and are
relevant to the global emphasis on responsible media consumption and production.
Tasks such as comparing headlines from different publications or fact-checking
controversial reports allow students to question narratives and think for themselves.

By modelling real-world tasks, such as writing press releases based on
current events or summarising news stories for social media, students practise
communicating in a way that reflects industry expectations. Exposure to media
jargon, public message strategies, and journalistic norms prepares students for
the nuanced demands of PR work in multicultural and digital contexts.

While the study highlights the benefits of news-based learning, it also
acknowledges certain challenges: selecting grade-appropriate content, managing
political sensitivities, and ensuring balanced perspectives. Future research could
focus on developing structured curricula around these tasks, examining longitudinal
effects on students’ language proficiency and professional readiness, or comparing
traditional English teaching methods with media-integrated approaches.

In summary, the use of authentic media in English for Special Purposes (ESP)
classes offers a dynamic and interdisciplinary way to enhance both linguistic and
critical competencies. It aligns language learning with real-world relevance and
equips students with the PR tools to become not only effective communicators
but also responsible and literate media consumers.
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The article explores the integration of authentic English-language news content as a
tool for enhancing media literacy and developing domain-specific communicative
competence among students majoring in Public Relations. The focus is placed on
implementing a Task-Based Language Teaching (TBLT) approach in combination with
news analysis techniques within an ESP (English for Specific Purposes) framework.
The study outlines the stages of an educational project that employed up-to-date
headlines from authoritative sources as the basis for a sequence of tasks designed to
build not only linguistic but also critical and professional skills.

Through task completion, students practiced relevant vocabulary, conducted semantic
and pragmatic headline analysis, identified forms of media framing and manipulation, and
adapted authentic materials into various PR genres. Working with real-life media also
contributed to fact-checking and cross-source comparison. The project encouraged the
development of soft skills, including public speaking and analytical argumentation.

The article presents the results of a student survey, which demonstrated increased
motivation to learn English and a desire for continued engagement with current global
issues through foreign-language media. Based on the findings, the author offers practical
recommendations for enhancing ESP courses for communication-related fields, including


https://files.eric.ed.gov/fulltext/ED523244.pdf
https://doi.org/10.11139/cj.28.2.498-521
https://eprints.lse.ac.uk/1027/1/What_is_media_literacy_(LSERO).pdf
https://doi.org/10.23860/JMLE-2022-14-2-3
https://files.eric.ed.gov/fulltext/EJ1052325.pdf
https://www.theguardian.com/world/live/2025/feb/14/russia-ukraine-war-peace-vladimir-putin-volodymyr-zelenskyy-donald-trump-munich-security-conference-europe-news
https://www.theguardian.com/world/live/2025/feb/14/russia-ukraine-war-peace-vladimir-putin-volodymyr-zelenskyy-donald-trump-munich-security-conference-europe-news
https://www.theguardian.com/world/live/2025/feb/14/russia-ukraine-war-peace-vladimir-putin-volodymyr-zelenskyy-donald-trump-munich-security-conference-europe-news
https://www.reuters.com/world/europe/zelenskiy-expected-meet-vance-munich-security-conference-begins-2025-02-14/
https://www.reuters.com/world/europe/zelenskiy-expected-meet-vance-munich-security-conference-begins-2025-02-14/

Learning English through news: a task-based approach... 49

the integration of digital tools, student-led media projects, and the systematic use of critical
news analysis as an integral component of language instruction. The project highlights the
value of combining language education with media analysis to prepare socially responsible,
globally minded, and professionally competent graduates.

Keywords: authentic news, media literacy, English for Specific Purposes, public relations,
Task-Based Language Teaching, framing, critical thinking, intercultural communication,
digital skills.

BuBUYeHHS aHIJIiIIICbKOI MOBU Uepe3 aHaIi3 HOBUH:
3aBJAHHEBO-OPIEHTOBAaHMUI MiAXij, K0 POpMyBaHHS MeAiarpaMOTHOCTI
Manb6yTHiX ¢axiBuiB i3 PR

Yemepuc IHHa, KaHAMJAT TeJIaroriYHMX HayK, JOLEHT. YepKacbKui HallilOHJIbHUMI
yHiBepcuTeT iMeHi BorflaHa XmeapbHUITBKOTO, Kadeapa iHO3eMHUX MOB, /OIEHT.
chemerysiinna@gmail.com, ORCID: 0000-0001-7898-3607.

Y craTTi AOC/I/PKEHO IHTerpaiio aBTeHTUYHOI'0 aHTJIOMOBHOI'O HOBMHHOT'O KOHTEHTY SIK
IHCTpyMEeHTY IS Ii/IBUIIEHHST MeJliarpaMOTHOCTI Ta PO3BUTKY IIpeMETHO-OPiEHTOBAHOI
KOMYHIKaTMBHOI KOMIIETEHIli cepell CTY[EHTIB, SIKi CIIeliai3yloTbCsl Ha 3B’SI3Kax 3
TPOMAJICHKICTIO. AKIIEHT 3po6JIeHO Ha BIIPOBa/PKEHHI TIX0/Ty BMKJIQJIAHHS MOBU Ha
ocHOBi 3aBaaHb (TBLT) y noenHaHHI 3 MeToJaMM aHaJlidy HOBMH y paMkax ESP
(aHTTICHKOT MOBM /IS CTIEIiUIbHYX I1ij1ei). Y JOCIPKEeHHI OKPeCc/IeHO eTar OCBITHbOTO
TIPOEKTY, B SIKOMY BMKOPMCTOBYBJIMCSI aKTyaJIbHI 3ar0JIOBKM 3 aBTOPUTETHUX JPKepesl SIK
OCHOBa /151 TIOCJTIZIOBHOCTI 3aBZjaHb, CIIPSIMOBAHMX Ha PO3BUTOK He JIMIIIE JIIHTBiICTUYHUX,
a ¥l KpUTUYHMX Ta TIPOdECiTHMX HABUYOK.

[IInsixoM BMKOHAHHSI 3aBJlaHb CTYZEHTM IIPaKTMKyBa/IM BIiJIIOBIHY JIEKCUKY,
TIPOBOJT/IM CEMAHTUYHUI Ta TpParMaTWMYHMII aHAT3 3aroJIoBKiB, BM3HaAYaM (GOpPMU
¢dpertmiHTy Ta MaHImy i y 3MI, a TaKOXX aal TyBaJIM aBTeHTUYHI MaTepiav 10 Pi3HUX
»kaHpiB PR. Po6oTa 3 peasrbanMm 3MI TaKkoX CIpysiIa IepeBipIii GaKTiB Ta mepeXpecHOMy
TTOPiBHSTHHIO. [TPOEKT CIIPMSIB PO3BUTKY M’SIKMX HAaBMUOK, BKJTIOUAIOYM IyOJIiYHI BUCTYIIN
Ta aHIITUYHY apryMeHTallilo.

Y CTatrTi NpeficTaB/IeHO pe3y/IbTaTi ONMTYBaHHS CTYZEHTIB, SIKi IIPOJIeMOHCTPYBa/IU
MiBUIIEHY MOTMBAILI0 70 BMBYEHHSI AHIJIICBKOI MOBM Ta Oa)KaHHS IIPOJIOBXKYBAaTHU
3alIMaTUCS aKTyaJIbHMMM TJI00aIbHMMU TIpobsieMamy yepe3 iHmomMoBHi 3MI. Ha ocHOBi
OTPMMaHMX pe3yJ/IbTaTiB aBTOP IIPOIIOHYE IPAaKTUYHI peKOMeH/allil 111010 BIOCKOHAJIEHHSI
KYpCiB aHIVIIICBKOI MOBM ISl CIIELia/IiCTiB y Tajly3siX, IOB’SI3aHMX 3 KOMYHIKaIli€lo,
BIUTIOYAIOYM iHTerpaniio IUPOBMX IHCTPYMEHTIB, MeZialpOeKTH, IO IPOBOJSITHCS
CTy[IeHTaMl, Ta CHUCTeMaTMYHe BUKOPUCTAHHSI KPUTMUHOIO aHali3y HOBUH SIK
HEeBiJEMHOTO KOMIIOHEHTa MOBHOI OCBiTHM. IIPO€KT IiJIKpeclio€ LiHHICTb IIO€LHAHHS
MOBHOI OCBITM 3 MeJliaaHasIi30M /IS MiZITOTOBKM COIIa/JIbHO BiJIOBiZa/IbHMUX, IVI06aJILHO
MMCJISTIMX Ta podeciiiHO KoMIeTeHTHMUX (axiBIIiB.

Karouosi cnoea: asmeHmMuyHi HOBUHU, Media2pamMOMHICMb, aH2Ailicbka 0451 cneyiabHUX
uinetl, 38’a3ku 3 2pomadcwbkicmio, Task-Based Language Teaching, ¢pelimiHe, kpumuyHe
MUCAEHHSL, MDICKYAbIMYPHA KOMYHIKaUis, UuPposi HagUUKU.
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Angol nyelvtanulas hirek segitségével: feladatalapti megkozelités
a PR-szakos hallgat6k médiamiiveltségének fejlesztésére
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A tanulmany az autentikus angol nyelv(i hirtartalmak integralasat vizsgalja mint a
médiamtiveltség fejlesztésének és a PR-szakos hallgatok szakteriilet-specifikus
kommunikativ kompetencidjanak erdsitését szolgalé eszkozt. A fékusz a feladatkdzpont
nyelvoktatasi megkozelités (Task-Based Language Teaching, TBLT) alkalmazisan van,
amely a hirelemzés technikaival kombindlva, az ESP (English for Specific Purposes -
szaknyelvi angol) keretében val6sul meg. A kutatds bemutatja egy olyan oktatasi projekt
szakaszait, amely naprakész, autentikus forrasokbdl szarmazé hircimeket hasznalt fel egy
olyan feladatsor alapjaként, amely nemcsak a nyelvi, hanem a kritikai és szakmai
készségek fejlesztését is célozta.

A feladatok elvégzése soran a hallgaték gyakoroltak a relevans székincset, szemantikai
és pragmatikai szempontbo6l elemezték a hircimeket, azonositottdk a médiakeretezés és a
manipulaci6 formadit, valamint az autentikus anyagokat kiilonboz6 PR-mtifajokhoz
igazitottdk. A val6s médiatartalmakkal valé munka hozzajarult a tényellenérzési készségek
fejlédéséhez és a forrasok kozotti 6sszehasonlitashoz is. A projekt 6sztonozte az tgynevezett
soft skillek - tobbek kozott a nyilvanos beszéd és az analitikus érvelés - fejlesztését.

Emellett a tanulmény egy hallgatéi kérdGives felmérés eredményeit foglalja Gssze,
amelyek nagyobb angoltanuldsi motivaciét és az aktudlis politikai kérdésekkel val6 tovabbi,
idegen nyelvli médian keresztiil torténé foglalkozas iranti igényt mutattak. Az eredmények
alapjan a szerz§ gyakorlati ajanlasokat fogalmaz meg a kommunikécids teriiletekhez
kapcsol6dd ESP-kurzusok fejlesztésére, beleértve a digitalis eszk6zok integralasat, a
hallgaték altal iranyitott médiaprojektek megvalésitasat, valamint a kritikai hirelemzés
szisztematikus alkalmazasat mint a nyelvoktatds szerves részét. A projekt ramutat arra,
hogy a nyelvoktatas és a médiatudatossag elemzésének 6tvozése hozzajarul a tarsadalmilag
felelds, globalis szemlélet( és szakmailag felkésziilt szakemberek képzéséhez.

Kulcsszavak: autentikus hirek, médiamtiveltség, szaknyelvi angol (ESP), kozkapcsolatok
(PR), feladatkozpontii nyelvoktatas, megfogalmazas, kritikai gondolkodas, interkulturalis
kommunikéacié, digitalis készségek.
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