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Good practices of pedagogical translanguaging:
A global overview of emergence, development, and
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1. Introduction

The notion of multilingualism, which examines the ability of an individual to use
more than one language efficiently in diverse contexts, has long been a feature of
several societies, but its recognition as an intellectual, cultural, and economic asset
has become more distinct in recent decades. The compound process of
globalization, migration, and technological developments has encouraged more
frequent intercultural exchanges, amplifying the need for multilingual
communication. This is particularly evident in urban centres where linguistic
diversity is becoming the norm, and in digital platforms that facilitate cross-
linguistic interaction.

Wherever multilingualism is present and languages are intermingled, the
phenomenon of translanguaging emerges. Translanguaging, compared to
multilingualism, is a relatively recent concept in sociolinguistics. It refers to the
dynamic process through which multilingual individuals navigate between and
blend their languages in fluid and creative ways (Garcia, 2009). Unlike traditional
views that treat languages as separate, bounded systems, translanguaging
recognizes the flexible, integrated nature of multilingual communication. It
highlights how speakers draw from their entire linguistic repertoires to make
meaning, depending on context and need (Otheguy-Garcia-Reid, 2015).

Both forementioned concepts are becoming central to educational policies and
pedagogical practices worldwide. In schools, translanguaging is recognized as a
powerful tool for promoting inclusive education, particularly for students from
linguistically diverse backgrounds (Schwartz-Asli, 2014; Garcia-Lin, 2017;
Scibetta-Carbonara, 2020).

Transcarpathia is a territory that exemplifies the abovementioned linguistic
diversity. The present paper aims to provide the region’s teachers with a brief
overview of translanguaging and pedagogical translanguaging, as so far, the
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journals published in this county have not yet addressed this issue. The reader
may find useful information about their emergence and development in various
countries, as well as examples of teachers’ good practices.

2. The phenomenon of translanguaging

The phenomena of multilingualism have long captivated the attention of scholars,
educators, and philologists (Garcia, 2009; Creese-Blackledge, 2010; Cenoz-Gorter,
2015). This term refers to the peculiar capacity of individuals or communities to
sinuously navigate and utilize multiple languages in their everyday lives. As our
world becomes ever more interconnected, the need to understand and accept this
linguistic diversity has never been more critical (Saville-Troike, 2012).

Individuals who speak more than one language, or more than one version of a
language, have long been accustomed to using different elements of their
linguistic repertoire at the same time. Branching out from this observation, a
new concept, translanguaging, came to the fore in the 1990s. The word
translanguaging was first used by Cen Williams in the Welsh form: trawsieithu
(Lewis-Jones-Baker, 2012). Since then, translanguaging has become a concept
that has gained significant attention in the globalised world and in the field of
multilingual education. It entails the seamless incorporation and dynamic
utilization of various languages and linguistic systems for effective
communication (Poza, 2017, p. 102). According to one of the most renowned
researchers of this topic, Ofelia Garcia, translanguaging is characterized by
versatile features, as is an effective method that focuses on the linguistic abilities,
the actions and behaviors of multilingual individuals (Garcia, 2009). Another
main concept that characterizes this phenomenon is that translanguaging is a
practice that deploys linguistic resources without regard to the boundaries of
traditional language categorizations. Individuals do not switch between separate
linguistic systems but instead draw from a unitary linguistic repertoire
(Otheguy-Garcia-Reid, 2015).

It is important to differentiate between translanguaging and code-switching,
as they are rooted in distinct theoretical frameworks and have different
objectives in educational contexts. Translanguaging views multilingual
individuals as having a unified linguistic repertoire that combines all their
language resources, which can be purposefully leveraged to support
communication and learning. In contrast, code-switching involves alternating
between two or more languages within a conversation or discourse.
Translanguaging extends beyond code-switching by embracing the fluid and
flexible nature of language use. Rather than simply switching between individual
words or phrases, translanguaging involves the integration of multiple languages
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across broader teaching and communication practices, such as using different
languages for explanations, instructions, or discussions. Moreover,
translanguaging emphasizes the agency of speakers, highlighting their ability to
consciously select and use different languages for specific purposes in
educational settings, giving them more control over their language choices
(Garcia-Otheguy, 2021).

In addition to the abovementioned properties, translanguaging encompasses
both a linguistic practice and an educational strategy employed in multilingual
contexts and learning environments. One of the new terms coined in the past
two decades is translingual practice. As a linguistic practice, translanguaging
acknowledges that languages are not isolated, distinct units, but rather
interconnected systems that can be flexibly employed to enhance communication
(Canagarajah, 2018).

In its role as an educational strategy, translanguaging recognizes and
appreciates the diverse linguistic abilities of students. This approach promotes
the use of students’ complete linguistic repertoire, including their native
language, within the classroom setting to facilitate learning and enhance both
language proficiency and subject matter comprehension. The following section
looks at how pedagogical translanguaging has emerged as a valuable educational
tool in different countries throughout the world, with particular attention to our
region, Transcarpathia.

3. The theory and practice of pedagogical translanguaging

In accordance with the information provided in the previous section, pedagogical
translanguaging is an educational strategy that utilizes the linguistic resources of
multilingual speakers to enhance both language acquisition and content
comprehension. This approach aligns closely with multilingual teaching methods, as
it leverages the diverse language skills of students to facilitate learning. By
recognizing the value of students’ multilingual repertoires, which encompass their
various language abilities, pedagogical translanguaging aims to activate these
linguistic resources to support language development and metalinguistic awareness.
Moreover, this instructional technique is situated within the broader framework of
multilingual education, serving as a specific approach within this educational context.
Pedagogical translanguaging examines the potential of harnessing a child’s
ability to comprehend and utilize multiple languages within the educational
setting and throughout the process of acquiring knowledge (Cenoz-Gorter, 2021,
p- 1). Consequently, by harnessing the power of translanguaging, educators
empower a fair and inclusive approach to education (Garcia-Wei, 2014, p. 119).
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Pedagogical translanguaging can also be understood as planned by the teacher
inside the classroom so that multilingual learners can benefit from their entire
linguistic repertoire (Garcia-Kleyn, 2016). Translanguaging in this context is
never accidental, but strategic. This strategy involves three elements connected
to the teacher: stance, design and shift. First, the teacher develops a philosophical
stance, which may even question the already existing ideologies. This stance
positions the language in the minds of pupils and not in external policies. In
order to realize it, teachers need to design the implementation of rules through
instruction in the classroom. All the instruction connected to translanguaging
have to be focused on the pupils and their needs. However, it can be only
accomplished if the educators shift their attention from languages to pupils as
individuals and language users (Garcia-Kleyn, 2016).

Furthermore, pedagogical translanguaging is a part of the broader context of
multilingual education too, as it is an instructional approach in the context of
multilingual education. The usage of pedagogical translanguaging has been
shown to have various benefits for both teachers and students. Bringing in
different languages to a classroom may have a positive impact, as they are
capable of reinforcing each other (Cenoz-Gorter, 2021, p. 3). Although it is
widely argued that the aforementioned practice can be considered as a detriment
to the use of the target language during foreign language teaching, according to
recent research, accessing two or more languages during the same lesson does
not mean less exposure to the target language (Cenoz-Gorter, 2021).

In the following, through examples brought from various countries, it is
shown how pedagogical translanguaging has become the focus of attention
around the world and has been gradually integrated into the education system.

A vast proportion of the research on this topic has been carried out in the
USA. This is due to a number of reasons, the main one being the linguistic and
practical competence of teachers. Many teachers working in U.S. bilingual
programs consider themselves highly proficient in a second language. Surveys
show that Spanish is the second language in most cases (Faltis, 2020, p. 41). This
also reflects the language needs of learners. In the southern part of the country,
the Fishman Rule (Fishman et al., 1967, p. 32) was introduced, whereby non-
native English-speaking pupils were allowed to use their mother tongue freely
during the first year, with only 10% of the education being in English. Later
research suggested that this should be changed to 50-50% (Faltis, 2020, p. 43).
In addition to the language issue, the practical skills of teachers are also crucial
for language use in schools. According to a Texas-based study, part of their
training is to prepare them for the following aspects of teaching: creating a space
where the linguistic background of each pupil is accepted and leveraged, and
following the outline of critical language awareness (Henderson-Sayer, 2020, p.
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208). Following the development of the aforementioned practices and growing in
popularity across the country in the present century, pedagogical
translanguaging now offers both monolingual and multilingual teachers a secure
option for developing pupils through their home language through its
transformative, dynamic and flexible nature (Garcia-Woodley, 2015, p. 137).

From the learners’ perspective, translanguaging offers more opportunities to
successfully carry out oral tasks, and to make reading tasks less monotonous for
children who have immigrated to the United States. Regarding the former, the
practices showed that their skills improved the most through storytelling: learners
were more confident in their use of dialogue and reported speech. It may be worth
allowing learners to use the voicing, gestures, and facial expressions of their own
culture during oral tasks. It creates a familiar environment and relieves tension.
Teacher feedback should not aim at correcting grammatical errors, but at regulating
the switching between languages. Regarding the reading tasks, teachers who use
translanguaging prefer speech-oriented approaches. The text is accompanied by
pictures that help readers to process information, and the answers are discussed
orally rather than in written form. For this part of the task, pupils can use a language
other than the target language. However, teachers must ensure that each pupil’s
language is represented to achieve successful class work (Gort, 2020).

In parallel with the United States, one can find several instances of
pedagogical translanguaging on the European continent. Italy is one of the
leading countries in this respect, as more than 826,000 foreign pupils attend
Italian institutions. Therefore, one can find consensus amongst policymakers and
practitioners that translanguaging in education should not be periodic or limited
to one subject, but that continuity is important (Scibetta-Carbonara, 2020, p.
116). Similarly to the American model, the first steps were to carry out
ethnolinguistic investigations and adopt the concept of critical language
awareness. However, they went one step further, and actively involved the
parents and pupils in the process: preparing language portrait activities for them
and observing classrooms. It was followed by the relevant teacher training and
trial period. In regions of the country where non-indigenous linguistic minorities
live, support courses have been introduced in schools as a trial period. Here
pupils have become accustomed to the new classroom practices starting in the
elementary school. Young learners of EFL could name objects first in their own
(non-Italian) language, and only then in English. It was meant to show that their
languages were appreciated, and how the task had to be carried out. In addition
to English, the trial period covered other subjects such as mathematics. Teachers
suggest that in multilingual classes more time should be devoted to teaching the
curriculum, as parallel to it they also teach Italian and cover practical skills to be
used in Italy (Scibetta-Carbonara, 2020, p. 124).
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Research carried out in the subsequent years emphasised that cultural
mediation and success in the acquisition of Italian L2 are important positive
elements in the implementation of pedagogical translanguaging. However, the
issue of class composition was raised in several instances. Participants of the
education hope that by establishing the ordinariness of this practice may help
smoothing the initial difficulties (Scibetta-Carbonara, 2020, p. 127).

Similarly to the Italian example, Scandinavian countries have a growing issue
of increasingly multilingual classrooms. A concession can be observed here that
pupils often have diverse linguistic backgrounds, including the languages of other
European countries, but also Arabic Turkish or Kurdish. As Norway and Sweden
prioritize educational equity, their schools have quickly taken advantage of the
techniques and ideas behind pedagogical translanguaging. In the context of
Norway and Denmark, the active practice of translanguaging may offer a solution
for balancing between the minority languages’ preservation and the acquisition
of national languages. Thus, linguistic integration and language maintenance are
both secured by the system (Simonsen-Karrebaek, 2019, p. 94).

Contrary to the above-mentioned examples, the Central and Eastern parts of
Europe are characterized by linguistic diversity created by indigenous linguistic
minorities. One of the affected territories is Transcarpathia, Ukraine’s
westernmost region, which is known for its rich linguistic diversity and
multilingual culture, the harnessing of learners’ multilingualism in education has
gained recognition (Hires-Laszl6, 2015, p. 168). Studies on this subject have been
compiled in one volume by the Antal Hodinka Linguistic Research Centre in 2015,
but here the term ‘code-switching’ is used instead of translanguaging.
Nevertheless, the approach of pedagogical translanguaging can be observed in
the published material. This approach likely stems from its ability to both
recognize and respect students’ varied linguistic backgrounds, while also
fostering a positive learning environment where students can draw on their full
range of language skills to understand and express meaning across different
settings. This is particularly crucial in Transcarpathia, where multiple languages,
including Ukrainian, Russian, Hungarian, Romanian, Slovak, and others, coexist.
It is essential for students to grasp that all languages hold value and play a key
role in the process of acquiring knowledge. It is also worth mentioning that by
adopting pedagogical translanguaging as a teaching method in Transcarpathian
schools, educators can tap into learners’ multilingual abilities to foster more
inclusive and engaging learning environments. Using translanguaging techniques
can also support language development and deepen students’ comprehension of
subject matter across various disciplines. For instance, allowing learners to
incorporate their full linguistic repertoire in class discussions together with the
target language, like English or Ukrainian, can be particularly advantageous.
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A similar situation prevails in neighbouring countries, such as Slovakia and
Romania. Romania is home to several linguistic minorities, including Hungarian,
Ukrainian, and German speakers, while Slovakia’s minorities are Hungarians,
Ruthenians, and Ukrainians. In these countries pedagogical translanguaging is
more frequently observed in areas with significant minority population, mainly
Hungarian. However, its application tends to be informal and community-led, with
a stronger focus on bilingual education (Brubaker, 2006). In these countries, much
of the research on translanguaging is carried out by representatives of minorities.
Learning the official language and history of the state can be difficult for
minorities, but the introduction of translanguaging can make the process
successful. As teacher training or the schools’ adaptation is not as advanced here as
in Italy, pupils can help each other a lot. Different sections of material can be
assigned to different groups as project work for revision purposes. The teacher has
to assign pupils with different mother tongue into each group. An important factor
in this process is that the focus is always on the teacher’s instructions: each one
should be precise and encourage the learners (T6dor, 2021).

Eastwards, teachers in Asian countries have been exposed to the realities and
usefulness of pedagogical translanguaging with the rise of the English language.
South Korea is an outstanding example of how teachers are tackling the
challenges of globalisation. Across the country, EFL teachers have faced first-
hand the multilingual realities of their classrooms and have been subjected since
then to several studies regarding the question of translanguaging in educational
context. These surveys reported about positive changes and practices. For
instance, teachers developed several activities focusing on translanguaging and
everyday situations. They also reported that by first helping pupils understand
the rules and truths of translanguaging, they can ensure successful dialogues in
the future. As English is an integral part of Asian pop-culture, teachers have
observed that students chat in both English and Korean. Following this trend,
written exercises are sometimes carried out in chat format. This creates a sense
of familiarity and a more creative way to correct any mistakes. However,
teachers see the increasing number of English expressions becoming an integral
part of the Korean language as a difficulty (Rabbidge, 2020).

Drawing on the preceding examples, it can be concluded that pedagogical
translanguaging is an increasingly common phenomenon, and a growing body of
research is being produced on its practice. It can be stated that from a
pedagogical perspective, translanguaging functions not only as a mechanism for
enhancing content comprehension but also as a means of bridging the gap
between pupils’ lived linguistic experiences and formal educational discourse. By
facilitating connections between languages, cultures, and identities, it promotes
multilingual competencies and fosters a more inclusive and responsive
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educational practice. This provides a broader platform for both indigenous and
non-indigenous minorities to experience their linguistic reality. Consequently,
pedagogical translanguaging represents a significant paradigm shift from
traditional language policies in education in American, European, and Asian
countries, challenging educators to re-evaluate how language is conceptualized
and utilized in multilingual learning environments.

4. Summary

In summary, while multilingualism is not a novel phenomenon in contemporary
culture, the idea of translanguaging is still in its infancy. After all, Cen Williams
only first introduced this term exactly 30 years ago, in 1994. However, it has
since become an integral part of education in several countries under the notion
of pedagogical translanguaging. As demonstrated by the examples of a range of
cases, countries with both indigenous and non-indigenous language minorities
can draw from its advantages. While enabling the instructed usage of
translanguaging in education, teachers and policymakers give way to a deeper
and more nuanced understanding of academic content. This way a more
inclusive space is created for the pupils where validation of the existing
knowledge occurs at the same time with the acquisition of new material in the
target language. Through breaking down fixed language boundaries,
translanguaging encourages intense learner participation. In addition, the use of
several languages in learning promotes cognitive processes such as critical
thinking, metacognitive awareness, and mental agility.

Nevertheless, as the example of the United States has shown, it has been a
long journey and several amendments to the existing regulations that have led to
the current improvements. Hopefully, as further successes similar to Italy’s are
discovered, more good practices will be implemented in the future.
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This paper deals with the concept of translanguaging as a powerful tool for fostering
inclusive education in linguistically diverse settings. Translanguaging, unlike traditional
views of languages as separate, bounded systems, recognizes the flexible, integrated
nature of multilingual communication. It highlights how speakers draw from their entire
linguistic repertoires to construct meaning, depending on context and need.

The paper aims to provide teachers in Transcarpathia with a comprehensive
understanding of translanguaging and its pedagogical applications. It explores the historical
development of the concept, its key characteristics, and its differentiation from code-
switching. The paper also discusses the theory and practice of pedagogical translanguaging,
highlighting its benefits for both teachers and students. It presents examples from various
countries, including the United States, Italy, and South Korea, to illustrate how pedagogical
translanguaging has been implemented in different educational contexts.

One of the core principles of translanguaging is that all languages are valuable and
can be used to support learning. Teachers can create a more inclusive and equitable
classroom environment where all learners feel valued and respected via accepting this
principle. Translanguaging can also help students to develop a deeper understanding of
the world around them by allowing them to connect their experiences across different
languages and cultures.

In addition to its benefits for learners, translanguaging can also be a powerful tool for
teachers. By using translanguaging strategies, teachers can create more engaging and
interactive lessons that are relevant to their students’ everyday lives. Translanguaging
can also assist teachers to develop their own language skills and to become more
culturally sensitive.

While the implementation of translanguaging in the classroom may require some
initial training and planning, the benefits are well worth the effort. This paper provides
valuable insights and practical guidance to support teachers in harnessing the power of
translanguaging to enhance language acquisition, content comprehension, and overall
student success.

Keywords: Transcarpathia, translanguaging, pedagogical translanguaging, multilingualism,
education.
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JlOCBiJ TPaHCIIHTBI3MYy B Ie/Jarorili: eTany BUHMKHEHHS, PO3BUTKY Ta
3aCTOCYBaHHS B HAaBYaJIbHOMY IIporieci

Kauyp AxHamapia. YuiBepcurer IlaHHOHII, /[OKTOpCbKa IIKOJIAa 6araTOMOBHOCTI,
3m06yBauka cTymneHs oKTopa ¢isocodii. kacsuranni @gmail.com, ORCID: 0000-0001-
7171-827X.

Y CTaTTi pO3rJISHYTO KOHIENIiI0 HaBYaHHSI 3a /OMOMOIOI0 TPaHC/IHTBI3MYy SIK
edeKTHBHOTO IHCTPYMEHTY JJIs1 PO3BUTKY iHK/IIO3MBHOI OCBITM B Pi3HOMaHITHMX MOBHMX
cepenoBuiliax. Ha BiiMiHY Bif TpaJMLIiHMX IOTJISIZiB HA MOBM SIK Ha OKpeMi 3aMKHeHi
CUCTEMY, TPAaHCTIHTBI3M BM3HA€E THYYKMM, IHTErpoBaHMII XapakTep 6GaraTOMOBHOL
KOMyHIKallil. BiH TMiJgKpecsaioe BaXXJMBICTb BUKOPUCTAHHS  MOBISIMM  CBOTO
MOBJICHHEBOT'O 3allacy JiJIs CTBOPEHHSI 3HAYeHHs 3aJIeKHO BiJi KOHTEKCTY Ta IOTpeo.
MeTo0 pPO3BiZIKM € PO3KPUTTS CYTHOCTI TPAHC/IHIBI3MY Ta MOXJIMBOCTEN MOTO
3acTocyBaHHs1 B negarorini. OnmcaHO OCHOBHI BiXM PpO3BUTKY TpPaHC/IHIBI3MY,
Tpe/ICTaBJIEHO WOro OCOOJIMBOCTI, AKIIEHTOBAHO Ha BiAMIHHOCTI IIBOTO SIBMINA Bif
TepeMMKaHHSI KOZiB. PO3IJISHYTO Teopilo i NMpaKTMUKY IeJaroridyHoro TPaHJ/IiHTBi3MY,
Ii/IKpec/IeHO MOTo TepeBaru sIK Jjis IeJaroris, Tax i A1 yuHiB. [Ipo/ieMOHCTPOBaHO, SIK
NeJlarOriuHMil TPAaHC/IHTBI3M 3aCTOCOBYIOTh y OCBITHIX KOHTEKCTaxX TaKMX KpalH, SIK:
CHIA, Itanii Ta [TiBgennin Kopei.

OauH i3 OCHOBHMX IPMHIMIIB TPaHC/IIHIBi3My IIOJIITa€E B TOMY, IO BCi MOBU €
IIHHMMM i MOXXYTb BUKOPMCTOBYBATHCSI Y TIPOLIECi HAaBYaHHS. 3Ti/THO 3 MM IPUHITUIIOM
Ieflaror MOXXYTb CTBOPUTM OifIBII CIIPUSIT/IMBE CepeZOBUINE B KJIaci, KOJMM KOXXeH
y4eHb Bi[dyBaTHMe, 1[0 JOro I[iHyIOTh i MMOBaXAl0Th. BUKOPMCTAaHHS TPaHC/IHIBI3MY B
Tpolleci HaBYAHHSI TaKOXX MOXKE JOTIOMOITM YYHSIM TJIMOIEe 3PO3yMIiTU JTOBKIiJUISA,
JI03BOJISIE TIOB’SI3aTH CBil TOCBi, y pi3HMX MOBax i KyJibTypax. OKpim mepeBar Jijisi yIHiB,
TPAHC/TIHIBI3M Yy TIPOIleCi HAaBYAHHSI MOXe OyTu ePpeKTMBHMM IiHCTPYMEHTOM IS
BUMTEJIiB. BusiB/IeHO, 1110 BUKOPMUCTOBYIOUM CTpaTeril TPaHC/IiHIBI3MY, BUMTEi MOXYThb
CTBOPIOBATH I[iKaBi iHTEpaKTMBHI YPOKH, SIKi BiATIOBiZJAIOTh XUTTEBUM IOTpedaM yUHiB.
lle pomoMmo)ke BUMTE/SIM PO3BMHYTM BjlaCHi MOBHI HaBMYKM 1 Kpallle 3pO3yMiTH
KyJIbTYpHE Pi3HOMAITTs1 Y4HiB. 3a3HaueHo, 1110 BIIPOBapKEeHHSI CTpaTeril TPaHC/IHIBi3My
y IIpolieCc HaBYaHHS IOTpebye IeBHOI MEePBMHHOI IMiATOTOBKM Ta IUUIaHYBaHHS, IIPOTe
OTpMMaHi pe3y/IbTaTi BapTyBaTUMYTh JOKJIaeHUX 3YCUIIb.

Y crarTi 3alpolOHOBAHO I[iHHI MOpagM Ta TMpPaKTM4YHI peKoMeHJalii, ski
JIOTIOMOXXYTh BUYMTEJISIM BUKOPMCTOBYBATM CTpaTeril TpaHC/IIHIBI3My 3 MeETOIO
TOKpallleHHsI pe3yJ/IbTaTiB HaBYaHHS MOBM Ta YCIIIIHOIO 3aCBOEHHSI YYHSIMU
HaBYaJIbHOI IIpOrpaMu.

Karouosi cnoea: 3akapnamms, MmpaHCAIH28I3M, cmpamezis MmpaHCAiH28i3MY 8
nedaezoziui, bacamomosHiCMb, ocgima.
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A pedagdgiai transzlingvalas j6 gyakorlatai. Megjelenésének, fejlédésének
és tantermi alkalmazasanak globalis attekintése

Kacsur Annamaria. Pannon Egyetem, Tobbnyelvliségi Nyelvtudomanyi Doktori Iskola,
PhD-hallgaté. kacsuranni@gmail.com, ORCID: 0000-0001-7171-827X.

Jelen tanulmény a transzlingvalas koncepcibjaval foglalkozik, mely a nyelvileg sokszini
kornyezetben az inkluziv oktatds elémozditdsanak hatékony eszkoze. A transzlingvélas,
ellentétben a nyelvekrdl mint kiilonallo, korlatozott rendszerekrdl alkotott hagyomanyos
nézetekkel, elismeri a tobbnyelvii kommunikacié rugalmas, integralt jellegét. Hangstlyozza
annak fontossagat, hogy a beszél6k a teljes nyelvi repertoarjukat felhasznaljdk a
jelentésalkotashoz, a kontextustol és a sziikségletektdl fiiggGen.

A tanulméany célja, hogy a kérpéataljai tanarok szamara atfogd képet nytjtson a
transzlingvalasrél és annak pedagoégiai alkalmazasairél. Feltarja a fogalom fejlédését, f6bb
jellemzGit és a kodvaltastél vald megkiilonboztetését. A tanulmany a pedagogiai
transzlingvalas elméletét és gyakorlatat is targyalja, kiemelve annak el6nyeit mind a tanarok,
mind a didkok szdméra. Kiilonbozé orszagokbdl - tbbek kozott az Egyesiilt Allamokbol,
Olaszorszagb6l és Dél-Koreabdl - szarmazé példakat mutat be annak illusztralasara, hogy a
pedagogiai transzlingvalast hogyan alkalmaztak kiilonboz6 oktatési kontextusokban.

A transzlingvalas egyik alapelve, hogy minden nyelv értékes és hasznéalhat6 a tanulas
tamogatasara. A tandrok ennek az elvnek az elfogadadsaval befogadébb osztalytermi
kornyezetet teremthetnek, amelyben minden didk Ggy érzi, hogy értékelik és tisztelik. A
transzlingvalas segithet a tanuléknak abban is, hogy mélyebben megértsék az ket
koriilvevd vildgot, mivel lehet6vé teszi szdmukra, hogy Osszekapcsoljak a kiilonbozé
nyelveken és kultirédkban szerzett tapasztalataikat.

A didkok szamara nyujtott el6nyei mellett a transzlingvalas a tanarok szaméra is
hatékony eszkoz lehet. A transzlingvalasi stratégidk alkalmazisaval a tanarok vonzébb és
interaktivabb 6rakat hozhatnak létre, amelyek relevansak a didkok mindennapi életében.
Tovabba segithet a tandroknak abban is, hogy fejlesszék sajat nyelvi készségeiket és
kulturdlisan érzékenyebbé véljanak.

Bér a transzlingvalas bevezetése az osztalyteremben igényelhet némi kezdeti képzést
és tervezést, az el6nyok megérik az erdfeszitést. Ez a tanulmany értékes meglatasokkal és
gyakorlati atmutatassal segiti a tandrokat abban, hogy kihasznaljdk a transzlingvalas
erejét a nyelvtanulas, valamint a tananyag megértésének és a diakok sikerességének
fokozéasa érdekében.

Kulcsszavak: Karpatalja, transzlingvalds, transzlingvdlé pedagdgiai orientacio,
tobbnyelviiség, oktatas.
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