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Kiss Anita

Ukrajnai menekiiltek nyelvi akadalymentesitésének
lehet6ségei Magyarorszagon'

1. Bevezetés

A 2022-ben kitdrt orosz-ukrdn habor(i kovetkeztében tobb szazezer ukran
allampolgar kényszeriilt elhagyni otthonét, és koziilik sokan Magyarorszagon
kerestek menedéket. A menekiiltek érkezése nemcsak humanitarius, hanem
tarsadalmi és nyelvi kihivasokat is felvetett, kiillonosen azokon a telepiiléseken,
amelyek kozvetlentil érintettek voltak a befogadasban.

Az itt bemutatott kutatds célja annak vizsgalata, hogy megjelenik-e az ukran
nyelv a hivatalos és a szolgéltat6i szféraban Nyiregyhazan és Kisvardan, és ha igen,
milyen mértékben segiti el6 az érintett kozosség tajékozodéasat, valamint
integracidjat. A felmérés egyrészt a nyelvi tajkép vizsgalatanak mddszerét alkalmazza,
amely a vizudlisan megjelen§ feliratok és informaciés anyagok elemzésére
Osszpontosit, méasrészt egyéni és fokuszcsoportos interjik segitségével késziil.

A nyelvi akadalymentesités kérdése kiilonosen fontos a menekiiltvalsagok
idején, amikor az idegen nyelvi kornyezetben val6 eligazodas alapvetden
befoly4solja a mindennapi életet, az egészségiigyi ellatashoz, oktatdshoz vagy
adminisztrativ = {igyintézéshez val6 hozzaférést. A tobbnyelvii nyilvanos
kommunikacié nemcsak a hatékony informaciékozlést szolgalja, hanem a tarsadalmi
befogadas eszkozeként is miikodik. Az Eurdpai Unidé kiemelten kezeli a nyelvi
sokszinliség védelmét, ezt példazza a Regiondlis vagy Kisebbségi Nyelvek Eur6pai
Kartajanak® elfogadasa. Emellett a hatdron atnyalé gazdasagi egylittmiikodések
sikeressége is nagymértékben fiigg a tobbnyelvli kommunikaciétél. A tanulmany

! A tanulmany a HUSKROUA/23/S/3.1/011 ,,Hatdron 4tnyalé nyelvi akadalymentesités a kozéletben”
cimd projekt keretein beliil késziilt.
? https://www.europarl.europa.eu/factsheets/en/sheet/ 142/sustainable-transport-in-the-european-union
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betekintést kivan nyudjtani abba is, hogyan jelenik meg a nyelvi soksziniiség egy olyan
régidban, ahol a tobbnyelvii nyilvdnos kommunikacié altalanosan kevésbé jellemzd.

2. Az ukranok helyzete Magyarorszagon a haboru elétt és utan

A 2011-es népszamlalas alapjan az ukranok a hetedik legnépesebb csoportot
alkotjdk a 13 magyarorszagi torténelmi nemzeti kisebbség koziil a romak, a
németek, a szlovakok, a romanok és a horvatok utan. A cenzus szerint 7 396 f§
vallotta magat ukrannak, akiknek kortilbeltil 60%-a magyar allampolgéarsaggal is
rendelkezett.>* Magyarorszagon az ukranok tobbsége Szabolcs-Szatmar-Bereg
varmegyében él, f6leg Nyiregyhadzan, Kisvardan és Fehérgyarmaton. Az itt é16
ukran kozosség 1991 6ta rendszeresen szervez programokat, amelyek segitenek
meg0drizni hagyomanyaikat. Ilyenek példaul a kiilonboz§ kozosségi rendezvények
és nyelvi taborok szervezése, Gjsagok és kiadvanyok megjelentetése, emlékhelyek
létrehozasa, vasarnapi iskola, ifjisagi tanccsoport, kérus, konyvtar és néprajzi
gyljtemény miikodtetése (Stefuca, 2020, 228. 0.).

Az orosz-ukran habora kovetkeztében Magyarorszag jelentGs szama ukran
menekiiltet fogadott be. 2022 februarjatol 2023 oktdberéig az ENSZ Menekdiltiigyi
Fébizottsaga becslése alapjan koriilbeliil hArommilliéan 1épték at az ukran-magyar
hatart, de ezeknek az embereknek a tobbsége nem toltott sok id6t
Magyarorszdgon, hanem tovabb utazott Nyugat-Eurépa felé vagy még tavolabbi
orszagokba. 2023 oktéberében 35 000 menedékes statusszal rendelkezd ukrajnai
menekiilt tartézkodott Magyarorszagon, és ebbe nem tartoznak bele az ukran-
magyar kettds allampolgéarok (vo. UNHCR, 2023; Bernat-Tomka, 2024, 355. 0.),
2025-re pedig 39 580-ra emelkedett az ideiglenes védelmi statusszal rendelkezd
ukran allampolgéarok szama>.

A haborua kitorése utdn a magyar hatar menti telepiiléseken (Zahonyban,
Beregszaszban, Barabasban, Lonyaban és Tiszabecsen), valamint Budapesten a
humanitarius és civil szervezetek elkezdték a segitségnyujtast (Téth, 2023, 2. 0.).
2023 nyaran kérdSives kutatdst végeztek az ukran menekiiltek
sziikségletfelmérésérél. A vizsgalat soran tobbek kozott kideriilt, hogy a
megkérdezettek tobbsége (59%) szdméra a munkakeresést, az egészségiigyi
ellatashoz vagy mas szolgéltatashoz val6 hozzaférést a magyar nyelvtudas hianya
neheziti vagy akadalyozza (Bernat-Tomka, 2024, 365-368. 0.). A nyelvi problémak
megoldasa érdekében a menekiiltek Magyarorszagon ingyenes magyar

3 Ukrajna Magyarorszagi Nagykovetsége, 2022.

4 Csordas Gabor (0sszedll.): 2011. évi népszamlalas. 9. Nemzetiségi adatok. Budapest: Kozponti
Statisztikai Hivatal, 2014: 157-165. o.

5 Magyar Nemzet: https://magyarnemzet.hu/kulfold/2025/04/ukran-vedelem-eu
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nyelvoktatasban részestilhetnek, tovabba a fiatalok szamara lehetévé tették, hogy
becsatlakozzanak a magyarorszagi oktatasba (Téth, 2023, 4. 0.). Emellett egy 147
ukrajnai menekiilt bevonéasaval késziilt felmérés ravilagitott arra, hogy vannak
Magyarorszagon olyan szinterek, ahol hasznalhat6 az ukrén nyelv, példaul egyes
munkahelyeken, templomban, valamint olyan hivatalokban, ahol foglalkoztatnak
ukran nyelven besz€l§ tolmécsokat. Ami az adatk6zl6k magyar nyelvtudasat illeti, a
kutatdsban részt vevlk 44%-a azt vélaszolta, hogy beszéli valamilyen szinten a
magyart, 24%-a pedig probal kommunikalni azon a nyelven. Azok a valaszaddk, akik
nem beszélnek magyarul, a nyelvi problémak megoldasa érdekében tolmacs segitségét
veszik igénybe, esetleg kiilonbozd forditoprogramokat hasznalnak, valamint néhany
egyszer(bb kifejezéssel probaljak megértetni magukat (Gazdag, 2024, 38-40. 0.). Egy
masik kutatasbol, amelyet 2022 augusztusaban végeztek a menekiiltek letelepedési
szandékairol, kidertilt, hogy a megkérdezett 538 adatkozlbnek a fele a kozeljovében
Magyarorszagon tervez maradni, egy szeptemberi felmérésben pedig 512
megkérdezettbdl mar 79% nyilatkozott ugyanigy (T6th, 2023, 5. 0.).

A menekiiltvalsdg nyoman egyre tobb kutatas vizsgélja, hogyan boldogulnak az
Ukrajnabdl érkez6k Magyarorszagon, kiilonos tekintettel az integracidjukat tamogatd
vagy éppen akadalyozé tényezdkre. A szakirodalomban megjelend felmérések sokféle
szempontbdl kozelitik meg ezt a kérdést, példaul a lakhatds, a munkaerdpiac, az
oktatas vagy a tarsadalmi befogadas teriiletén. Jelen kutatdsban pedig egy eddig még
kevésbé feltart aspektusra, a nyelvi tajképre koncentralok, amely soran azt vizsgalom,
hogy Nyiregyhé&zan és Kisvardan a vizudlis és online kommunikéacié milyen mértékben
segiti az ukran menekiiltek tajékozodasat és boldogulasat.

3. A nyelvi tajkép kutatasa

A nyelvi tajkép fogalmat eredetileg a két- vagy tobbnyelv{ varosi tér vizsgalatara
vezették be. ElsGsorban a nyilvanos terekben megjelend irott nyelvi jeleket, példaul
a kozati jelzétablakat, a hirdetStablakat, az utcaneveket, a helyneveket, a
kereskedelmi egységek jelzéseit és a korményzati épiiletek nyilvanos feliratait
elemzi. A nyelvhaszndlat vizudlis reprezenticibja nemcsak nyelvi, hanem
tarsadalmi, politikai és kulturalis jelentéssel is bir, mivel tiikrozheti a kiilonbozd
nyelvek kozotti hierarchiat, tarsadalmi viszonyokat, ideoldgiai torekvéseket és
identitasokat is (Landry-Bourhis, 1997, 25. 0.). Egy adott nyelv megjelenése egy
tablan utalhat arra a k6zosségre, ahol azt hasznaljak (példaul egy adott orszagra),
vagy olyan jelentést is hordozhat, ami nem kapcsolddik kozvetleniil a helyhez,
példaul egy adott életstilust vagy kulturalis értéket képvisel. igy egy angol nyelvii
felirat nem feltétlentil jelenti azt, hogy angolul beszélék élnek ott, hanem inkabb a
nemzetkoziséget vagy a kiilfoldi kultGrakhoz val6 viszonyt jelezheti (Scollon-
Scollon, 2003, 2. 0.). Az itt bemutatott kutatas sem a feliratok nyelvi k6zosséghez
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val6 kozvetlen kapcsolédasat hangsulyozza, hanem azok szimbolikus és
funkciondlis jelentését vizsgalja. Magyarorszagon ugyanis nem él jelents szamu
ukran ajk(i alland6 lakossag, ennek ellenére a kozelmult eseményei - az
Ukrajnaban zajl6é habort - kovetkeztében egyre gyakrabban talalkozhatunk ukran
nyelvi feliratokkal, amelyek nem a helyi ukran k6zosség jelenlétét tiikrozik, hanem
sokkal inkabb a segitségnyujtas és az eligazodas szandékat.

A nyelvi tajképkutatisok az elmult két évtizedben jelentés mértékben
kibéviiltek, és tobb iranybdl is Gjraértelmezddtek. A tobbnyelviiség fel6l kozelitve
a témat a nyelvi tajkép nemcsak a kiilonb6z6 nyelvek megjelenitésérél szol, hanem
nyelvpolitika és az identitadsformalas eszkoze lehet. A feliratok mogott meghtiz6do
dontések gyakran hatalmi és tarsadalmi viszonyokat kozvetitenek (v6. Backhaus,
2007; Shohamy-Gorter, 2009).

A nyelvi tajkép vizsgalhatdé még Ggy is mint multimodélis és dinamikus tér,
amely a nyelven kivtil figyelembe veszi a képi, tipografiai, elrendezési elemeket is,
valamint figyelemmel kiséri a nyelvi tajkép valtozasét. A nyelvi és vizudlis elemek
Osszekapcsolddasa altal kifejezGdhetnek a kiillonboz6 kozosségek kulturalis értékei,
tarsadalmi szabalyai és szokasai (Gendelman-Aiello, 2010, 259. 0.).

Ujabban pedig a digitalis média térhoditasaval elkezd6dott a virtualis terek
nyelvi tajképének a vizsgalata is, ide sorolhaték példaul a kozosségi oldalak,
mobilalkalmazasok vagy varosi kijelzék. A digitdlis nyelvi tajkép a kibertér
vizualisan megjelenitett nyelvi sokféleségének osszefiigg§ rendszere, amely
tiikkrozi a globdlis nyelvhaszndlatot, hatalmi viszonyokat és identitisokat. A
digitdlis térben a nyelvhaszndlat gyorsabban valtozik, globalisabb, és sokkal
személyesebb vagy kozosségibb lehet, mint a fizikai nyelvi tajképben. Ez a kutatasi
irany abbdl indul ki, hogy a honlapok, k6zosségi oldalak, applikaciok szintén a
nyelvi reprezentacié terepei. Honlapok esetében kiilondsen érdekes a nyelvi
elérhetGség, a nyelvvalasztas lehet8sége, illetve a kisebbségi nyelvek
megjelenésének aranya (Ivkovic-Lotherington, 2009, 19. 0.). Egy ide kapcsolédo
tanulmény a honlapok vizsgélatanak fontossagara hivja fel a figyelmet, kiilonos
tekintettel azok fGoldalainak elemzésére, mivel az olvasé ezzel a feliilettel taldlkozik
elészor, amikor felkeres egy oldalt. Az ott megjelend tartalmak fontos szerepet
jatszanak az informaciék befogadasidban, valamint a bongészés, eligazodas
megkonnyitésében. A f6oldalon kaphatunk tajékoztatast arrél is, hogy az adott
honlapon van-e lehetdség a kiilonb6z4 nyelvek kozotti valtasra. Az ide vonatkozd
kutatdsban hatéron tuli teriiletek (szlovédkiai, erdélyi, karpataljai, vajdasagi,
horvatorszagi) magyarlakta telepiiléseinek honlapjait elemezték a nyelvi
akadalymentesség szempontjabdl. A nyelvi akadalymentesség sziikebb értelemben
azt jelenti, hogy tobbnyelvi kornyezetben, példaul a hatdron tali magyarlakta
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telepiilések hivatalos honlapjain legyen elérhet6 a magyar nyelv mint valaszthat6
lehetGség (Téth, 2018, 55. 0.).

4. Nyelvi tajképkutatasok Magyarorszagon

A nyelvi tajkép kutatdsa Magyarorszagon az elmult masfél-két évtizedben egyre
népszer(ibbé vélt. Ezek a vizsgalatok segitenek megérteni, hogyan jelennek meg a
killonboz6 nyelvek a kozteriileteken. A kutatdsok elsGsorban a tébbnyelvi
kornyezetekre, a kisebbségi kozosségek vizudlis nyelvhaszndlatara és a nyelvi
ideolégidk térbeli megjelenésére koncentralnak.

HédmezGévasarhely belvarosanak nyelvi tajképe azt mutatja, hogy az idegen
nyelvek elsGsorban az iizletek és szolgaltatasok neveiben jelennek meg. Idegen
nyelv{i, informaciés funkciéju feliratok viszont ritkdbban fordulnak eld, és tobbnyire
csak néhany helyszinen, f6ként hotelekben, mtizeumokban és bankokban talalhatok.
Bar a véarosban élnek kisebbségi csoportok is, a kozteriileti feliratok nem
tartalmaznak kisebbségi nyelveket (Galgoczi-Deutsch, 2012, 234-236. 0.).

Kecskemét nyelvi tajképének vizsgalata azt mutatja, hogy a varosban gyakoriak
az egynyelvi angol, ritkdbban pedig a latin és olasz feliratok. Emellett szdmos két-
vagy tobbnyelvi felirat is megfigyelhet§ (magyar-angol, magyar-német, illetve
ezek harmas kombinaci6i), amelyeken a nyelvek aranya valtozo: olykor egyforma
hangstllyal jelennek meg, maskor a magyar dominal, és el6fordul az is, hogy a
kiegészit§ informéciok mar csak magyarul olvashatok (Kozmacs, 2018, 224. 0.).

Héviz nyelvi tajképében az idegen nyelvek, f6ként a német, az orosz és az angol,
hasznalata a hivatalos feliratokon egyel6re csak szérvanyosan figyelhet§ meg. Az
orosz nyelv ugyanakkor egyre erételjesebben van jelen, mind 6néllé feliratokban,
mind tébbnyelvi tablak részeként (Batyi, 2014, 26-28. 0.).

A magyar-szlovak hatartérség vendéglatohelyeinek nyelvhasznalatat vizsgalo
kutatas szerint a magyar nyelv Szlovakidban, a szlovak pedig Magyarorszagon alig
jelenik meg a turisztikai feliratokon. A szolgaltatdk ritkan hasznaljak a szomszédos
orszag nyelvét, és tobbnyire angolul kommunikalnak a vendégekkel (Hires-Laszl6-
Horzsa-Letenyei, 2020, 29-30. 0.).

A magyarorszagi nyelvi tajképkutatdsok szerint az idegen nyelvek hasznélata
elsésorban a turizmushoz és a kereskedelemhez kapcsolddik, leggyakrabban az
angol, a német és az orosz jelenik meg a feliratokon. A hatar menti térségekben,
ahol a szomszédos nyelvek, példaul a szlovak, vizudlis jelenléte gyenge, gyakran az
angol tolti be a kozvetitényelv szerepét. A bemutatott kutatasok ravildgitanak,
hogy a nyelvi tajkép szorosan osszefligg a gazdasagi és turisztikai folyamatokkal.
Jelen tanulmény célja, hogy e megkozelitést kovetve feltdrja az ukrdn nyelv
megjelenését Nyiregyhazan és Kisvardan, kiilonds tekintettel a hivatalos
intézmények és a vendéglatohelyek nyelvhasznalatara.
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5. A kutatas modszere

A nyelvi tajképkutatés végezhet§ kvalitativ és kvantitativ médszerekkel egyarant.
Egyes kutat6k a kvalitativ megkozelitést valasztottak, példaul Malinowski (20009,
107-125. 0.) interjukat készitett koreai tizlettulajdonosokkal az aruhaz jelzéseinek
értelmezésére annak érdekében, hogy informéciét szerezzen a szerzGség
kérdéseirdl, valamint a koreai és az angol nyelv hasznalatarél. Mas kutaték pedig
szandékosan 6tvozik a kiilonboz6 modszereket, példaul Mitchell (2010, 168-186.
0.) egy Ujsagcikk diskurzuselemzését az utcan beszélt nyelvek és a jelzések
mennyiségi vizsgalataval 6tvozte.

Kutatdsom soran kvalitativ és kvantitativ mddszereket is hasznaltam. A
kvalitativ adatgy(jtés eszkozeként félig strukturalt interjikat készitettem, mig a
kvantitativ vizsgalathoz honlapelemzést végeztem, amelyet egy online kérd&iv
(Google Urlap) segitségével dokumentaltam és értékeltem.

A félig strukturdlt interjik soran kiilonb6z6 intézmények dolgozdival és
vezetGivel, valamint véllalkozokkal folytattam beszélgetést Nyiregyhdzan és
Kisvardan. A két varosban Osszesen 13 interjut készitettem, amelyekrél engedéllyel
hangfelvétel késziilt. Az interjikon arra kerestem a valaszt, hogy a megkérdezettek
fontosnak tartjidk-e a tobbnyelvliséget, motivaltak-e abban, hogy étlapjaikat és
tajékoztatoé felirataikat tobb nyelven is elérhetévé tegyék, valamint foglalkoztatnak-
e tobb nyelven beszél§ munkatarsakat. A beszélgetések arra is kiterjedtek, hogy az
adatkozI6k szerint mennyire van jelen az ukran nyelv a szolgaltatdsokban. Tovabba
van-e igény az egyes tajékoztaté feliratok, informacidk, esetleg honlapok
tartalmanak ukran nyelvre valé leforditisara. A kutatds soran bemutatott
interjarészletek atirataban szerepl$ roviditések a kovetkezdk: TM = terepmunkas,
AK = adatkozls. A tanulmanyba beemelt interjirészletek végén zardjelben
feltiintettem a telepiilés nevét, ahol az interja késziilt, az adatk6zl6 nemét, valamint
azt, hogy a véalaszadé intézményi képviselG-e vagy vallalkozd.

A kutatds masik mddszere a honlapelemzés volt, amely soran magyarorszagi
intézmények és vallalkozasok honlapjait vizsgaltam meg annak kideritésére, hogy
biztositanak-e ukran nyelv(i tdjékoztatdst a menekiiltek szamara. A vizsgalat
alapjat egy eldre Gsszeallitott kérddiv képezte, amelyet Google Urlap formajaban
hoztam létre, igy biztositva az egységes adatgydjtést és a konnyd
0sszehasonlithatésagot. Az Urlap elsGsorban arra iranyult, hogy rogzitse a
honlapok strukturdlis jellemzGit, a tobbnyelviiség megjelenését, valamint az
esetleges ukran nyelv( tartalmak elérhetGségét. A kitoltés soran minden vizsgalt
oldal esetében azonos szempontok szerint tortént a rogzités: példaul volt-e
nyelvvalaszté menii, milyen nyelvek érhet8k el, megjelenik-e kiilon ukran nyelvi
feliilet, illetve tartalmaz-e a honlap ukrdn nyelvii dokumentumokat vagy

. 7

tajékoztatd anyagokat. A mddszer lehet6vé tette, hogy objektiv, szdmszer(sithetd
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adatokat gy(jtsek a honlapok nyelvi elérhet6ségér6l, ugyanakkor a
megjegyzésmezlk segitségével kvalitativ megfigyelések is rogzithet6k voltak. Az
adatgy(ijtés a hozzaférhetd, nyilvanos weboldalakra korlatozodott, igy a vizsgalat
az intézményi kommunikacié aktudlisan lathat6 és ténylegesen miikodd feliiletére
fékuszalt. A médszer elénye, hogy jol kiegésziti az interjuk eredményeit azaltal,
hogy empirikus képet ad a digitdlis tér tobbnyelviiségérdl. A honlapelemzés
lehet8séget nyujtott a nyelvi akadalymentesités online gyakorlatdnak részletes
feltérképezésére, valamint arra, hogy a hivatalos és szolgaltatéi szféra mennyiben
reagal a menekiiltek nyelvi sziikségleteire.

6. Kutatasi kérdések

1. Megjelenik-e a tobbnyelvliség, kiilonosen az ukran nyelv, Nyiregyhaza és
Kisvéarda hivatalos intézményeinek és vendéglatdegységeinek honlapjain?

2. Milyen nyelvi akadalymentesitési gyakorlatok figyelhet6k meg az ukran
menekiiltek szamara Nyiregyh4zan és Kisvardan?

3. Milyen nyelvi stratégidkat hasznilnak a vendéglatasban dolgozok az ukran
vendégek kiszolgalasa soran?

4. MegfigyelhetSk-e eltérések Kisvarda és Nyiregyhaza nyelvi tajképében az ukran
nyelv megjelenése szempontjabol, és milyen javaslatok teheték a nyelvi
akadalymentesités tovabbi fejlesztésére?

7. Eredmények

A vizsgalat soran 6sszesen 101 weboldalt elemeztem Nyiregyhazarol és Kisvardarol.
Nyiregyhazan 73 honlap szerepelt a mintadban - ebbdl 48 hivatalos intézményhez,
24 pedig vallalkozashoz tartozott. Kisvardan 28 oldal keriilt elemzésre (13
intézményi és 15 véllalkozéi), &m egyik hivatalos oldalon sem volt elérhetd
nyelvvaltasi lehetdség, mig Nyiregyhdzan hét esetben ez biztositott volt. Az angol
nyelv minden olyan honlapon elérhetd volt, ahol lehetdség nyilt nyelvi valtasra, az
ukran pedig csak két intézmény honlapjan volt valaszthat6 funkcid. Az egyik ilyen
intézmény Ukrajna Nyiregyhdzi Konzulatusa volt, ahovd a terepmunka soran
személyesen is ellatogattam. Az ott folytatott beszélgetésbdl kidertiilt, hogy az ukran
anyanyelviiek Magyarorszdgon leginkdbb a hivatalos {igyintézés soran
szembesiilnek nyelvi akadalyokkal, mivel azokat nyilvanvaléan magyarul kell
intézni, az angol mint kozvetit6 nyelv pedig nem minden helyzetben hasznalhato, és
sok esetben magyar nyelvtudas hidnyaban az ukran anyanyelviieknek tolmacsra van
szlikségiik. Ugyanakkor az is kideriilt, hogy az egészségiligyben kedvezébb a helyzet,
nemcsak Nyiregyhazan, hanem Kisvardan is, mivel sok Karpétaljarol attelepiilt orvos
és egészségligyi dolgozod segiti a nyelvi akadalyok athidalasat. Az interjik soran mind
Nyiregyhazan, mind Kisvardan tobb adatkozl§ nyilatkozata is ezt igazolta.
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1.

TM: Hallott-e olyan esetrdl, amikor ukrdn anyanyelviiek a nyelvi problémaikrol
meséltek?

AK: Igen, el6fordul, de tulajdonképpen, ha tigyintézésrél van szo, itt senki nem
koteles ukranul vagy angolul is beszélni, mert az ligyintézés magyarul torténik.
Az egészségiigyben itt konnyebb szokott lenni a helyzet, mert példaul a
nyiregyhdzi kérhazban egy csomé Karpataljarol attelepiilt orvos, vagy mas
egyéni munkatars dolgozik, és ha van egy ukran beteg, aki nem beszél magyarul,
akkor felkeresik azt a munkatarsat, hogy segitsen tolmacsolni. (Nyiregyhaza,
férfi, intézményi képviseld).

TM: Itt koriilbeliil hanyan dolgoznak, akik tudnak ukranul (is)?

AK: Szerintem ilyen 50-60 f§ koriil van, akik ukranul beszélnek.

TM: Akkor olyan probléma nem szokott felmeriilni, hogy bejon egy beteg, aki
nem tud magyarul, és akkor hirtelen nincs senki, aki tudna vele kommunikalni?
AK: Biztos, hogy nincs. Mindig van bent kolléga, aki Ukrajnabdl jott at, és beszél
ukranul, vagy telefonon keresztiil, vagy a konzulatus segit. Mindig megoldjuk
valahogy. (Kisvarda, férfi, intézményi képviseld).

Az oktatas terén is szamos lehetdség nyilik az ukranok szamara mindkét varosban.
Kisvardan mikodik egy nemzetiségi iskola, amely anyanyelvi oktatast biztosit az
ukréan didkoknak, mikdzben magyarul is tanulnak.

3.

TM: Midta miikodik ez az iskola ukran nemzetiségi iskolaként?

AK: 2016-ban keriiltek ide el6szor ukran gyerekek, akkor még csak elenyészé
szamban, ugye akkor indult az Akadémia, aztan szépen feltoltédatt. Jottek példaul
Karpataljardl, féleg a Munkéacsi jarasbol, a Beregszaszi jarasbol, Ungvarrol.

TM: Hogyan tudnak boldogulni itt a gyerekek? Milyen nyelveken tudnak?

AK: Amikor idekeriilnek, akkor ugye nem tudnak, csak az ukran nyelvet, és
magas szinten allnak viszont angol nyelvbdl. Tehat angolul tudnak.

TM: Motivaltak a magyartanuldsban?

AK: Igen, és ra is vannak kényszeritve, hogy csak magyarul beszéljenek. Tehat
az edzés alkalmaval is magyarul kényszeriilnek beszélni. Mert az edz6 magyar.
Meg van korosztély, aki fogékonyabb sokkal. Es tényleg, ahogy az el6bb is
mondtuk, hogy minél kordbban keriilnek ide, anndl jobban tudnak haladni, és
anndl jobb a tanulmanyi eredményiik is. Vannak ilyen kiilon menedékes 6raink
is, és ott csoportokba vannak beosztva, és akkor kimondottan ott tanitottuk ket
magyarul. (Kisvarda, ng, intézményi képviseld).

Az iskola honlapja csak magyarul elérhetS, de az épiiletben mar taldlhaték
tobbnyelvi feliratok, példaul magyar, ukran és angol nyelven (1. kép).
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1. kép. Egy kisvardai iskola tobbnyelvi feliratai

Forrds: Sajat felvétel

Egy nyiregyhazi adatko6zl6 nyilatkozatabdl az is kidertiilt, aki szintén részt vett az
Ukrajnabdl menekiiltek segitségnytjtasaban, hogy az ukran gyermekeket
6vodakba, é&ltaldnos és Kkozépiskoldkba vették fel, ahol folytathattak
tanulményaikat, valamint magyarul tanulhattak. Tovabba gyermekek és feln6ttek
szamara egyarant elérhet6k magyar nyelvoktatdsi programok Kisvardan és
Nyiregyhazan is, segitve ezzel az integraciéjukat és a mindennapi életben valo
boldogulasukat. Ezek a kezdeményezések kulcsfontossagiak az ukran kozosség
beilleszkedésében és jovEbeni lehetfségeik megalapozaséban.

A vallalkozdsok weboldalain 0Osszességében kedvezébb volt a helyzet a
tobbnyelviiség szempontjabdl. A legtobb esetben mar a kezdGlapon megjelent a
nyelvvalasztas lehetGsége, ikon vagy mentipont formajaban. Kisvardan a vizsgélt
15 véllalkozéas kozil 6t kinalt tobbnyelvd feliiletet: egy oldal teljes egészében
elérhet6 volt angolul és mas idegen nyelveken, négy pedig csak részben
tartalmazott forditast, egy esetben pedig ukran nyelv(i informacidk is megjelentek.
Nyiregyhdzdn a 25 vizsgalt vallalkozas koziil 14 biztositott nyelvvalasztési
lehetdséget. Koziiliik kilenc honlap teljes tartalma elérhetd volt tobb nyelven, 6t
csak részleges forditast tartalmazott, négyen egyetlen idegen nyelvi tajékoztatd
oldalt kozoltek, két esetben csupan az étlapot forditottdk le, és egy honlapon



18 Kiss Anita

Google Forditot alkalmaztak, amely azonban nem miikodott megfelelGen. Az ukran
nyelv harom weboldalon jelent meg.

1. tablazat. Hivatalos intézmények és vallalkozdsok honlapjanak tobbnyelviisége

Van-e lehet§ség nyelvek

Kozt valtdsra? Hivatalos intézmény Vallalkozas
igen nem igen nem
Kisvarda 0 (0%) 13 (21%) 5 (13%) 10 (25%)
Nyiregyhaza 7 (12%) 41(67%) 14 (35%) 11 (27%)
Osszesen 61 (100%) 40 (100%)

Forras: Sajat szerkesztés

A megfigyelésbdl szarmaz6 adatok azt mutatjak, hogy bar Kisvarda vizualis nyelvi
tajképe tobbnyire egynyelv(, azaz a kiilonboz6 intézmények, vendéglatéhelyek
honlapjai dont6en csak magyar nyelven jelenitik meg az informacidkat, a
mindennapi szébeli kommunikaciéban gyakran hasznalhaté az ukran nyelv. Az
interjabeszélgetések soran, amelyeket helyi véllalkozasok és intézmények
vezetGivel folytattam, kideriilt, hogy szdmos vendéglatéegységben és
intézményben dolgoznak Ukrajndb6l szdrmazd alkalmazottak, akik aktivan
hasznaljék az ukrant a munkavégzés soran. Ennek kdszénhetSen a varosban jelen
van egy informalis tobbnyelviiség, amely elsGsorban a személyes interakciékban
nyilvanul meg. Az alabbi interjurészlet egy kisvardai vallalkozéval folytatott
beszélgetésbdl valo, aki éttermet és panziét lizemeltet. Az adatkozl§ fontosnak
tartja a tobbnyelviiséget, és foglalkoztat olyan dolgozét, aki beszél ukranul.

4. TM: A panziéban vannak elhelyezve tébbnyelvii tajékoztato feliratok?
AK: Igen. Ott is 4 nyelven van minden nekiink. Nem minden azért, biztos vannak
olyanok, amelyek nincsenek minden nyelvre leforditva a tajékoztatéban. De a f6
dolgokat a kollégand leforditja. A kollégan6 Karpataljarol van, és ha kell, akkor
fordit. (Kisvarda, férfi, vallalkozo).

Hasonl6 tapasztalatokrél szamolt be egy mésik kavézo tulajdonosa is. Elmondasa
szerint az ukran vendégek tobbsége beszél magyarul, de a szallashelyre érkezék
kozott akadnak, akik csak ukranul tudnak. Ilyenkor forditéprogramokat
hasznalnak, vagy angolul probalnak kommunikélni. Hozzatette, nagy segitséget
jelent, hogy a kavézd két munkatérsa is beszél ukranul, ami jelent6sen
megkonnyiti a kommunikaciot.
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5. TM: Mit tapasztal, mennyire tudnak magyarul az itt megfordulé ukrén

nemzetiségiiek? Vannak-e olyanok, akik egyéaltalan nem beszélnek magyarul, és
emiatt problémaba iitkoznek.
AK: Altalaban a kévéz6 vendégei beszélnek magyarul, azt tapasztaltuk, de a
szallashelyre nyilvan messzebbrél is érkeznek, ahol mar nem beszélnek
magyarul csak ukranul. Olyan esetben vagy forditéba irjuk be, vagy azért
beszélnek fiatalabbak angolul, tigyhogy tgy szoktuk megoldani a dolgot. De
nyilvanvaléan, ha van egy olyan kollega, mint ami nekiink is van itt. Hal’
Istennek, két kollégank is beszél ukranul. (Kisvarda, ng, vallalkozo).

Nyiregyhazan is felkerestem egy kavézd és egy vendégl§ tulajdonosat, akikkel
szintén a tobbnyelviiségrdl beszélgettem. Az adatkozl6k nem tartottak fontosnak,
hogy az étlapon vagy a tdjékoztatékban megjelenjen az ukran nyelv, mivel a
kiilfoldrdl érkez6 vendégekkel altalaban angolul kommunikalnak. Tapasztalataik
alapjan nincs szamottevd, kizarélag ukranul beszél§ latogatoi kor, ami indokoltta
tenné az ukran nyelv vizualis megjelenitését. Ugyanakkor a vendégl tulajdonosa
szerint fontos, hogy az ott dolgozé kollégak tobb nyelven is beszéljenek, és
kiemelte, hogy az egyik alkalmazottja a magyar mellett angolul és ukranul is tud.

A kutatas soran helyi intézmények képviselGivel, civil szervezetek tagjaival,
valamint az ukrédn kozosség néhany tagjaval is beszélgettem Nyiregyhdzan és
Kisvardan egyarant. Célom az volt, hogy feltérképezzem azokat a tébbnyelvd
szolgaltatasokat és lehetGségeket, ahol az ukrdnok szdmara lehetdség nyilik
anyanyelviik haszndlatara. A valaszok alapjan a nyelvi tdimogatas tobb szinten is
megvalosult. A Konzuli Hivatalban ukranul is lehet tigyeket intézni, a Nyiregyhazi
Ukran Nemzetiségi Onkormanyzat és a S6stéi Mizeumfalu kulturélis eseményeket
szervez kétnyelvi vagy ukran nyelvli kommunikaciéval (2. kép), a Varosi
Konyvtarban ukran gyerekkonyvsarok segiti az anyanyelvi olvasast, mig a
Nyiregyhazi Egyetemen ukrajnai tolmacsok és hallgatok segitenek a
kommunikaciés nehézségek lekiizdésében. Akik nem beszélnek magyarul, gyakran
forditoprogramokat hasznédlnak, vagy angolul prébdlnak kommunikalni. Az
interjibeszélgetések ravilagitottak arra is, hogy bizonyos teriileteken, példaul
kormanyablakokban, egészségligyi intézményekben, kézlekedési csomdpontokban
és gybgyszertarakban sziikség volna ukrédn nyelvd feliratokra és informaci6s
tablakra a konnyebb t4jékozddas érdekében. A hivatalos intézmények és
vallalkoz4dsok honlapjain pedig érdemes lenne bevezetni az ukran nyelv
valaszthatdsagat. A kutatas egyik gyakorlati célja is ide vonatkoztathato, ugyanis a
kutatds soran végzett igényfelmérés eredményeként tobb vallalkozas honlapja
leforditdsra kertil ukran nyelvre, ami elGsegiti a tobbnyelviiséget és az
informéacidkhoz valé hozzéaférést.
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2. kép. A Sbstdi Mizeumfalu altal szervezett rendezvény kétnyelvi plakatja

Forrés: Facebook

8. Osszefoglalas

A kutatds ravilagitott arra, hogy a szébeli kommunikicidban sokkal
hangstlyosabban jelenik meg az ukran nyelv, mint az online vagy irott feliileteken,
példaul az egészségiigyben, a szolgaltatasokndl és a vendéglatasban sokkal
erételjesebb a jelenléte, mint amit a nyelvi tajkép alapjan feltételezhetnénk. Fz az
eredmény dsszhangban all més, hasonlé kutatas eredményével is (v6. Landry-
Bourhis, 1997), amely ramutat arra, hogy a vizualis nyelvi tajkép (feliratok, tablak,
honlapok) gyakran korlatozottabb nyelvi megjelenést tiikkréz, mig a szdbeli
kommunikaciéban sokkal dinamikusabb és véltozatosabb a tobbnyelviiség
megjelenése. Ebbdl kovetkezik, hogy a nyelvi tajkép elemzése 6nmagaban nem ad
teljes képet a kozosség nyelvi valésagar6l, mert a szdbeli interakcidkban a
nyelvhasznalat gyakran eltér a vizualis nyelvi reprezentacioktol.



Ukrajnai menekiiltek nyelvi akadalymentesitésének lehet&ségei... 21

Irodalom

1.

10

11.

12.

13.

Backhaus, Peter 2007. Linguistic Landscapes. A Comparative Study of Urban
Multilingualism in Tokyo. Clevedon-Buffalo-Toronto: Multilingual Matters Ltd.

https://doi.org/10.2307/ij.27195495

. Batyi Szilvia 2014. Héviz: nyelvi tajkép orosz ecsettel. Alkalmazott Nyelvtudomany

14: 21-34. 0.

Bernat Anik6 - Tomka Zsdfia 2024. Ukrajnai menekiiltek Magyarorszagon. In: Té6th
Istvan Gyorgy - Gabos Andréas - Medgyesi Marton szerk. Tarsadalmi Riport 2024.
Budapest: TARKI. 355-374. 0. https://doi.org/10.61501/TRIP.2024.17

Galgoéczi-Deutsch, Marta 2012. The many faces of one town: mapping the linguistic
landscape of downtown of Hodmez6vasarhely from various perspectives. Review
on Agriculture and Rural Development 1: pp. 232-237. https://ojs.bibl.u-
szeged.hu/index.php/rard/article/view/13211

Gazdag Vilmos 2024. A Magyarorszagon tart6zkod6 bels6 ukrajnai menekiiltek
nyelvhasznélati szokasai és nyelvi attit(idjei. Acta Academiae Beregsasiensis,
Philologica 3/2: 30-52. 0. https://doi.org/10.58423/2786-6726/2024-2-30-52

Gendelman, Irina - Aiello, Giorgia 2010. Faces of Places: Fagades as Global
Communication in Post-Eastern Bloc Urban Renewal. In: Jaworski, Adam -
Thurlow, Crispin eds. Semiotic landscapes: Language, image, space. London:
Continuum. pp. 256-273.

Hamori Agnes 2018. ,J6 lett, Taven baktali!” Egy oralis kultGra vizualitisa: a cigany
nyelv meg-JEL-enései a Youtube szemiotikai terében. In: Tédor Erika-Méria -
Tanké Enik§ - Dégi Zsuzsanna szerk. Nyelvi tdjkép és nyelvi soksziniiség II.
Nyelvhasznalati terek és nyelvi sokszintiség. Kolozsvar: Scientia Kiadé. 13-31. o.

Hires-Laszl6 Kornélia - Horzsa Gergely - Letenyei Laszl6 2020. A tobbnyelviiség jot
tesz az izletnek. Egy nyelvi tijkép kutatds eredményei a kelet-szlovak-magyar
hatérrégioban. JelKép 4: 23-37. o. https://doi.org/10.20520/JEL-KEP.2020.4.23

Ivkovic, Dejan - Lotherington, Heather 2009. Multilingualism in Cyberspace:
Conceptualising the Virtual Linguistic Landscape. International Journal of
Multilingualism 6: 17-36. o. https://doi.org/10.1080/14790710802582436

. Kozmacs Istvan 2018. Egynyelvl kérnyezet — tobbnyelv( terek. In: Tédor Erika-Maria

- Tanké Enik§ - Dégi Zsuzsanna szerk. Nyelvi tajkép, nyelvi soksziniiség.
Sepsiszentgyorgy: Sapientia Erdélyi Magyar Tudomanyegyetem. 221-227. 0.

Landry, Rodrigue - Bourhis, Richard Y. 1997. Linguistic landscape and ethnolinguistic
vitality: An empirical study. Journal of Language and Social Psychology 16: pp. 23~
49. https://doi.org/10.1177/0261927X970161002

Malinowski, David 2009. Authorship in the linguistic landscape: A
multimodalperformative view. In: Shohamy, Elena - Gorter, Durk eds. Linguistic
Landscape: Expanding the Scenery. New York: Routledge. pp. 107-125.

Mitchell, Thomas D. 2010. ‘A Latino community takes hold’: Reproducing semiotic
landscapes in media discourse. In: Jaworski, Adam - Thurlow, Crispin eds. Semiotic
Landscapes: Language, Image, Space. London: Continuum. pp. 168-186.


https://ojs.bibl.u-szeged.hu/index.php/rard/article/view/13211
https://ojs.bibl.u-szeged.hu/index.php/rard/article/view/13211
https://doi.org/10.20520/JEL-KEP.2020.4.23

22 Kiss Anita

14. Scollon, Ron - Scollon, Suzie W. 2003. Discourse in Place: Language in the Material
World. New York: Routledge. https://doi.org/10.4324/9780203422724

15. Shohamy, Elana - Gorter, Durk 2009. Linguistic landscape: Expanding the scenery.
New York-London: Routledge. https://doi.org/10.4324/9780203930960

16. Stefuca Viktéria 2020. Az ukransag kultiraja a Magyarorszagon felallitott emlékhelyek
tiikrében. In: Borbély Anna szerk. Nemzetiségi nyelvi tdjkép Magyarorszagon.
Budapest: MTA Nyelvtudomanyi Intézet. 227-239. o.

17. T6th Bettina 2023. Az ukrajnai menekiiltek helyzete Magyarorszagon.
Gyorselemzések 2023/1. Migracidkutaté Intézet. https://migraciokutato.hu/wp-
content/uploads/2023/01/20230104_MKI_GYORSELEMZES_2023_01_toth_betti
na_az_ukrajnai_menekultek helyzete _magyarorszagon.pdf

18. Té6th Etelka 2018. A honlap mint nyelvi tajkép. In: Tédor Erika-Maria - Tanké Eniké -
Dégi Zsuzsanna szerk. Nyelvi tajkép és nyelvi sokszintiség II. Nyelvhasznalati terek
és nyelvi sokszintiség. Kolozsvar: Scientia Kiadé. 53-64. o.

19. Ukrajna Magyarorszagi Nagykovetsége 2022. Ukran kozosség Magyarorszagon.
https://hungary.mfa.gov.ua/hu/partnership/275-ukrajinci-v-ugorshhini

References

1. Backhaus, Peter 2007. Linguistic Landscapes. A Comparative Study of Urban
Multilingualism in Tokyo. Clevedon-Buffalo-Toronto: Multilingual Matters Ltd.
https://doi.org/10.2307/ij.27195495

2. Batyi, Szilvia 2014. Héviz: nyelvi tajkép orosz ecsettel [Héviz: A Linguistic Landscape Painted
with a Russian Brush]. Alkalmazott Nyelvtudomany 14: 21-34. o. (In Hungarian)

3. Bernat, Aniké - Tomka, Zs6fia 2024. Ukrajnai menekiiltek Magyarorszagon [Ukrainian
Refugees in Hungary]. In: Té6th, Istvan Gyorgy — Gdbos, Andrés - Medgyesi, Marton
eds. Térsadalmi Riport 2024. Budapest: TARKI.  355-374. o.
https://doi.org/10.61501/TRIP.2024.17 (In Hungarian)

4. Galgoéczi-Deutsch, Marta 2012. The many faces of one town: mapping the linguistic
landscape of downtown of Hédmezévasarhely from various perspectives. Review
on Agriculture and Rural Development 1: pp. 232-237. https://ojs.bibl.u-
szeged.hu/index.php/rard/article/view/13211

5. Gazdag, Vilmos 2024. A Magyarorszagon tartézkod6 bels§ ukrajnai menekiiltek
nyelvhasznélati szokésai és nyelvi attit(idjei [Language Use Patterns and Language
Attitudes of Internally Displaced Ukrainians Residing in Hungary]. Acta Academiae
Beregsasiensis, Philologica 3/2: 30-52. o. https://doi.org/10.58423/2786-
6726/2024-2-30-52 (In Hungarian)

6. Gendelman, Irina - Aiello, Giorgia 2010. Faces of Places: Facades as Global
Communication in Post-Eastern Bloc Urban Renewal. In: Jaworski, Adam -
Thurlow, Crispin eds. Semiotic landscapes: Language, image, space. London:
Continuum. pp. 256-273.

7. Hamori, Agnes 2018. ,J6 lett, Taven baktali!” Egy oralis kulttra vizualitasa: a cigany
nyelv meg-JEL-enései a Youtube szemiotikai terében [“J6 lett, Taven baktali!” The
Visuality of an Oral Culture: Representations of the Romani Language in the

1”


https://ojs.bibl.u-szeged.hu/index.php/rard/article/view/13211
https://ojs.bibl.u-szeged.hu/index.php/rard/article/view/13211

Ukrajnai menekiiltek nyelvi akadalymentesitésének lehet&ségei... 23

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

Semiotic Space of YouTube]. In: Tédor, Erika-Maria - Tankd, Enik§ - Dégi,
Zsuzsanna eds. Nyelvi tdjkép és nyelvi soksziniiség II. Nyelvhaszndlati terek és
nyelvi sokszintiség. Kolozsvar: Scientia Kiadd. 13-31. 0. (In Hungarian)

. Hires-Laszl6, Kornélia - Horzsa, Gergely - Letenyei, Laszl6 2020. A tobbnyelviiség jot

tesz az izletnek. Egy nyelvi t4jkép kutatds eredményei a kelet-szlovak-magyar
hatarrégioban [Multilingualism is Good for Business. Results of a Linguistic
Landscape Study in the Eastern Slovak-Hungarian Border Region]. JelKép 4: 23—
37. 0. https://doi.org/10.20520/JEL-KEP.2020.4.23 (In Hungarian)

Ivkovic, Dejan - Lotherington, Heather 2009. Multilingualism in Cyberspace:
Conceptualising the Virtual Linguistic Landscape. International Journal of
Multilingualism 6: 17-36. o. https://doi.org/10.1080/14790710802582436

Kozmaécs, Istvan 2018. Egynyelvi kornyezet - tobbnyelvii terek [Monolingual
Environment - Multilingual Spaces]. In: Tédor, Erika-Maria - Tankd, Eniké - Dégi,
Zsuzsanna eds. Nyelvi tajkép, nyelvi sokszintiség. Sepsiszentgyorgy: Sapientia
Erdélyi Magyar Tudoményegyetem. 221-227. o. (In Hungarian)

Landry, Rodrigue - Bourhis, Richard Y. 1997. Linguistic landscape and ethnolinguistic
vitality: An empirical study. Journal of Language and Social Psychology 16: pp. 23-
49. https://doi.org/10.1177/0261927X970161002

Malinowski, David 2009. Authorship in the linguistic landscape: A
multimodalperformative view. In: Shohamy, Flena - Gorter, Durk eds. Linguistic
Landscape: Expanding the Scenery. New York: Routledge. pp. 107-125.

Mitchell, Thomas D. 2010. ‘A Latino community takes hold’: Reproducing semiotic
landscapes in media discourse. In: Jaworski, Adam - Thurlow, Crispin eds. Semiotic
Landscapes: Language, Image, Space. London: Continuum. pp. 168-186.

Scollon, Ron - Scollon, Suzie W. 2003. Discourse in Place: Language in the Material
World. New York: Routledge. https://doi.org/10.4324/9780203422724

Shohamy, Elana - Gorter, Durk 2009. Linguistic landscape: Expanding the scenery.
New York-London: Routledge. https://doi.org/10.4324/9780203930960

Stefuca, Viktéria 2020. Az ukransag kultardja a Magyarorszagon felallitott emlékhelyek
tlikrében [Ukrainian Culture Reflected in Memorial Sites Erected in Hungary]. In:
Borbély, Anna ed. Nemzetiségi nyelvi tajkép Magyarorszagon. Budapest: MTA
Nyelvtudomanyi Intézet. 2277-239. o. (In Hungarian)

Téth, Bettina 2023. Az ukrajnai menekiiltek helyzete Magyarorszagon.
Gyorselemzések 2023/1. [The Situation of Ukrainian Refugees in Hungary. Quick
Reports 2023/1]. Migracidkutaté Intézet. https://migraciokutato.hu/wp-
content/uploads/2023/01/20230104_MKI_GYORSELEMZES 2023_o01_toth_betti
na_az_ukrajnai_menekultek helyzete_magyarorszagon.pdf (In Hungarian)

Toth, Etelka 2018. A honlap mint nyelvi tajkép [The Website as a Linguistic Landscape].
In: Tédor, Erika-Maria - Tankd, Eniké - Dégi, Zsuzsanna eds. Nyelvi tajkép és nyelvi
sokszintiség II. Nyelvhaszndlati terek és nyelvi sokszintiség. Kolozsvar: Scientia
Kiadd. 53-64. 0. (In Hungarian)

Ukrajna Magyarorszagi Nagykovetsége 2022. Ukran kozosség Magyarorszagon
[Ukrainian Community in Hungary]. https://hungary.mfa.gov.ua/hu/partnership/275-
ukrajinci-v-ugorshhini (In Hungarian)


https://doi.org/10.20520/JEL-KEP.2020.4.23

24 Kiss Anita

Ukrajnai menekiiltek nyelvi akadalymentesitésének lehet8ségei

Kiss Anita, PhD. Nyiregyhazi Egyetem, Nyelv- és Irodalomtudomanyi Intézet, adjunktus.
anita.kiss@nye.hu, ORCID: 0000-0002-5087-3294.

A tanulmany az orosz-ukran habora kovetkeztében Magyarorszagra érkezd ukran menekiiltek
nyelvi akadalymentesitésének lehetdségeit vizsgalja Nyiregyhaza és Kisvarda péld4jan. A kutatas
a nyelvi tajkép elemzését és a félig strukturalt interjukat 6tvozi annak feltarasara, hogy az ukran
nyelv milyen forméban jelenik meg a hivatalos intézmények, a szolgaltat6i szektor és a
vallalkozadsok kommunikaciés feliiletein. A vizsgélat célja annak feltdrdsa, hogy a nyelvi
hozzaférhet6ség milyen szerepet jatszik a menekiiltek mindennapi tigyintézésében és tarsadalmi
beilleszkedésében. A kutatas soran figyelem irdnyult arra is, hogy a magyar nyelvtudas hianyaban
milyen alternativ megoldasokat alkalmaznak az érintettek és az intézmények a kommunikaciés
akadalyok lekiizdése érdekében. Az eredmények alapjan az ukran nyelv vizudlis reprezentacidja
rendkiviil korlatozott, ugyanakkor a szdbeli kommunikaciéban jéval jelentSsebb szerepet kap.
Ennek hatterében részben a Karpétaljar6l érkezett munkavallalok jelenléte all, akik szamos
intézményben segitik a tolmacsolast, killontsen az egészségligyi ellatdsban. A kutatas ravilagit
arra, hogy a nyelvi tajkép nem tiikrozi teljes mértékben a valdés kommunikacios gyakorlatot, mivel
a mindennapi interakcibkban dinamikusabb és rugalmasabb tobbnyelviiség figyelhet6 meg. A
vizsgalt telepiiléseken tobb helyi kezdeményezés is timogatja a menekiiltek integraci6jat: magyar
nyelvoktatasi programok, ukran anyanyelvi oktatas bizonyos iskolakban, kétnyelvli kulturalis
események és civil szervezeti tamogatasok. A vallalkozasok korében ugyan kevésbé jellemz6 az
ukran nyelv vizudlis hasznélata, de a honlapok forditasa irdnti igény megjelenik, és a kutatés
gyakorlati eredményeként tobb weboldal ukran valtozata is elkésziilt. A tanulmany hangsalyozza
a tobbnyelvi tajékoztatas fontossagat, kiilondsen a menekiiltek altal leggyakrabban hasznalt
szolgaltatasok esetében, és javaslatokat fogalmaz meg az ukran nyelv tovabbi bevonaséara a
hivatalos és informélis kommunikaciés terekben.

Kulcsszavak: nyelvi akadalymentesités, tobbnyelviiség, ukran menekiiltek, nyelvi tajkép,
tarsadalmi integracio.

MoBHa AOCTYIIHICTb JIUIs1 YKPAiHChKUX GDKEHIIiB B YrOpIIMHi

Kim Anirta, gokTop ¢inocodil. Hipeapraspkumit yHiBepcureT, IHCTUTYT MOBO3HABCTBa Ta
JIiTepaTypo3HABCTBa, CTapIIMi BUKJIaad. anita.kiss@nye.hu, ORCID: 0000-0002-5087-3294.

Y CTaTTi AOCTi/PKEHO MOYXXJIMBOCTI MOBHOI ZIOCTYITHOCTI JIsT YKPaiHCHKMX ODKEHIIB, sIKi IpUOYIm
JI0 YTOpLIMHM BHACTJIOK POCIACBKO-YKPAlHCHKOI BiliHM, 3 OCOO/IMBMM aKIIEHTOM Ha MicTa
Hipemprasa Ta Kinsapyia. [Tog/iHaHO aHaTi3 MOBHOTO JIaHAA(Ty 3 HAMiBCTPYKTYPOBAHUMU
iHTEpB’10, BUSIBJIEHO, SIKOIO MIpOIO YKpaiHChKa MOBA IIPVCYTHSI B OGIIHMX YCTaHOBaX, chepax
TIOCJIYT Ta MiCLIeBMX ITiANpMeMCTBax. MeTa JOCTi/HKEeHHS — 3’sICyBaTH, SIKy pOJib Bi/lirpac MOBHa
JIOCTYIIHICTD y TIOBCSIKAEHHOMY JKMUTTi GDKEHINB Ta JyIst IXHBOI COL{ia/IbHOI iHTerpartii. Y xozi
JIOCJTIDKEHHST TIPUAUIEHO YBary TOMY, sIKi a/IbTEPHATMBHI PillleHHST 3aCTOCOBYIOTh GDKEHIT Ta
YCTaHOBM, IO NPMIMAIOTh IX, /IS IOZOJIAaHHS KOMYHIKaliiiHMX 6ap’epiB. Pe3sysbTaTi
JIOCTT/PKEHHSI TTOKa3yIOTh, 1110 Bi3ya/lbHa pelipe3eHTallisl YKpalHCbKOI MOBM — Ha BebcaliTax,
iHpOpMaIiiHMX TabMMYKax Ta MyOJHYHMX HammcaX — € OOMEXEHOI, TOZi SIK B YCHOMY
CIIJIKyBaHHI BOHA INMPOKO IpeZiCTaB/leHa. Lle YaCTKOBO 3yMOBJIEHO TMM, IO y 6araTbox
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yCTaHOBax IpalfoloTh ¢axiBli i3 3akaprarTs, siKi 3abe3ledyloTb MOBHY IIATPUMKY Ta
HepOPMATBHIH TIEpeKsIa/l, 0COOIMBO B MeAMIHMX 3aKIafiax. JOCi/PKEHHS MiKPECITIOE, 1110
MOBHMM JIaH[IadT He Bifjobpakae MOBHOIO0 MIpOI0 peayibHi MOBHI ITPAaKTMKM, OCKUTBKM Y
TIOBCSIKJIEHHIM B3a€MO/Ii CIIOCTEpiraéMo OUIBIII THYYKE Ta /[JMHAMiyHE GaraTOMOBHE
cepenosuitie. Ha MicrieBoMy piBHI IifOTb iHIlIaTVBY, SIKi CLIPMSIIOTH iHTerpallii yKpaiHIiB: Kypcu
YIOPCBKOI MOBM, MOXUIMBICTh HaBYaHHS PifJHOIO YKPAIHCBKOIO MOBOIO B OKPEMMX IIIKOJIAX,
JIBOMOBHI KyJIBTYPHI 3aX0[y Ta IiATPMMKa I'POMaJICBKMX OpraHizariiif. Xoda IiJIpMEMCTBA
PIZIKO BMKOPMCTOBYIOTh YKPAlHCBKYy MOBY V Bi3yasIbHilMl KOMYHIKallii, TIoTpeba B Ilepekiaji
BEOKOHTEHTY 3POCTaE, i B MeXaxX IMPOEKTY BXKe TN/ITOTOBJIEHO KiJIbKa BapiaHTIB YKPAiHCHKMX
caitTiB. Y pobOTi HaroJIomeHo Ha BayKJIMBOCTI JOCTYITHOI 6araToMOBHOI iHpopMartii, 0c06JMBO y
cdepax, 11e HarbUTbIIIe GDKEHITIB, TIPOITOHOBAHO IIUISIXM TIOJJIBITIONO PO3IIMPEHHST BUKOPVCTAHHST
VKpaiHCBKOi MOBM B oiliiiiHil cdepi Ta HehopMaIbHVX KOMYHIKQTVBHIX ITPOCTOPAX.

Katouosi caoea: mosHa docmynHicmb, 6a2amoMOBHICMb, YKPaiHCbki 6DiICeHUI, MOBHULL
naHdwagm, couianbHa iHmezpauis.

Language accessibility for Ukrainian refugees in Hungary

Anita Kiss, PhD. University of Nyiregyhaza, Institute of Linguistics and Literature, senior
lecturer. anita.kiss@nye.hu, ORCID: 0000-0002-5087-3294.

The study examines the possibilities of language accessibility for Ukrainian refugees who
arrived in Hungary as a result of the Russo-Ukrainian war, focusing on the two towns of
Nyiregyhaza and Kisvarda. The research combines linguistic landscape analysis and semi-
structured interviews to explore how the Ukrainian language appears in the communication
interfaces of official institutions, the service sector, and businesses. The aim of the study was to
explore the role of language accessibility in the everyday administrative tasks and social
integration of refugees. The results show that the visual representation of Ukrainian is minimal,
while its presence in spoken communication is significantly stronger. This is partly due to the
presence of employees from Transcarpathia, who assist with interpreting in many institutions,
especially in healthcare. The research highlights that the linguistic landscape does not fully
reflect actual communication practices, as more dynamic multilingualism is observed in
everyday interactions. Local initiatives play an important role in facilitating integration,
including Hungarian language courses, opportunities for Ukrainian mother-tongue education,
bilingual cultural events and support from civil organisations. Although the visual use of the
Ukrainian language is less common among businesses, there is a need for website translation,
and as a result of the research, Ukrainian versions of several websites have been created. The
study emphasises the importance of multilingual information, especially for services most
frequently used by refugees, and makes recommendations for further integration of the
Ukrainian language into formal and informal communication contexts.

Keywords: language accessibility, multilingualism, Ukrainian refugees, linguistic landscape,
social integration.
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Ipumyna Cepeitl

IHTepPTEeKCTya/IbHi eJIeMEHTU B YKPAiHChKUX
KIHO3aro/IOBKax

1. AKTYQJIBHICTh

Y cyyacHOMYy YyKpaiHChKOMY KiHeMaTorpadi 3aroyioBku ¢ijibMiB HOCTAlOTh He
smine 3acobom HOMiHalil Ta izeHTHdiKaii TBOPY, a i BOXXJIMBUM iHCTPYMEHTOM
CMMCIOBOI KOMYHIKallii, 110 BUOY/IOBYE acOIaTMBHI 3B’SI3KM MDK HOBUM
KiHO3aroJyI0BKOM, BjlacHe }iIbMOM i IoIepeiHIM KyIbTYPHUM ab60 MUCTEI[bKMM
TBOPOM, 3a3BMYail COPSIMOBAaHMM BiJi aBTOpa Z0 IVIsifjlaya. IHTepTeKCTyasbHi
3B’I3KM POPMYIOTh 6araToIIapoOBiCTh KiHO3aroJIOBKa, CTBOPIOIOTH JO0IATKOBMIA
piBeHb Joro iHTepmperalii e [0 Ieperjisiiy KapTMHM Ta CIOHYKAalOTh [0
Jliajslory MDK aBTOpOM Ta IJIsifladyeM uepe3 3ajydeHHs TJIMOMHHMX 3HaHb,
JKUTTEBOTO [OCBily Ta MOBHOI KOMIIeTeHLii Iuisiiada. [IOCTi/DKEHHSI TaKMUX
3aroJIOBKiB CTa€ OCOOJMBO aKTyaJIbHMM y KOHTEKCTi BUMBUYEHHS KiHOJMCKYPCY,
OCKUIBKM [la€ 3MOI'y IPOCTEXXMUTM MeXaHi3MM B3a€MOJIii TEeKCTIB y MeXax
€IMHOTO KyJIbTYPHOT'O IIPOCTOPY.

3 omisily Ha Iie, JOLJIBHO 3BepHYTM YBary Ha 3arojIOBKM YKpaiHChKMX
$isTbMiB, TIpe/CTaB/IeHMX Ha CTPUMIHTOBIN oHIauH-TIaTdopmi «Takflix»,
MO3asIK Ile TIepIIMi 1 €AMHUNA CepBiC, SIKMM YMOXJIMBJIIIOE JIiII€H30BaHUMI
mepersisiyi YKpalHCbKMX QiIbMiB, 30KpeMa aBTOPCBKOTO HE3aJIeXXHOTO KiHO.
IcHyBanHs1 Takoi IUTaTGOPMM CIpHUsIE TIMOLIOMY 3allikaBJeHHIO IJISIZadiB
VKpPalHCBKMM  KiHOMMCTELITBOM, JIOIIOMara€ IOMyJ/ISIPU3yBaT  HIMPIINIA
YKaHPOBUM CIIEKTP YKPaiHChKOTO KiHO (30KpeMa, i BiJi He3aJIe)KHUX TBOPILiB) Ta
dopmye MATPYHTST ZIsT TIOSIBM HOBOTO SIKICHOTO TIPOAYKTY, a/pKe IIaTdopma
BijiZlae 50% MpMOYTKY Bif IPOA@XKy KBUTKIB aBTOpaM KiHOCTPIUOK, a 3 JIIOTOTO
2022 poKy KepiBHMKM TutaTdopmu «Takflix» mepepaxoByoTh 10% i3 KOXXHOTO
kBUTKa y GoHf «[IOBepHUCH >KMBMM>», OPraHi30BYIOTH OGJIArofiiiiHi MOKa3u
BITUYM3HSIHOTO KIiHO, a TaKOXX TpPMBaJIMM 4YacC CIHIiBIPaLOlOTh i3 Pi3HUMU
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MDKHapOAHMMM OpraHi3allisMy Ta IIPOBOASTH KiHOdecTMBati, NIpMMIpoM,
IMonbcbkmit  iHcTMTYT vy Kuesi pasom i3 «Takflix» opraHisyBaB oOHIalH-
¢dectmBab «/JHi TOBCBKOTO KiHO» (Y 2020 Ta 2021 POKax).

2. AHaJIi3 OCTaHHIX JOCTi/HKeHb i my6JiikaIin

TeopetmuHa 6a3a mocmimkeHHST CcPOpMOBaHA HA OCHOBI HAIpallloOBaHb
IO. Kpucresoi (Kristeva, 1981), P.Bapra (Barthes, 1989) Tta K. >Kenerra
(Genette, 1997). IlopiBHSIHHS eHOMEHY iHTEPTEKCTY Ta iHTepMeZiaJbHOCTI, a
TaKOX IXHI BIUIMB Ha TEKCTOBUI TIPOCTip cryhioBaan A. Canpukina
(Canpuxkina, 2010), L I'punaumimaa i T. Mapuenko (I'puauiimaa-MapueHKo,
2012). TIpobreMaTnka iHTEPTEKCTYaJILHOCTI B CyYaCHOMY MeZiaZIMCKypci 6ysia
npeameroMm gociimpkerns JI. [llepuenko (IlleBuenko, 2014; IlleBueHko, 2015),
P. Bnax, M. Bosogina, O. demupgenko Ta JI. Biaciok (Byiax Ta iH., 2024); a
0COBJIMBOCTI iHTEPTEKCTYya/IbHOCTI 3aro/IOBKOBUX KOMIUIEKCIB Y Me/liaTeKCTax
BuBYaM B. Kanennu (Kasmenuu, 2022) Ta I. 3aBaysbHIOK (3aBajsIbHIOK, 2016).
Pi3HOBM/IM IHTEPTEKCTIB Ta iXHiil BIUIMB Ha JITEPaTypPHI TBOPM AOC/Ti/KYBaIn
I. I'puaninmuea, T. Mapuenko (I'punuimmHa-Mapuenko, 2012) O. Tenexkina
(Tenexxkina, 2014); 3 iumoro 6oky, II. Tam (Dash, 2024), JI. FOmmarieBa
(FOnpameBa, 2016) aHasli3yBaiM 3B’SI3KM 3aroJIOBKIiB i3 paHillle CTBOPEHUMM
MUCTEIBKUMHM poboTamu. Y coepi kiHemarorpady JI. [DKaHOHT BMBYAB BILIMB
IHTEPTEKCTYyJIbHMUX €JIEMEHTIB Ha IepeksiaJi 3arosoBkiB (Jianhong, 2013), a
T. Pyna - dpeHOMeH eKpaHi3saliii iTepaTypHmx TBopiB (Pyzda, 2021).

3. MeTa i 3aBAaHHA JOCTiHKEHHS

MeTta poboTH ToJISITaE B aHasIi31 iHTEPTEKCTYa/IbHMX eJIEMEHTIB Yy KiHO3aroJIoBKax,
mpezcTaBaennx Ha miaTdopmi «Takflix», ixHiit cucTeMaTM3ariii, CTPyKTYpPHU3alil
Ta 3’SICyBaHHI TUIIiB, JI)KepeJT TTOXO/PKEeHHS 1 ClIocobiB peatidaliii B KiHOAMCKYPCI.
JlJ1s1 TOCSITHEHHST TIOCTABJIEHOI METH TTepe/ibayeHo TaKi 3aB/IaHHS:
1) PO3KPUTM TEOPETMYHI 3acaJiM TIOHSITTSI iHTEPTEeKCTyaJlbHOCTI Ta
CYMDKHUX TTOHSITH (iHTepMe/lia/TbHICTh, TPAHCTEKCTYaIbHICTh);
2) cXapakTepM3yBaT YKPAIHChKi KiHO3aroJIOBKM Ha  ILIaTopMi
«Takflix» y MpoeKIIil Ha BUSIBIEHHS iHTEPTEKCTYaIbHUX 3B SI3KiB;
3) BM3HAYMTH /DKEPeJIa TIOXODKEHHS IHTePTEKCTyaIbHUX eJIEMEHTIB;
4) xiacubikyBaTU BUIM IHTEPTEKCTYATbHMX 3B SI3KiB Ta BU3HAYUTH TXHIO
cnenudiky.
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4. Marepian gociimxkeHHs

MartepiasoM [J1s1 JOCITi/PKEHHS CJIyTyBaJIM 3ar0JI0OBKM YKPalHCBKMX XyJIOXKHIX Ta
JIOKYMEHTIBbHMX OUIbMIB, CTBOPEHMX Y Iepiof; 3 1991 IO 2024 PpiK i
po3mimieHMx Ha CTpMMiHTOBiM 1wtatdopmi «Takflix». Ha momeHT 360py
indopmariii 6a3a JaHMX CEPBiCY HayIidyBaIa 248 OIMHNIIB MaTepiary.

5. MeToau JOC/TiIKeHH

3 oAy Ha XapakTep TMpo6seMM Ta IIOCTaBJIeHi 3aBJIaHHS BMKOPUCTAHO TaKi
MeTOoaM JOCTKeHHS: [l iHBeHTapm3allii M cucreMaTM3allii [AOoC/iIKyBaHOTO
MaTepialy 3aJIy4eHO onucosull memood, [Jisi BUSHAUeHHS] CMMUC/IOBUX 3B’SI3KiB MiXK
3arojioBKaMu GUIBMIB Ta iXHIMM TIPOTOTEKCTAMM BUKOPUCTAHO CeMaHMUUHULL
aHanis, Jyisl 3’ sICyBaHHsI JKepeJsl IIOXO/KeHHS iHTePTeKCTYyaTbHUX OJMHULID 1 IXHBOT
YHKIIIT 3a/Ty"4eHO MeTOM iHmepnpemauiitiHo20 Ta KOHMeKCMyabHo20 aHa/1i3y.

6. Buiuiaz, pe3yibTaTiB JOC/Ti/IKEHHS

TepMiH «iHTepPTEKCTyaJIbHICTb» yIlepllle BUMKOPUCTAHO 1966 pOKy B IIparlii
¢dpaniry3pkoi gocaigauii FO. KpicteBoi Ha 0CHOBI KOHIIeIIIii «miayioriamy». Ha
JIyMKY HayKOBUIIi, OYZIb-SIKMI TEKCT € «MO3aiKOI0 ITUTAT», OCKIJIbKM BiH 3aBXU
morsmMHae i TpaHchopmye iHmm Tekctu (Kristeva, 1981). ITpomOBXMBIIN
HaIPaIOBaHHS OCTiAHUIN B 1il1 cdepi, P. BapT aHami3yBaB iHTEPTEKCT depe3
npu3My ¢isocodii IMOCTCTPYKTYpasTi3My, HaroJIONIyBaB, IO Oy/b-SIKMII TEKCT
MOYKHA PO3IJISJIATH SIK iHTEPTEKCT y Gi/IbII UM MEHIN BIi3HaBaHii GopMi, aJiKe BCi
TEKCTHU allesIioiTh oAuH 70 oaHoro (Barthes, 1989). Kpim Toro, Ha mepeKOHaHHS
BYEHOIO, CaMe IIOHSTTSI «TeKCT» OXOIUTIOE BCi chepu KyJAbTypH, TOOTO
IHTEPTEeKCTyaJIbHUIM TI/IXiZT MOXXHA 3aCTOCOBYBaTM He JIMIIlE JI0 JITepaTypHUX
TBOPIB, a ¥ JI0 HAYKOBOT'0, My3UYHOT'O, MUCTEIBKOI'0 Ta KiHOJIMCKYPCY.

®paniry3pkuit gocmigHUK K. JKeHeTT po3Tr/isi/iaB B3a€MO/IiI0 TEKCTIB Oi/IbII
[JI06QJIBHO, 3a/Iy4YMBIIM TOHATTSI «TPAHCTEKCTYAJIbHICTh», sIKE OXOIUTIOE BCi
MOXJIMBI ~ aCHeKTM  KOHKPETHOTO  TeKCTy. TpaHCTeKCTyasbHICTh, 3a
K. J)KeHeTTOM, JEMOHCTPYE I1'SITh TUIIIB B3aEMO/Iil TEKCTIB, a caMe:

1) iHTepTeKCTyaJbHICTh, TOOTO «TEKCT Yy TEKCTi», SIKUIA MOoXxe OyTu
peasti3oBaHM 3a JOTIOMOTI'OI0 IIUTAT, aJlfo3il, peMiHICIEHITi, MTapo/il,
IUTaTiaTy Ta iHIMX 3aco6iB,;

2) TIapaTeKCTyaJbHICTh, TOOTO 3B’SI30K BJaCHE TEKCTy 3 TUMM
KOMIIOHEHTaMM, III0 JOT0 JOIOBHIOIOTh, 30KpeMa TaKUMM SIK
3aroJIoBOK, emirpad, iyrroctpartii, BUHOCKM Ta iH.;
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3) MeTaTeKCTyasIbHICTh, $IKa I'pDyHTOBaHa Ha KOMEHTYBaHHi (4acTo
KPUTHUII) TIONepeHbOTO TEKCTY 1 € CBOEPIIHOIO iHPOpPMAIli€o IMpo
HBOTO;

4) TilepTeKCTYaJIbHICTh, IO TOJIATA€ B KOMIYHOMY ab0 B HapoAilfHOMY
3B’SI3Ky MiXX CTBOPEHMM TillepTEKCTOM Ta J0TO MoIepeAHiM TeKCTOM —
TiIOTEKCTOM,;

5) apXiTeKCTyaJIbHICTh, siKa MO3Ha4ya€ >XaHPOBUII 3B’SI30K M)XK TeKCTaMu
(Genette, 1997).

0. Tenexkina kKBaTidiKye iIHTEPTEKCTYa IbHICTh K OAHY 3 IPOBITHMX O3HAK
MOeTUYHOIO JUCKYpCy KiHlsl XX - mouaTky XXIcr. BoHa BBakae, IO CydacHi
YKpaiHChKi TOEeTM aKTMBHO IHTErpylOTb y CBOI TBOPM €JIEMEHTU KyJIbTYypHOI
IaM’sITi, perpe3eHTOBaHi y GopMi iHTEPTEKCTIiB, SIKi OPraHi30BYIOTh 3MiCTOBY 1
IparMaTU4Hy CTPYKTypy HoeTu4Horo tekcry (TenmexkiHa, 2014). JocmigHuis
HaroJIOIIye, IO 3aroJIOBKM JIPUYHMX TEKCTiB 6araTbOX Cy4aCHMX IIOETiB
YHKITIOIOTE SIK iHTEpPTEeKCT Y GOpMi npeuedeHmHUX iMeH, Peali30BaHUX 3HAKaMU
HallioHaJIbHOT ab0 CBITOBOI KyJ/IbTYpH, @ TAKOXX TOIIOHIMaMM Ta YMC/TiIBHMKaMMU, SIKi
MIiCTSITh BKa3iBKY Ha BKJIMBI MO/l B KOHTEKCTI iCTOPii UM KyJIbTypH.

BosHOYAC 3arosIOBOK MOYKE MICTUTM HamskK Ha IIPOTOTEKCT abo yumamy,
sIKa, CBOEIO Yeprolo, iCHye B TIOBHI, pelyKOBaHil, CETMEeHTHil, aTpubyTOBaHil
(i3 3a3HaveHHSM iMeHi aBTOpa), MCeBIoaTpUOYTOBaHiN (i3 HATSKOM Ha aBTOPA)
Ta HeaTpuOyTOBaHIM (KOJM YMUTa4d CaM MOXKE 3/I0TaJlaTUCSI, XTO aBTOP TEKCTY)
¢dopwmi, BuziIEHA JTaTTKaMM, MapKOBaHa TPOI0 3 KEIJIEM YU i3 CMHTaKCUYHUMU
KOHCTPYKITisIMM TIpsiMOi abo Herpstmoi MoBU (TeexKiHa, 2014). HayKoBuIs
JI. FOnpanieBa BMOKPEMJIIOE Taki (GOPMM BUPaKEHHS iHTEPTEKCTYyaIbHOCTI B
JIITEpaTypHUX HaMMeHyBaHHSIX: uyumamy (JIOCTiBHE BiATBOPEHHS TEKCTY 3
rpadiyHMM MapKyBaHHSIM - JIallKaM¥, KYPCMBOM), atto3il0 (HaTsSK Ha Bimomi
Tparli, mozii, 06pa3u 6e3 MpsIMOTO IUTYBaHHS) Ta PeMIiHICUeHUir0 (TTPUXOBaHY,
HesIBHY ab60 TpaHCOPMOBaHY IIUTATY, sIKa Harajye YMTadeBi mpo mojii, pakTu
4y MOTMBH iHIIIOTO TekcTy) (FOnmanieBa, 2016).

BapTo 3a3HauMTH, IO B [AESIKMX CTY[AisIX QII03il0 Ta PEMIiHICIEHIIi0
KBaTipiKyIOTh SIK Pi3HOBM/] LIMTYBaHHSI B IIMPOKOMY CEHCi. IHIIMMU BUsIBaMU
IHTepTeKCTy, II0 X BMKOPUCTOBYIOTH Y 3arojIOBKax XyZOXKHIX TBOpIB, €
TillepTeKCTya IbHICTh, peasli3oBaHa 3a JOMOMOTOI napodii (HaBMMCHOTO
BUCMIIOBaHHS), pumeliky (HOBOI iHTepmpeTallii CTaporo CrIXeTy) Ta
asmoinmepmekcmyasibHocmi. OCTaHHIM NOpUTaMaHHI BHYTPIIIHI 3B’SI3KU Y
TBOpaX OJIHOTO aBTOPA, a TAaKOXX MOXXJIMBA LMPKYJ/LILis iHTePTEKCTyaJIbHUX
€JIEeMEHTIB ycepeiMHi OJJHOT'O TEeKCTY.

Y KOHTEKCTi AOC/IiHKEeHHs iHTepTeKCTya/IbHMX 3B’SI3KiB MDXK 3aroJjioBKaMu
JliTepaTypHMX TBOpiB Ta mpororekcroM JI lOnjaiieBa  BMOKPEMJIIOE
MEMOHIMITIHI Ta MemagopuuHi 3B’s13ku. OCTaHHI I'PYHTOBaHi Ha IepeHeceHHi
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II03HAYYBAHOT'O Ha pedepeHT 3a MPUHITUIIOM IOIOHOCTI, & METOHIMIlHI 3B’SI3KU
1106y/I0BaHi 3a MPMHIIMIIOM CYMIDKHOCTI, KOJIM Ha3Ba TBOPY BUK/IMKAE acoIiiarii 3
npotoTtekcroMm (fOnmaresa, 2016).

3a CBO€I0 TPMPOJIOI0 3arojIOBKM TBOPiB MIMCTEI[TBA HE MOXYTh OyTU
abCOJTIOTHO HEUTPAJIbHMMM, a/PKe BOHM CTBOPEHI BiZITIOBITHO JI0 aBTOPCHKUX
ynozobaHb ab0 HACTaHOB, WMOTO IICMXOJIOTIiYHOTO CTaHy, TIiJi BIUIMBOM
KyJIbTYPHMX 3BMYAIB i TpajnIiiii abo Ha OCHOBI MOTIEPEAHIX POOIT CaMOro MUTIISI
yu iHmmx aBTopis. I1. Jlamr 3a3Havae, 10 MMCbMEHHUKM YacTO 3BEPTAIOTHCS /10
BXXe BifloMMx 06pa3iB UM BMCJIOBIB, 3alO3MUYIOUM iX i3 Kacuku, Bi6sii, moesil
YM 3 ApaMaTyprii, HaJlalouM M HOBOTO 3HAUEHHSI y BjacHMX TBopax (Dash,
2024). 3 OmJIsily Ha I1ie 3aroJIOBKM CTalOTh HOCISIMM 1HTEpPTeKCTyaJbHOCTI,
BiIKDMBAIOTh IIepes;, uUMTaueM [JIOJATKOBI CEHCM ¥ ofApa3y BBOJSATb TBip y
LIMPOKUI KyJIbTYPHUI KOHTEKCT.

JTOCTi/HKYIOYM  QHTJIOMOBHI  3arOJIOBKM JITEPATypHMX TBOpiB, II. Jarm
IdepeHITiioe Tk HKepes iHTEPTEKCTY B 3aroyioBkax (Dash, 2024). OpHielo 3
HaMOU/IBIN MOIIMPEHNX MPAKTUK € 8UKOPUCMAHHS ¢pa3 i3 nonepedHix meopis,
OCKiJIbKM aBTOPM BOAYAIOTH ¥ BXKE BiJOMMX PSIZIKAX OCOOIMBUI TIOTEHITiAI: BOHU
CTAIOTh YHIiBEPCAJTBHMMM CUMBOJIAMM, IO OTPUMYIOTh HOBe T/IyMadyeHHs B
Cy4aCHOMY COIliaJIbHOMy YM B KYJIbTYpHOMY KOHTeKCTi. OcobsmBe Miclie
TIOCIZIAI0Th 6i6AIliHI at03il, SIKi JIOHMHI € HeBUYEPITHUM JIKepesioM Ha3B. Taxi
3aro/IOBKM He JMIlle BUKJIMKAIOTh PeJIriiHi acolfiallii, ajie ¥ MiJCMIIOOTh
MOPIbHO-P1I0COPCHKMI BUMIp TBOPIB, AAI0OTh YATAYEBI 3MOTY TTO6AYUTY B HUX
BiJTyHHSI aBHIX KOHQJIIKTIB Ta JAyXOBHMX IOIIYKiB. /IO Ille OJTHOTO JKepesia
iHTepTeKCTya/IbHOCTI aBTOp 3apaxoBye meopuicmb B. Illexcnipa. Voro mecu
MOJjaPyBJ/IM CBIiTOBiM JIiTEpPaTypi HM3KY CMMBOJIYHMX Ha3B, 3aBISIKM YOMY
KJIaCMYHI TEKCTM TPOJOBXKYIOTh XUTU B Cy4dacHii JiiTepaTypi, & HOBi TBOpU
Biffpa3y BIMCYIOTHCSI B IIMPOKY KyJIbTYPHY TpaJuiiiio. IoCUTh HOIIMPEeHUM € 1
38epHeHHsL 00 8i0omol noesii. UnMMasio TMCbMEHHUKIB TaKOX 3HaXOAUIU B
MOeTMYHUX TeKCcTax o00pasu, sKi IeperykyBaaucsl 3 Ha3BaMM BiIOMUX
JIITEpaTypPHUX IIIe/IeBPiB, I0AAI0YM IM ITMOMHM Ta CMMBOJIIYHOCTI. [HIIMIA T/1acT
IHTEPTEKCTYyaJIbHMX Ha3B QOPMYIOTh 3a20/108KU, 3an03U4eHi 3 TeKCTiB Pi3HUX
YKaHpPiB. Y TakoMy pa3i iHTepTEeKCTYa/IbHICTh HabyBa€ Ille ¥ MeTaTeKCTOBOIO
XapakTepy: HOBMM TBip Befle [liajior He JIMIIE 3 JIiTepaTypolo 3arajioM, a i i3
KOHKPETHUM >XaHPOM UM 3 TPaJHLI€IO.

Huni BapTO BMOKPEMUTM 1€ OFMH BUJ, MDKBMAOBOI B3aEMOil pOOGIT
MMUCTELTBA - eKpaHi3ayirlo, SIKy BMBYAlOTb B acleKTi iHTepTeKCTyabHOL
cnenuiky, AOCTIHKYIOUM OCOOJIMBOCTI IMEpLIOKepesa Ta BUKOPUCTAHHS
PI3HMX CTMJIBOBUX IIPMMOMIB, a TaKOX y piumMiLi iHTeprpeTalil i mepexkiazsy. 3a
cnoBamu T. Pyzoi, expanizanisi — e «iHTepMeiaJibHa B3a€MOJisl JiiTepaTypy i
kinemartorpada» (Pyza, 2021). OTxe, JOCTIZHULIST PO3TJIsLIAE KiHOAZAIITALIIIO SIK
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inTepmesiabHMIT PeHOMEH, ITO3asIK 32 TaKOT'O IiAXO/y TMPOTOTEKCT B3aEMOIIE
He 3 Xy/IOXKHIM TEeKCTOM, a 3 KiHOIIPOJIYKTOM uepe3 ITepeKOZ[yBaHHSI TEKCTOBUX
eJIeMeHTIiB B ay/iioBisyaspHi. IIpoTe HaliMeHyBaHHsI QiIbMY JIOLIJIBHO BBa)KaTH
CyTO IHTepTEeKCTyaJIbHUM €JIEMEHTOM, OCKiIJIbKM TIiJi 4Yac IlepeHeceHHs
JIiTepaTypHOTO TBOPY B IUIOLIMHY KiHOIH/TyCTPii 3ar0/IOBOK He IepeKO/JOBYETHCS, a
icHye B TekcTOBil ¢popmi. BiH MoXke 6yTH ITOBHICTIO ab0 YacTKOBO IIepEHECEHN 3
OpUTIHAJIBHOTO TBOPY, @ B OKpEeMMX BUIIaJKaX PeiHTepIIpeTOBaHMA BiJIIOBIIHO O
aBTOPCHKOTO OaveHHsI TBOPIHB (ibMy Ta 3MIIIEHHS CIOKETHUX aKIIEHTIB,
OCKUTBKM GilbM YacTO OOMEXEHMI XpOHOMeTpakeM. Jlesiki aBTOPM TaKOX
BUKOPUCTOBYIOTD JIMIIIE IIeBHI MOTMBH, ifiel UM CIOXKeTM 3 JITepaTypHUX TBOPIB,
TaKi pob0TH He € TIOBHOIIHHOIO aJIATITAITE0, OTHAK 1HOAl 3ar0JIOBKM IUX (GiTbMiB
MOXYTb SIK AyOJIIOBATH, TaK i IIOBHICTIO 3MiHIOBATH 3ar0JIOBKM ITPOTOTBOPY.

IMig yac mocimKeHHs MpoaHaTi30BaHO 6a3y AaHUX QiIbMiB, TPAHCTLOBAHUX
Ha CTPUMIHTOBIN OHIAMH-TUIaTPopMi «Takflix», ska Hamiuye IMOHAZ 240
¢binpMiB yKpalHCBKOTO BMPOOHUIITBA, 3-TIOMDK SIKMX Maibke 30% Ha3B MICTATh
eJIeMeHTHM IHTePTEKCTYaIbHOCTI. BiJIBIITICTh TaKMX 3ar0/IOBKiB 3a TUIIOM 3B’SI3KiB
moby/IoBaHi Ha OCHOBI MeTapOpUYHOI iHTepTeKCTyatbHOCTI. Ile, 30Kpema,
pobota A. KoBasenko i JI. /lypakoBoi «Asica 8 KpaiHi 8illHU», Jie 3aroJIOBOK
BUKJIMKA€E aCOIiaTUMBHUI 3B’s130K i3 ¢imbmamu JI. Kepposn («IIpuzodu Anicu y
ZJlusokpai» i mpofioBXeHHs «Asica 6 3ad3epkanii»); GitbM «“Reve ta stohne” on
tour» H.Tlapdan mepeHOCHMTH [0 Bizjomoro JipuuHoro TBopy T. IlleBueHKa;
3aroyIoBOK KiHOKOMe[iii «bBe3cnasHi kpinaku» P.TlepdinbeBa acomiloeTbest 3
pobotoro K. TapanTiHo «be3cnasHi 8upodku»; a oApasy [IBi KiHOCTPIiUYKM -
«/IroduHa 3 pomoanapamom» B. Kikots Ta «/Iroduna 3 mabypemom» S1. [lonosa
- OTpMMaJIM Ha3BY 3a IPMHIMIIOM IO/AI6GHOCTI JI0 KyJIBTOBOI JOKYMEHTaIbHOL
pobotn /. BeproBa «/Itoduna 3 kiHoanapamom». SICKpaBUM IpUKIaiOM
3aroJjIoBKa, IMOOY/IOBAHOIO Ha OCHOBI METOHIMIMHUX 3B’SI3KiB, C/IyTyE Apama
. T'pemka «Kopoaw Jlip: sik mu wykaau a0608 nid uac GiliHU», e BCe
PO3rOpTa€EThCS JOBKOJIa TTOCTaHOBKY IT'ecy B. Illexcripa «Kopoaws JIip».

Ihxepesa TIOXOMKEHHST iHTEPTEKCTYIbHUX €JIEMEHTIB y 3arojioBkax (iIbMiB
3yMOBJIEHI BUKOPMCTAHHSIM PeJITiMHMX Ta MidoJIOTIMHUX aTio3il, 3BepHEHHSIM 710
JIITEpaTypHUX TBOPIB, KOMIKCiB, JiereH/, Ta MY3MKKM. 30KpeMa, HaliMeHyBaHHS
dinbMy B. BacsiHOBMYa «Amianmuda» TIOB’si3aHe 3 MiGiYHMM 3HUKJIMM OCTPOBOM,
PO SIKM 3rajyBaB [11aToH y fiastorax « Kpumiti» i «Timell», 06T pyHTOBYIOUM CBOL
30TaIKM JTaBHBOETMITIETCBKMMM IlepeKasaMy; 3arosioBok ¢isbmy B. Kacresuti
«Bneped, 3a ckapbamu cembmaHal» TIOB'SI3aHMI i3 JIeTeHZOI0 IIPO  30JI0TO
ykpaiHcpkoro retbMana [ [Tosy6oTka, sika Habyaa MOMY/ISIPHOCTI IHOIs 1
Iy6JTiKaltii B OZfHOMY 3 XKYPHaJTiB YKpaiHCbKMM ¢osbkiopucroM O. Pybriem.

Benyka KijbKicTb 3aroj0BKiB OIIMPAETbCSI Ha peJIriiiHi eleMeHTH, 30KpeMa
Ha XPUCTUSIHCBKI CBSITa Ta [OOXPUCTUSHCBKI 06psimm. Hampuxiazn, pobota
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M. Hocka «ManaHka ma Pi3080» BKa3ye Ha CBSITO HapopKeHHs Icyca Xpucra Ta
Iepe/IHOBOPiUHEe HapOJHO-XPUCTUSIHCbKe CcBITO Masanku (Illezpoi kyTi), sike,
BipOTi/IHO, iCHYBaJIO 1Iie B IOXPUCTHUSIHCBKI Yach. Taki eleMeHTM HasiBHI B PO60Ti
M. KoctpoBa «IlekenbHa xopyesa, abo Pi3zdeo ko3aupke» Ta [I. CyXOJIMUTKOTO-
Cobuyka «Kpacna ManaHka»; Ha3Ba CBSITa BOCKpeciHHS XpHUCTOBOTO €
esleMeHTOM KiHo3arosioBka C. I'puropenko «Ha BeaukdeHb», a «Beuip Ha Ieana
Kynana» I0. I'ieHKa MiCTUTD 3raZiKy IIpO TpajMiiiliHe JOXPUCTUSIHCbKE CBSITO
Kymana. TakoX  3arojioBKu  yKpaiHCBKOTO  KiHOMMCTEITBA  MiCTSITh
IHTepTeKCTya/IbHI eJIeMeHTM, IIOB’s3aHi 3 IMeHaMM CBSITMX, MicTaMM Ta
esleMeHTaMu 6GorocyxiHHs: «IIpueodu S Mukonas» C.TopoBa, «Ilempigka-
peksiem» K. Bosuutii, «Basuwion XX» 1. Muxosiandyka.

Ile ofHi€IO TOMYJISPHOI0 KaTETrOpi€l0 IHTEPTEKCTYaJIbHUX BUSIBIB € 3B’SI30K
KIHOIIPOYKTY 3 TBOpaMM JITEpaTypu, KOMIKCaMM Ta MY3MYHMM MMUCTELTBOM.
Hampuwiag, pobora A. MoposoBoi «/lastibena» Mae OJHOMMEHHY Has3By 3
onoBimanusaM i3 kauru K. Kaymtko «3emaq 3azybaeHux, abo ManeHbki cmpatlHi
Ka3Ku»; 3aroJIoBoK «Anica 6 Kpaini eiliHu» A.Kosasenko i JI. JlypakoBoi
TIOB’sI3aHMI i3 HazBamMM ¢eHTe3ilHMX poMaHiB JI. Keppos; KiHO3aroioBoK po6oTu
E. Heumorsiozia «Kaniman Bposapu» MiCTUTb TapOZilfHMI HaTSIK Ha Cyleprepost
KiHOBcecBiTY «Mapeen» KamitaHa Amepuky. ®inmbMm «Bimoasd» O. CTepHeIyK
CTBOpeHMiI 3a mMoTuBamu omosifanHs C. )KagaHa, ofHak Ha3Ba QUIBMY MiCTUTh
iM’s1 TOJIOBHOT'O Teposi, @ OpUTiHa/IbHA POO0Ta YKPaiHChKOTO ITMCbMEHHNMKA Ha3BaHa
«Mot HiuHI Kowmapu»; i3 My3MYHMM MMCTELTBOM TIOB’sI3aHa CTpiuka «IIJyka He
puba» €. IllepcTHBOBOI, y sIKili 0birpaHo Ha3By rypry «IIJyka Puba». Takox A0
BUSIBIB iIHTEPTEKCTYaJIbHOCTI JIOIJIbHO BHAJIE)KHIOBATM 3HAKM 30/liaKy Ta PeITy
TICEeB/IOHAyKOBUX IIPaKTMK, BiATak 3arosioBok KiHocTpiuku O. HaszapoBa «Pix
muepa» TIOB’sI3aHMH 3i 3HAKOM KUTalChKOT0 30/TiaKy.

[lo oxpeMoi TpyI iHTepTeKCTyaIbHUX BUSIBIB IOLIJIBHO 3apaXoByBaTH Oy/ib-
AKi BUIIM afianTariii JliTepaTypHUX TBOPIiB 3acobamy KiHemaTorpady. Y Takomy
pasi iHTepTEKCTYaIbHICTh IIPOHMU3YE 3ar0JI0BOK (ijIbMYy 3aB/ISIKM BUKOPUCTAHHIO
abo TOBHICTIO Ay6BOBAaHOrO, ab0 TPaHCHOPMOBAHOTO IIPOTO3AT0JIOBKA,
3aJIEXXHO Bij] 6adeHHSI TBOPIB (iIbMy UM 3MIllleHHSI CIOXKETHUX aKIIEHTIB B
aJlanToBaHiM Pob6oTi. [IoBHE BiATBOPEHHS 3aroJjIOBKa OPUTIHAJIBHOTO TBOPY
Bukopucrtab pexxucep C. [lapapkaHoB y «TiHsx 3abymux npedkig», TyT Ha3Ba
$isTbMy TIOBHICTIO BiZITBOPIOE Ha3By MOBicTi M. KOII06MHCHKOTO. Y TaKuit Croci6
BUbOyAyBaHi 3aroysioBku ¢isbMiB JI. Ocuku «3axap Bepkym» Ta «KamiHHUU
Xpecm», [ie TepLIMiA € eKpaHi3ali€ro icropuyHoi nosicTi I. ®panka, a Apyrui
CTBOpeHMI 3a MoTHBaMu HoBesl B Credanmka «KamiHHUil xpecm» Ta «31001il».
«4 npauoro Ha ygunmapi» O. TapaHeHKa CTBOPEHO 3a MOTMBaMM OJHOMMEHHOI
kHUrM mucbMeHHMKa [1. BesstHCbKOro B yKpaiHcbkoMy mepexsazi P. Kossimu;
«Ilponana 2pamoma» b.IBueHKa IOYacTM I'PpyHTOBaHa Ha OJHOMMEHHOMY
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onogizlanHi M. T'orosnst; «Homepu» O. CenmoBa Ta A. CeiTabsa€Ba 3HATO Ha
ocHoBi I'ecn O. CeHnoBa ToI0. BapTo /10/1aTH, 110 3ar0/I0BOK «Homepu» TaKox
TIOCTA€ €IMHNM TIPUKJIQZIOM aBTOIHTEPTEKCTYaIbHOCTI, apke O. CeHIIOB CTBOPUB
06M/1Ba MUCTEIbKI TPOTYKTH.

lesiki TBOpII BJAIOTBCS /IO YacTKOBOI abo [i0 MOBHOI TpaHcdopMmariii
OpUTiHAIBHMX Ha3B JIiTepaTYpPHUX TBOPIB, TOMY IOBICTb A. KypkoBa «/liobull dpye,
npusmens HebDicHUKa» Oyaa eKpaHizoBaHa pexxucepom B. Kpuinroposudem i3
Ha3Bow «IIpusimens Hebbicuuka». Pobota Kaskaps-imipanka Camrka Jlipauka «IIpo
cmapoezo Ko3aka, pi308siHO20 1opma, HYOmupu poeu [ Ko3aubkuil pid» afarnToBaHa
pexxucepom M. KocrpoBuM i3 HasBow «IlekenvHa xopyzea, abo Pi3080 ko3aupke»,
6amama T. [lleByeHka B KiHemarorpadi Mae Ha3By «Tos0ka» (pex. M. DUieHKo), a
onoBimanus C. XKasiaHa «Moi HiYHi kowmapu» — «Bimowo» (pex. O. CTepHeNYyK).

JlJi1 HOMiHAITi 3aroJIOBKiB MOXKYTh OyTM BUKOPMCTaHi 3raflaHi BUIIE 3aco6um
BUPAXXEHHSI IHTePTEeKCTYaIbHOCTI, & caMe: aJTio3ii, ITUTaTH, PEMiHICIIeHITil, pUMeNKn
Ta Tapofii. ¥ TakoMy pa3i eKpaHi3oBaHi po60TH, SIKi TIOBHICTIO BifITBOPIOIOTH
OpUTiHAIBHMIA 3aT'0JIOBOK, BAPTO 3apaxyBaTH JI0 TIPSIMOTO LIUTYBaHHS IIPOTOTEKCTY.
Y TpaHchOpMOBaHMX Ha3BaxX 3a3BMYall BUKOPMUCTAHO TIO3iI0 Ha OPUTIHAIBHUMA
TBip. Ile MoXe OyTM aQTI03iT Ha IIEpCOHAXKA IIPOTOTEKCTY, SK y iabMmi
O. CrepHeituyka «Bimoab0», ab0 Ha TIEBHI CIOXKETHI 4M ifIeVHI CKIaJHUKHU, SIK Y
poboti B. Tpodimenko «Bpamu. OcmaHHSL Cnogidb», CTBOPEHi 3a MOTMBaMU
poMany «/Dicmenunull med» 1IBeACbKOro mmcbMeHHMKA T. JliHATpeHa. ABTOpPKa
$UIBMY BMHOCUTB Y Ha3By CHOBIZJAJIbHMI XapaKTep IepeKa3yBaHHsS MMHYJIOTO B
pomani. EslemeHT 3arosioBka «Reve ta stohne» kiHodinbMmy «“Reve ta stohne” on
tour» H.TlappaH [OIIbHO KBWIQIKYBaTM SIK PEMIHICIIEHINI0, OCKUTBKM IIsT
YacTMHA € Ha3BOI YKPAITHCBKOTO MY3MYHOIO TYPTY, SIKMI MICTUTh JIaTMHI30BaHi
psizku Bipira T. IlleBueHka «Pege ma cmozHe /[Hinp wupokuil». BogHodac poboTy
«STAY» 1. MOpP/IOIIIEHKO BapTO 3apaxyBaTM [I0 PUMENKY, OCKUIbKM BOHA €
CBOEpIIHMM TIpMKBEJIOM /10 icropii mpo IBacuka-Tesecuka. /o mapoiiHMX
3aroJIOBKiB MOYKHa BHAJIEXKHUTHM poboTy P. IlepdimbeBa «be3c1asHi Kpinaku», e
Ha3By obirpaHo 3 ¢impmom pexucepa K. TapaHTiHO «Be3crasHi 8uUpoOku», Ta
3aroJioBoK KiHocTpiuku E. Heumoryioma «Kanimax Bpogapu», 10 BificMsIae [0
repost aMepMKaHChKIX KOMIKCiB KarmiTaHa AMepuKiu.

7. BUCHOBKM i IEPCIIEKTUBY JOCITiIKEHHS

OTKe, IHTEPTEKCTYaJIbHICTb y KiHO3aroJI0OBKaX IIOCTAaE He JIMIIE SIK XYy/IOXKHIN
TIPUIOM, a i SIK KJIFOUOBMM MeXaHi3M KyJIbTYPHOI I1aM sITi Ta KOMyHIKallil. 3aroJIoBKu
VKpalHCBKMX GiIbMIB ITOTPAKTOBaHI SIK IHTEPTEKCTyasIbHI BY3JHM, 3ZIaTHI GOpMyBaTH
JIOIATKOBMI piBeHb iHTepIIpeTalfi Iie A0 Ieperyisily KiHOIPOAYKTY, aJKe BOHU
BiICW/IAIOTH [I0 JITepaTypHMX, PeslrifHmX, MiQoJIOTiiHMX, My3MYHMX Ta iHIIMX
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KyJIBTYPHMX /pKepesl. Y poOoTi C(MCTeMaTH30BaHO OCHOBHI TMIM iHTEPTEKCTYaIbHMX
3B’13KiB 3a Kiacndikariisvm XK. XKeHeTTa Ta Cy9acHMX JIOCTiTHUKIB.

Y pamMax IOCTi/PKEHHS MPOCTeXEHO CrelmdiKy KiHOaJarTarlii, e 3aroja0BKA
MOXYTh ab0 TIOBHICTIO BiZITBOPIOBATH ITPOTOTEKCT, ab0 3a3HABaTM YaCTKOBOI
TpaHcpopMariii, IO pernpe3eHTOBAHO dYepe3 amo3ii, peMiHIiCIeHIIil, IUTaTH Yn
pyMeliK. BusiBiieHO 67M3bKO TPeTMHM YKPAlHCbKMX KiHO3aroJIOBKiB, III0 MalOTh
IHTEePTEKCTYaJIbHMIA XapaKTep, MOCTaloTh y gopmi MeTapopMIHMX Ta METOHIMIHIX
3B’SI3KiB i BMOy/yBaHi 32 IPMHIMIIOM ITOZIOHOCTI UM CYMDKHOCTI 3 TTPOTOTEKCTOM.
BaxmBrMM  pKepeslaMy  iHTEPTEKCTiB IIOCTaloTh 6i6JIiliHi MOTMBM, KJIacM9Ha
JiTeparypa, Midosorisa, ¢GOMBKIOPHI 06pasM Ta pobotm y chepi My3MKU W
KiHematorpady. 3aroyioBKM He JmIle iIeHTUQIKYIOTh TBIp, a ¥ iHTErpyIoTh 0ro B
IIVIPOKMI KYJIBTYPHMH IIPOCTIp, 3abe3I1edyI0um /Ijaslor TOKOJTiHb, YKaHPIB i TPaMILIiii.

IMepcrieKTVBY MaiOyTHIX HAyKOBMX IIOIIYKiB ybadyaeMO B IIOJ@JIBLIOMY
JIOCITi/KEHH] IHTePTEeKCTyaIbHUX €JIEMEHTIB Y 3aroI0BKax yKPaiHChbKUX GiIbMiB
XXIcT., @ TaKOX y KOMIIApaTMBHOMY aHaTi3i IMX eJIEMEeHTIB y 3arojoBKax
¢binpMiB, XymoxHIX TBOpIB Ta B irposiit iHmycTpii, abu copmyBatu IiTicHY
KapTHHY iHTEPTEKCTYaJIbHUX MoJiesiel y cdepi KyJIbTypH i MUCTeITBa.
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IHTepTeKCcTyasIbHi €e1eMEeHTH B YKPaiHChKUX KiHO3aroJI0BKax

IIpuryna Ceprivi. KuiBcbkmii croymaamii yHiBepeureT imeni Bopuca I'piHdeHka, xadenpa
VKPalHCBKOI MOBH, 37100yBad CTyTeHsI fokTopa ¢distocodil. s.prytula.asp@kubg.edu.ua, ORCID:
0009-0002-7481-5600.

CTaTTI0O TIPUCBSTYEHO JIOC/PKEHHIO IHTEpPTEeKCTYaJIbHMX €JIEMEHTiB B  YKPAIHCBHKMX
KiHO3aroJIOBKax SIK CIeIMpIYHOrO BMSIBY B3AEMOJil TEKCTIB Yy MeXaX MDKKYJIBTYPHOTO
IIPOCTOPY. 3ayBa)KEHO, 110 3alliKaB/IeHHs] HAyKOBLIB iHTEPTEKCTYa/IbHICTIO B YKPAiHCBKOMY
KiHOMVCTEIITBI 30Ccepe/KEHO TepeBayKHO Ha 1i BUSIBJIEHHI B HAPATMBHIM CTPYKTYpi GiIbMY.
HaToMicTh iHTEpPTEKCTYaIbHICTh Y 3arojIoBKax KiHOQUIBMIB € MaJIoIOCI/DKEHO0, II0
3YMOBJIIOE HEOOXiZIHICTD 1i TOJJJIBIIION0 BMBYEHHS Ta JIOTIOBHEHHSI HAasIBHMX YSsIBJIEHb IIPO
IHTEepPTEeKCTyasIbHICTh KiHO3ar0JI0BKIB SIK BepOa/IbHMX pellpe3eHTaHTiB KiHOTEKCTY.
AKTyaJIBHICTD TeMM 3yMOBJIEHA TIOCMJIEHHSIM POJIi 3aroJIoBKa y GOpMyBaHHi XyZ0XKHBOTO
Ta KOMYHIKaTMBHOIO IIOTEHIialy KiHOTEKCTy, IO3asK Ha3Ba (UIbMy 3aZja€ HampsiM
iHTepIIpeTallii Ta CTBOPIOE MICTOK MK HOBMM TBOPOM i IIONepefHiMM TeKCTaMM Pi3HMX
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BUZIB KyJIbTypM. MeTa HaykoBOI TIIpalli TIOJIAra€ y BMSBJIEHHI, cuUcTeMaTM3allii Ta
wiacuikarlil iHTepTeKCTyaIbHIX eJIEMEHTIB Y Ha3Bax YKPaiHCBKMX QLIbMIB, ITpeiCTaBIeHNX
Ha CTpUMiHTOBiM Twiardpopmi Takflix, a Tako aHaT3 iXHIX /HKepesa i THUIIB 3B’SI3KiB i3
IIPOTOTEKCTOM. MaTepiaJloM JOC/IDKEHHS CIyTYIOTh HaliMeHyBaHHS YKPaiHCbKIX XyZ0XKHIX
1 IOKyMeHTaIbHMX GLIbMIB, BUITYIIIEHNX Y TIepio/t MK 1991 Ta 2024 POKaMM.

Y pe3ysbTaTi AOCIDKEHHST BCTAHOBJIEHO, III0 Malbke TpeTMHA OIpalibOBaHMX HaMM
YKpPalHCBKMX KiHO3aroJI0BKiB MICTMTb IiHTEPTEKCTYaIbHI €JIeMEHTH, pKepeslaMy SIKUX
CIIYTYIOTh Gi6iliHI CIoXKeTH, KJIacH4Ha JlTepaTypa, MidostoriiHi 06pasy, kiHemaTorpadiiHi
TBOpM TOIIO. Bu3Ha4yeHO, IO 3arojIOBKM, SIKIi MICTSITh IHTEPTEKCTyaJIbHI eJIeMeHTH,
YTBOPIOIOTH JIOZIATKOBMII CMMC/IOBMII piBeHb CHPMMHSTTSL GLIbMY, YBMPa3HIOIOTH JIOr0
YKaHPOBMHA, PiTOCOPCHKMIA Ta HAITIOHATBHO-KYJIbTYPHWIA CKJTaTHUK.

Y mepcrnekTHBi TiepefdbaveHo OCIIHKEHHST IHTEPTEKCTyaTbHMX €JIEMEHTIB Y 3ar0JI0BKaxX
yKpaiHCcpKux GibMiB XXI CT., a TAKOXX KOMITAaPAaTMBHMI aHaJIi3 IX eJIEMEHTIB Y 3arojIoBKax
$LTBMIB, XyZOXKHIX TBOPIB Ta B irpoBiit iHAYCTPil.

Karouosi cnoea: iHmepmexkcmyanbHicmyb, KiHO3a2041080K, HMepMediaabHiCMb, anto3is,
PeMiHiCueHUIs, 3a20/108K08ULL OUCKYPC.

Intertextual elements in Ukrainian film titles

Serhii Prytula. Borys Grinchenko Kyiv Metropolitan University, Department of Ukrainian
Language, PhD student. s.prytula.asp@kubg.edu.ua, ORCID: 0009-0002-7481-5600.

The article explores intertextual elements in Ukrainian film titles as a specific form of
textual interaction within the intercultural space. It is noted that scholarly interest in
intertextuality in Ukrainian cinema has so far focused mainly on its realisation within the
narrative structure of films. However, intertextuality in film titles remains understudied;
therefore, this gap necessitates a more comprehensive investigation and an expansion of
current conceptions of film titles as verbal representations of cinematic texts.

The relevance of the study lies in the growing role of the title in shaping the artistic
and communicative potential of a film text, as a film title sets the interpretive direction
and establishes a bridge between a new work and preceding texts from various cultural
domains. The purpose of the research is to identify, systematise, and classify intertextual
elements in the titles of Ukrainian films presented on the Takflix streaming platform, as
well as to analyse their sources and the types of connections with their prototexts. The
material of the study includes the titles of Ukrainian feature and documentary films
released between 1991 and 2024.

The results show that nearly one third of Ukrainian film titles contain intertextual elements
derived from biblical narratives, classical literature, mythological motifs, and cinematic or artistic
works. It is determined that such titles create an additional semantic layer of film perception,
enriching its genre-related, philosophical, and national-cultural dimensions.

Future research is expected to focus on intertextual elements in the titles of 21st-
century Ukrainian films and on a comparative analysis of these elements across film,
literary, and gaming titles.

Keywords: intertextuality, film title, intermediality, allusion, reminiscence, title discourse.
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Intertextudlis elemek az ukran filmcimekben

Pritula Szerhij. Kijevi Borisz Hrincsenko Févarosi Egyetem, Ukran Nyelv Tanszék, PhD-
hallgaté. s.prytula.asp@kubg.edu.ua, ORCID: 0009-0002-7481-5600.

A tanulmany az ukran filmcimekben megjelend intertextudlis elemeket vizsgélja mint az
interkulturdlis térben megvalésuld szovegkozi kolcsonhatds sajatos formadit. Az ukrén
filmmdvészet intertextualitdsa iranti tudomanyos érdeklfdés eddig elsGsorban a filmek
narrativ szerkezetén beliili megvaldsulasra iranyult. A filmcimek intertextualitdsa
azonban mindeddig kevéssé kutatott teriiletnek szamitott. E kutatasi rés indokoltta teszi
egy atfogbébb vizsgélat lefolytatasat, valamint a filmcimeknek a filmes szoveg verbalis
reprezentacidiként valé értelmezésének a kibGvitését.

A kutatas aktualitdsat a cim egyre novekvd szerepe adja a film szévegének mivészi és
kommunikativ potencialjanak alakitdsaban, mivel a filmcim kijeloli az értelmezés iranyat,
és hidat teremt az 0j alkotas és a kiilonbozd kulturdlis teriiletek korabbi szovegei kozott.
A kutatds célja az intertextudlis elemek azonositdsa, rendszerezése és osztalyozasa a
Takflix streamingplatformon bemutatott ukran filmek cimeiben, valamint forrasaik és a
protoszovegekkel valé kapcsolattipusok elemzése. A vizsgalat anyagat az 1991 és 2024
kozott bemutatott ukran jaték- és dokumentumfilmek cimei képezik.

Az eredmények azt mutatjak, hogy az ukran filmcimek kozel egyharmada tartalmaz
intertextudlis elemeket, amelyek bibliai elbeszélésekbdl, klasszikus irodalmi miivekbdl,
mitolégiai motivumokbodl, valamint filmes vagy képzémiivészeti alkotasokbdl szarmaznak.
Megallapithat6, hogy az ilyen cimek a film befogadasanak egy tovabbi szemantikai rétegét
hozzak 1étre, gazdagitva annak mdfaji, filozéfiai és nemzeti-kulturalis dimenziéit.

A tovébbi kutatdsok varhatéan a 21. szézadi ukran filmek cimeiben megjelend
intertextudlis elemekre, valamint e jelenségek filmes, irodalmi és videojaték-cimek
kozotti 6sszehasonlitd elemzésére Gsszpontositanak.

Kulcsszavak: intertextualitas, filmcim, intermedialits, alliizi6, visszaemlékezés, cimdiskurzus.

© Iputysma Cepriit, 2026
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approach to enhancing PR students’ media literacy

1. Introduction

In the sphere of Public Relations (PR), the capability to communicate efficiently,
examine media discourse, and reply to rapidly changing global narratives is
fundamental. English, as the prevailing language of international media and
professional communication, plays an essential role in modelling the skillset of
future PR specialists. However, traditional English language training frequently
fails to address the actual tasks that PR students face, for the most part in terms
of understanding and generating language in authentic, media-rich settings.

In recent years, educators have increasingly accentuated the integration of
authentic materials into English for Specific Purposes (ESP) courses. Among
these resources, news texts have confirmed particularly valuable to the
learners, as they render students to modern language use, diverse linguistic
strategies, and culturally rooted meanings. Furthermore, working with news
improves students’ media literacy — a crucial competence in PR education,
where the skill to distinguish bias, deduce framing, and respond to public
discourse is actually essential.

This article offers a pedagogical model that combines Task-Based Language
Teaching (TBLT) with the use of English-language news as a means to expand
both language and critical media skills. By inserting tasks that duplicate everyday
PR situations into the program of study — such as headline comparison, fact-
checking, and press release drafting — this training aims to demonstrate how
engagement with news can enrich the linguistic learning experience and better
prepare undergraduates for the challenges of their future profession.
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2. Literature review

The integration of authentic materials in English language education, particularly
within English for Specific Purposes (ESP), has been widely approved as a means
of increasing learner motivation, commitment, and real-world communication
skills (Gilmore, 2007; Tafani, 2009; Pinner, 2013; Chemerys, 2022). News texts, in
particular, provide a rich source of up-to-date lexicon, colloquial expressions, and
linguistic structures that reproduce contemporary sociopolitical and sociocultural
settings. For undergraduates in Public Relations (PR), such exposure is especially
appropriate, as it allows them to engage with the varieties of media discourse with
which they are likely to encounter in their professional lives.

Task-Based Language Teaching (TBLT) has emerged as an effective method
for supporting communicative competence through meaningful, goal-oriented
tasks (Lai-Li, 2011, p. 500). According to Ellis et al. (2019), TBLT underlines
language use in context and inspires learners to develop both fluency and
accuracy through active involvement. When combined with authentic materials
like news articles, TBLT creates an immersive environment where learners
interact with language as it is genuinely used, rather than in artificially
assembled textbook set-ups.

Media literacy, in the meantime, has turned out to be a key competence in PR
education, interconnecting both language learning and professional training. As
Buckingham (2003) and Livingstone (2004) note, media literacy involves the
ability to access, analyse, evaluate, and create messages across a variety of
contexts. For PR students, this contains critical awareness of media framing, bias,
agenda-setting, and persuasive techniques — all of which are inserted in news
discourse. It is important to mention that media framing refers to the way the
news media organises and presents a news story, emphasising certain aspects of
reality while downplaying or omitting others. By emphasising certain details,
words, images, or angles, the media can guide the audience towards a particular
interpretation of an event or issue. For example, a protest could be framed as a
“riot” (emphasising disorder) or as a “demonstration for justice” (emphasising
legitimate grievances). Under the term agenda-setting we understand the media’s
ability to determine which issues are considered important by the public. The deep
knowledge of all these aspects is fundamental in communication studies. It
highlights the significant power of the media to direct public attention and shape
public priorities, serving as a powerful force in shaping our understanding of the
world and influencing what we deem important. Many researchers emphasise the
role of education in nurturing these skills, particularly in digital and multilingual
environments (Hobbs, 2010; Potter, 2022).
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While there is broad research on TBLT and media literacy individually, fewer
studies address their mutual application in the perspective of ESP for PR
students. This study aims to explore the integration of authentic English-language
news content as a tool for enhancing media literacy and developing specific
communicative competence among students majoring in Public Relations.

3. Methodology

This study was conducted as part of a semester-long Professional
Communication in English course designed for undergraduate students majoring
in Public Relations and Journalism at Bohdan Khmelnytsky National University of
Cherkasy. The primary objective of the course was to improve students’ English
language proficiency while simultaneously developing their media literacy skills.
To achieve this, a Task-Based Language Teaching (TBLT) approach was
implemented using authentic English-language news materials.

39 fourth-year PR students participated in the course. Instruction was
structured around weekly themes related to media and communication (e.g.,
crisis communication, political narratives, reputation management). For each
theme, students engaged with curated articles from reputable English-language
media outlets, such as BBC News, The Guardian and Reuters.

Tasks were designed according to the principles of TBLT and included:

— headline analysis and comparison across different news sources;
— identification of bias and framing techniques;

— vocabulary extraction and contextualization;

— rewriting news content into press releases or social media posts;
— fact-checking and evaluating source credibility.

Students worked individually, in pairs, and in small groups. Each task
finished in a real-world communicative product, such as an imitation press
briefing, infographic, or media response. Instructional scaffolding was provided
through pre-task vocabulary support and post-task reflection activities.

We are able to illustrate the headline analysis and comparison across different
news sources through an example of the activities provided. The students were
asked to carry a Comparative Headline Analysis and were provided with the
following topic: Ukraine at Munich Security Conference (14 February 2025). They
were given such instructions:

1. Read both headlines carefully.

2. Identify and discuss:
— The primary focus of each headline;
— The tone and emotional impact conveyed;
— Rhetorical devices used.
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3. Analyse how each headline shapes readers’ perceptions of Ukraine’s role.
4. Create alternate headlines for the same event using different framing:
— Highlighting Ukraine’s demands in a neutral tone;
— Emphasising diplomatic engagement;
— Focusing on US-EU internal tension.
These are some of our findings. The first headline was taken from The
Guardian (URL1):
“Zelenskyy demands ‘real security guarantees’ before peace talks” (The
Guardian, Feb 14, 2025).
— Focus: Zelenskyy’s demand for security assurances;
— Tone: forceful, emotional;
— Device: direct quotation (“real security guarantees”); it emphasises
urgency and leadership.
The previous headline was compared with the second one from Reuters (URL2):
“Vance attack on Europe overshadows Ukraine talks at security conference”
(Reuters, Feb 14, 2025).
— Focus: US Vice President JD Vance’s criticism of Europe, marginalizing
Ukraine’s presence;
— Tone: neutral, reportive;
— Device: metaphor (“overshadows”);
situation became secondary.

it suggests that Ukraine’s

Table 1. Comparative headline analysis

News ) Prima Rhetorical
Headline Ty Tone .
outlet focus device
Zelenskyy demands .
. v . Ukraine’s . . .
The real security . Emotional, | Direct quotation
. , security . « »
Guardian | guarantees’ before assertive (“demands”)
demands
peace talks
Vance attack on US domestic
Europe speech
P p . Neutral, Metaphor
Reuters overshadows eclipsing reportive | (“overshadows”)
Ukraine talks at Ukraine’s P
security conference agenda

Source: Created by the author

Therefore, the students came to the conclusion that in general The Guardian
highlights urgency and leadership, while Reuters shifts attention to US
internal politics.
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Then the students were provided with the follow-up discussion:
— How do headline choices influence public awareness of global events?
— Can tone and framing affect policy understanding or bias in media
consumption?

Data for this study were collected through classroom observations, qualitative
analysis of student work (written tasks, media reports) and anonymous student
surveys conducted at the end of the course.

The collected data were analysed to assess changes in students’ language
accuracy, critical reading skills, and confidence in dealing with authentic media
content in English. Qualitative responses from the surveys were coded to identify
common themes related to perceived learning gains, challenges, and relevance to
their future profession.

4. Findings

The implementation of the task-based learning approach using authentic English-
language news materials brought positive outcomes in some areas. The analysis of
student performance and feedback demonstrated several key improvements.

4.1. Vocabulary acquisition and contextual understanding

Students demonstrated a significant expansion of their PR-related vocabulary,
particularly terms associated with media discourse, crisis communication, and
political narratives. Exposure to diverse news sources allowed learners to
encounter words and idiomatic expressions in authentic contexts, facilitating
deeper comprehension and retention.

To quantify vocabulary gains, a pre- and post-course vocabulary test was
administered. The test included 50 media-specific terms (e.g., press release,
media kit, soundbite, brand image, target audience, reputation management, key
message, communications strategy, message framing, agenda-setting, spin). Each
term was scored for correct usage in context. Students’ scores were averaged,
and the difference between the pre- and post-test scores indicated learning gains.
On average, students’ correct usage increased by 22%, reflecting measurable
improvement in accurate application of PR-specific terminology.

4.2. Improvement of critical thinking and media literacy

Engagement with news articles enhanced students’ ability to recognise bias,
identify framing strategies, and assess source credibility. In structured classroom
tasks, students compared coverage of the same event across multiple media
outlets (BBC, Reuters, and The Guardian), highlighting differences in tone,
emphasis, and framing techniques.
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To evaluate improvements, a critical analysis task was scored using a rubric
assessing (a) identification of biased language, (b) recognition of framing
strategies, and (c) assessment of source reliability. Pre- and post-course
performance was compared, and the proportion of students demonstrating
mastery in at least two of the three areas increased by 30%, indicating a
substantial gain in critical media analysis skills.

4.3. Advanced confidence and communication skills

Students reported increased confidence when working with authentic materials
and participating in task-based activities that simulated real-life PR scenarios.
For instance, after completing a series of assignments involving drafting press
releases based on news reports, 73% of students rated their readiness to engage
in professional communication as “high” or “very high” in post-course surveys.

4.4. Challenges encountered

Despite overall positive outcomes, some students encountered difficulties with
complex sentence structures, culturally specific references, and abstract concepts
embedded in news discourse. For example, terms like soft power or idiomatic
expressions such as to call the shots required additional scaffolding through
targeted vocabulary exercises and peer support.

4.5. Student feedback

Anonymous surveys indicated that 85% of participants valued the integration of
news materials, emphasising that such tasks made learning more engaging and
relevant to their future careers. Many students expressed interest in
incorporating multimedia content such as video news segments and podcasts to
diversify their learning experiences further.

Table 2. Student skill improvements following TBL implementation using
authentic news materials

Skill Area Improvement Notes
Acquisition of media-related 220 Increased accurate use of
vocabulary 0 specific terminology
- . Enh d critical thinki
Ability to detect bias 30% Hhance Crl. cal Thining
skills
Confidence in professional 73% (high After completing practical PR
communication confidence) tasks
Positive feedback on th
Overall student satisfaction 85% . oS! 1'\/e eecback on e.
integration of news materials

Source: Created by the author
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5. Discussion

The findings of this study support the growing body of literature suggesting that
the integration of authentic news materials into English for Specific Purposes
(ESP) instruction can significantly enhance both language competence and media
literacy. For Public Relations (PR) students, who must operate in fast-paced,
media-driven environments, this dual benefit is particularly relevant.

One of the most notable outcomes was the development of students’ ability to
engage with media language critically. The marked increase in their awareness of
bias, framing strategies, and source reliability indicates that language instruction,
when designed to reflect real-world contexts, can support broader cognitive and
professional skills. This aligns with Hobbs’ assertion that media literacy is not a
supplementary skill but a foundational component of contemporary education,
particularly in media-related fields (Hobbs, 2010, p. 15).

The application of Task-Based Language Teaching (TBLT) principles proved
to be effective for not only improving vocabulary and fluency, but also for
promoting learner autonomy and task engagement. Students responded
positively to tasks that mimicked professional PR scenarios, demonstrating
improved confidence and motivation. Notably, the incorporation of authentic
texts served as a bridge between classroom learning and workplace
communication, a gap often reported in traditional language instruction.

While the results were overwhelmingly positive, the study also revealed some
challenges. Difficulties with culturally embedded references and syntactic
complexity in news discourse highlight the need for appropriate scaffolding,
especially for learners operating at intermediate levels. The success of peer
collaboration and targeted vocabulary support suggests that such challenges can
be effectively addressed within a well-designed course structure.

Overall, the study illustrates that a task-based, news-integrated approach
aligns with the communicative and analytical demands of PR education. It not
only enhances students’ linguistic ability but also prepares them to interpret and
shape media narratives — a core skill in the modern public sphere.

6. Conclusion

This study investigated how task-based learning through authentic news content
promotes media literacy among PR students. By engaging with real-time news
from authoritative sources such as BBC News, Reuters and The Guardian,
students not only became familiar with specific vocabulary but also developed
critical reading and analysis skills. To sum up the key findings, we need to
underline that specific activities such as headline analysis, bias detection,
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contextual vocabulary work and news rewriting were found to be effective in
enhancing both language competence and media literacy.

The integration of news-based tasks encourages active learning and
contextualises language learning. It supports the development of key 21st century
competencies such as source evaluation, digital literacy and audience-sensitive
communication, which are crucial for future public relations professionals.
Additionally, the variety of news formats (written, audio, video) allows for
differentiated instruction and accommodates different learning styles.

The development of media literacy skills is crucial nowadays. Throughout the
course, students learn to identify bias, recognise framing strategies, and assess
credibility. These analytical skills are transferable beyond language classes and are
relevant to the global emphasis on responsible media consumption and production.
Tasks such as comparing headlines from different publications or fact-checking
controversial reports allow students to question narratives and think for themselves.

By modelling real-world tasks, such as writing press releases based on
current events or summarising news stories for social media, students practise
communicating in a way that reflects industry expectations. Exposure to media
jargon, public message strategies, and journalistic norms prepares students for
the nuanced demands of PR work in multicultural and digital contexts.

While the study highlights the benefits of news-based learning, it also
acknowledges certain challenges: selecting grade-appropriate content, managing
political sensitivities, and ensuring balanced perspectives. Future research could
focus on developing structured curricula around these tasks, examining longitudinal
effects on students’ language proficiency and professional readiness, or comparing
traditional English teaching methods with media-integrated approaches.

In summary, the use of authentic media in English for Special Purposes (ESP)
classes offers a dynamic and interdisciplinary way to enhance both linguistic and
critical competencies. It aligns language learning with real-world relevance and
equips students with the PR tools to become not only effective communicators
but also responsible and literate media consumers.
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The article explores the integration of authentic English-language news content as a
tool for enhancing media literacy and developing domain-specific communicative
competence among students majoring in Public Relations. The focus is placed on
implementing a Task-Based Language Teaching (TBLT) approach in combination with
news analysis techniques within an ESP (English for Specific Purposes) framework.
The study outlines the stages of an educational project that employed up-to-date
headlines from authoritative sources as the basis for a sequence of tasks designed to
build not only linguistic but also critical and professional skills.

Through task completion, students practiced relevant vocabulary, conducted semantic
and pragmatic headline analysis, identified forms of media framing and manipulation, and
adapted authentic materials into various PR genres. Working with real-life media also
contributed to fact-checking and cross-source comparison. The project encouraged the
development of soft skills, including public speaking and analytical argumentation.

The article presents the results of a student survey, which demonstrated increased
motivation to learn English and a desire for continued engagement with current global
issues through foreign-language media. Based on the findings, the author offers practical
recommendations for enhancing ESP courses for communication-related fields, including
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the integration of digital tools, student-led media projects, and the systematic use of critical
news analysis as an integral component of language instruction. The project highlights the
value of combining language education with media analysis to prepare socially responsible,
globally minded, and professionally competent graduates.

Keywords: authentic news, media literacy, English for Specific Purposes, public relations,
Task-Based Language Teaching, framing, critical thinking, intercultural communication,
digital skills.

BuBUYeHHS aHIJIiIIICbKOI MOBU Uepe3 aHaIi3 HOBUH:
3aBJAHHEBO-OPIEHTOBAaHMUI MiAXij, K0 POpMyBaHHS MeAiarpaMOTHOCTI
Manb6yTHiX ¢axiBuiB i3 PR
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yHiBepcuTeT iMeHi BorflaHa XmeapbHUITBKOTO, Kadeapa iHO3eMHUX MOB, /OIEHT.
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Y craTTi AOC/I/PKEHO IHTerpaiio aBTeHTUYHOI'0 aHTJIOMOBHOI'O HOBMHHOT'O KOHTEHTY SIK
IHCTpyMEeHTY IS Ii/IBUIIEHHST MeJliarpaMOTHOCTI Ta PO3BUTKY IIpeMETHO-OPiEHTOBAHOI
KOMYHIKaTMBHOI KOMIIETEHIli cepell CTY[EHTIB, SIKi CIIeliai3yloTbCsl Ha 3B’SI3Kax 3
TPOMAJICHKICTIO. AKIIEHT 3po6JIeHO Ha BIIPOBa/PKEHHI TIX0/Ty BMKJIQJIAHHS MOBU Ha
ocHOBi 3aBaaHb (TBLT) y noenHaHHI 3 MeToJaMM aHaJlidy HOBMH y paMkax ESP
(aHTTICHKOT MOBM /IS CTIEIiUIbHYX I1ij1ei). Y JOCIPKEeHHI OKPeCc/IeHO eTar OCBITHbOTO
TIPOEKTY, B SIKOMY BMKOPMCTOBYBJIMCSI aKTyaJIbHI 3ar0JIOBKM 3 aBTOPUTETHUX JPKepesl SIK
OCHOBa /151 TIOCJTIZIOBHOCTI 3aBZjaHb, CIIPSIMOBAHMX Ha PO3BUTOK He JIMIIIE JIIHTBiICTUYHUX,
a ¥l KpUTUYHMX Ta TIPOdECiTHMX HABUYOK.

[IInsixoM BMKOHAHHSI 3aBJlaHb CTYZEHTM IIPaKTMKyBa/IM BIiJIIOBIHY JIEKCUKY,
TIPOBOJT/IM CEMAHTUYHUI Ta TpParMaTWMYHMII aHAT3 3aroJIoBKiB, BM3HaAYaM (GOpPMU
¢dpertmiHTy Ta MaHImy i y 3MI, a TaKOXX aal TyBaJIM aBTeHTUYHI MaTepiav 10 Pi3HUX
»kaHpiB PR. Po6oTa 3 peasrbanMm 3MI TaKkoX CIpysiIa IepeBipIii GaKTiB Ta mepeXpecHOMy
TTOPiBHSTHHIO. [TPOEKT CIIPMSIB PO3BUTKY M’SIKMX HAaBMUOK, BKJTIOUAIOYM IyOJIiYHI BUCTYIIN
Ta aHIITUYHY apryMeHTallilo.

Y CTatrTi NpeficTaB/IeHO pe3y/IbTaTi ONMTYBaHHS CTYZEHTIB, SIKi IIPOJIeMOHCTPYBa/IU
MiBUIIEHY MOTMBAILI0 70 BMBYEHHSI AHIJIICBKOI MOBM Ta Oa)KaHHS IIPOJIOBXKYBAaTHU
3alIMaTUCS aKTyaJIbHMMM TJI00aIbHMMU TIpobsieMamy yepe3 iHmomMoBHi 3MI. Ha ocHOBi
OTPMMaHMX pe3yJ/IbTaTiB aBTOP IIPOIIOHYE IPAaKTUYHI peKOMeH/allil 111010 BIOCKOHAJIEHHSI
KYpCiB aHIVIIICBKOI MOBM ISl CIIELia/IiCTiB y Tajly3siX, IOB’SI3aHMX 3 KOMYHIKaIli€lo,
BIUTIOYAIOYM iHTerpaniio IUPOBMX IHCTPYMEHTIB, MeZialpOeKTH, IO IPOBOJSITHCS
CTy[IeHTaMl, Ta CHUCTeMaTMYHe BUKOPUCTAHHSI KPUTMUHOIO aHali3y HOBUH SIK
HEeBiJEMHOTO KOMIIOHEHTa MOBHOI OCBiTHM. IIPO€KT IiJIKpeclio€ LiHHICTb IIO€LHAHHS
MOBHOI OCBITM 3 MeJliaaHasIi30M /IS MiZITOTOBKM COIIa/JIbHO BiJIOBiZa/IbHMUX, IVI06aJILHO
MMCJISTIMX Ta podeciiiHO KoMIeTeHTHMUX (axiBIIiB.

Karouosi cnoea: asmeHmMuyHi HOBUHU, Media2pamMOMHICMb, aH2Ailicbka 0451 cneyiabHUX
uinetl, 38’a3ku 3 2pomadcwbkicmio, Task-Based Language Teaching, ¢pelimiHe, kpumuyHe
MUCAEHHSL, MDICKYAbIMYPHA KOMYHIKaUis, UuPposi HagUUKU.
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Angol nyelvtanulas hirek segitségével: feladatalapti megkozelités
a PR-szakos hallgat6k médiamiiveltségének fejlesztésére

Csemerisz Inna, a pedagégiai tudomanyok kandidatusa, docens. Cserkaszi Bohdan
Hmelnickij Nemzeti Egyetem, Idegen Nyelvi Tanszék, docens. chemerysiinna@gmail.com,
ORCID: 0000-0001-7898-3607.

A tanulmany az autentikus angol nyelv(i hirtartalmak integralasat vizsgalja mint a
médiamtiveltség fejlesztésének és a PR-szakos hallgatok szakteriilet-specifikus
kommunikativ kompetencidjanak erdsitését szolgalé eszkozt. A fékusz a feladatkdzpont
nyelvoktatasi megkozelités (Task-Based Language Teaching, TBLT) alkalmazisan van,
amely a hirelemzés technikaival kombindlva, az ESP (English for Specific Purposes -
szaknyelvi angol) keretében val6sul meg. A kutatds bemutatja egy olyan oktatasi projekt
szakaszait, amely naprakész, autentikus forrasokbdl szarmazé hircimeket hasznalt fel egy
olyan feladatsor alapjaként, amely nemcsak a nyelvi, hanem a kritikai és szakmai
készségek fejlesztését is célozta.

A feladatok elvégzése soran a hallgaték gyakoroltak a relevans székincset, szemantikai
és pragmatikai szempontbo6l elemezték a hircimeket, azonositottdk a médiakeretezés és a
manipulaci6 formadit, valamint az autentikus anyagokat kiilonboz6 PR-mtifajokhoz
igazitottdk. A val6s médiatartalmakkal valé munka hozzajarult a tényellenérzési készségek
fejlédéséhez és a forrasok kozotti 6sszehasonlitashoz is. A projekt 6sztonozte az tgynevezett
soft skillek - tobbek kozott a nyilvanos beszéd és az analitikus érvelés - fejlesztését.

Emellett a tanulmény egy hallgatéi kérdGives felmérés eredményeit foglalja Gssze,
amelyek nagyobb angoltanuldsi motivaciét és az aktudlis politikai kérdésekkel val6 tovabbi,
idegen nyelvli médian keresztiil torténé foglalkozas iranti igényt mutattak. Az eredmények
alapjan a szerz§ gyakorlati ajanlasokat fogalmaz meg a kommunikécids teriiletekhez
kapcsol6dd ESP-kurzusok fejlesztésére, beleértve a digitalis eszk6zok integralasat, a
hallgaték altal iranyitott médiaprojektek megvalésitasat, valamint a kritikai hirelemzés
szisztematikus alkalmazasat mint a nyelvoktatds szerves részét. A projekt ramutat arra,
hogy a nyelvoktatas és a médiatudatossag elemzésének 6tvozése hozzajarul a tarsadalmilag
felelds, globalis szemlélet( és szakmailag felkésziilt szakemberek képzéséhez.

Kulcsszavak: autentikus hirek, médiamtiveltség, szaknyelvi angol (ESP), kozkapcsolatok
(PR), feladatkozpontii nyelvoktatas, megfogalmazas, kritikai gondolkodas, interkulturalis
kommunikéacié, digitalis készségek.

© Inna Chemerys, 2026
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EFL student teachers’ beliefs about contemporary
language teaching approaches

1. Introduction

EFL student teachers’ beliefs are central to shaping their instructional practices
and their openness to the principles of contemporary language teaching. They act
as filters through which aspiring teachers construe theories and apply them to
practices, ultimately affecting the effectiveness of education reforms. In the
context of Ukrainian reform, “The New Ukrainian School,” which aims to
innovate its schooling system, understanding such beliefs becomes crucial.
Despite the endorsement of contemporary language teaching by the reform and
its inclusion in teacher education curricula, traditional teacher-centered
methodologies with their emphasis on form-focused instruction, accuracy, and
explicit grammar teaching continue to persist in classrooms (L6rincz, 2025).

Consequently, exploring the beliefs of EFL student teachers can offer insights
into the developmental trends of language education in our country, as well as
factors affecting the adoption of modern approaches.

Beliefs reflect what teachers “know, believe, and think” (Borg, 2003, p. 81),
which at times appear to be contradictory. Beliefs are shaped by an array of
factors like prior learning experiences, cultural influences, and knowledge
acquired during initial teacher education (Borg, 2003). Given that beliefs
influence how student teachers interpret and act upon pedagogical knowledge, it
is important to understand how they evolve in the course of teacher preparation.
Pajares (1992) likened beliefs to filters that shape teachers’ perceptions of
educational settings, ultimately determining their instructional decision-making.

Literature observes that student teachers’ beliefs heavily depend on their
language learning experiences. Aspiring teachers form implicit beliefs about
effective teaching long before entering teacher education programs (Lortie,

Acta Academiae Beregsasiensis, Philologica 2026/1: 51-66.
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1975). Such early, prematurely formed impressions are prone to align with
traditional approaches like grammar-translation and teacher-centered
methodologies. Even after years spent in the university and exposure to current
methodologies, students persist in applying conventional approaches and are
impervious to aligning their practices with more current principles (Tang et al.,
2012). High-achieving students, knowledgeable in the theoretical foundations of
contemporary EFL teaching, are no exception and endorse grammar-focused
traditional approaches (L6rincz, 2023).

Nevertheless, the notion of rigidity in pre-existing beliefs among student
teachers has been questioned in several publications, in which teacher education
programs played a pivotal role in refining or even redefining students’ beliefs
(Gatbonton, 2008). Thus, Cabaroglu and Roberts (2000) view belief
development as an ongoing negotiation between personal and professional
growth. The researchers categorized the processes through which beliefs evolved
and emphasized that exposure to new theories and experiences could modify
initial beliefs held by language teachers or their reinforcement. However, belief
transformation in teacher education is non-linear and may be preconditioned by
personal reflections or teaching experiences.

Field experiences, comprising observation and teaching practicum, were also
shown to shape student teachers’ beliefs. Debreli (2012) reported that practical
experience, combined with a methods course, was a pivotal moment that allowed
prospective teachers to critically reflect on the feasibility of their acquired
knowledge in real classroom settings. Teaching practicum offers an invaluable
opportunity for student teachers to test their beliefs by experimenting with
contemporary approaches (L6rincz, 2023, 2025). However, its effectiveness is
contingent on the quality of mentoring and the alignment between practicum
contexts and the principles of instruction espoused by teacher education
programs (Zeichner, 2017).

In addition, reflective practices, such as maintaining teaching journals, action
research, participating in case study analyses, and peer discussion, have been
identified as tools for raising teachers’ awareness of beliefs (Borg, 2011; Farrell,
2018). Farrell and Ives (2014) found that reflecting on and articulating their
beliefs helped language teachers develop awareness of the meaning and influence
of beliefs on their instructional practices. Consequently, engagement in reflective
practices may lead to teachers’ deeper understanding of how these beliefs align
or diverge from modern principles of language education (Farrell, 2018).

In this respect, Farrell (2019) notes that many novice teachers find a
significant gap between the content delivered by their programs and the
exigencies of the classroom, mirroring a mismatch between their initial beliefs
and realities. Language teacher education programs should, therefore, strive to
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help students critically evaluate their implicit beliefs by fostering reflective
practices. By making a case for reflection, Farrell (2019) argues that it can help
language teachers make informed, context-sensitive decisions about their
teaching. The author contends that language teachers grow and develop by
regularly examining and evaluating their teaching approaches, which help them
become effective (Farrell, 2018).

In all, the existing literature showcases EFL student teachers’ beliefs as crucial
in shaping their teaching practices and their openness to contemporary
approaches in language education. Even so, while much attention has been paid
to theorizing on the development of beliefs, less is known about how EFL student
teachers’ beliefs manifest during initial teacher education in the context of
educational reform movements, such as the “New Ukrainian School.”

With this gap in mind, this study aims to look into the beliefs held by
Ukrainian EFL student teachers about contemporary language teaching
approaches. Accordingly, the study is guided by the following research question:
What are the prevailing beliefs of EFL student teachers about contemporary and
traditional language teaching approaches?

2. Method

2.1. Participants

The study involved 64 undergraduate students enrolled in the English Language
and Literature teacher education program in a higher education institution in
Ukraine. Their participation was voluntary and anonymous. The participants
were completing the fourth year of the bachelor program, which was their final
year of study. Forty-five were full-time students, while the remaining nineteen
attended a correspondent course. All participants had undergone an extensive
teaching practicum lasting six weeks in the current year. The students’ exposure
to school practicum, together with an eight-credit course in methodology,
positioned them as eligible candidates for exploring beliefs about language
teaching approaches.

2.2. Data collection and analysis

The study utilized a questionnaire developed by Lérincz (2023) to explore EFL
student teachers’ beliefs about language teaching approaches. In particular, it
looked into preferences across traditional language teaching (TLT) and
contemporary language teaching (CLT).



54 Gyorgy Lérincz, Marianna Lérincz

The instrument comprises several thematic sections addressing principles of
traditional and recent teaching principles:

(a) Instructional orientation and language focus: the TLT section emphasizes
accuracy, explicit instruction of the language structure, and error-free
production. The CLT part prioritizes meaningful communication, fluency, and
contextualized grammar and vocabulary instruction. TLT discounts fluency in
speaking as unattainable in an EFL setting and views reading comprehension
with the help of a dictionary as more realistic. In contrast, CLT aspires to fluency
and functional competence in the target language.

(b) Procedures and techniques: the instrument contrasts traditional language
teaching techniques, like translation, drills, and textbook-centered learning, with
communicative activities, real-world tasks, role-plays, and authentic materials.

(c) Interaction: CLT recognizes the advantages of collaborative interaction
among students and incorporates pair and group work, while in TLT these forms
of student work are believed to be less effective than teacher-led activities.

(d) Language use: TLT heavily relies on students’ first language, and it does
not serve as the principal means of classroom interactions, while CLT stresses
the target language for classroom communication for teachers and learners alike.

(e) Teacher-centeredness vs. learners-centeredness: TLT advocates a teacher-
led instructional environment with teachers being the principal source of
knowledge and decision-makers in selecting learning content and activities.
Conversely, CLT promotes learner autonomy, where teachers facilitate learning
by considering learners’ needs and interests.

The instrument collected quantitative data on a 5-point Likert scale. The
choice fell on this questionnaire as it aligns with the study’s research objective to
examine prospective language teachers’ beliefs about the expediency of language
teaching methodologies. The data were collected via an online questionnaire and
analyzed utilizing the SPSS statistical package.

3. Results

This section provides insight into how the participants conceptualize the goals of
language education and the balance between traditional and contemporary
principles in their prospective teaching. The results are organized around the key
aspects of language instruction, including classroom orientation, instructional
procedures, interaction patterns, and teacher-learner roles.

Table 1 sets out the data on student teachers’ beliefs about the ultimate goals
of language instruction and classroom orientation.
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Table 1. Beliefs about goals and language focus
(M = mean; SD = standard deviation)

Orientation and language focus M SD
Goals
TLT
Becoming a fluent speaker of English is an unrealistic goal in the EFL 2.29 103
context.
A realistic goal of language teaching is the ability to read and
understand texts with a dictionary. 2.84 1.28
CLT
Becoming a fluent speaker of English is the ultimate goal of language | 4.13 0.89
teaching.
TLT
Focus on forms and accuracy
Knowing the rules of grammar is necessary for effective 352 105
communication. They help learners to talk to native speakers.
Explicit grammar teaching (teaching rules, doing grammar
exercises) should occur in almost every lesson. 3.28 1.02
Accurate use of language is the principal criterion of language
knowledge. 3-89 091
The teacher should present words and grammar structures in
. . . . 3.78 0.92
isolation so that learners understand their meaning and usage.
The teacher should emphasize correct language production

. 4.25 0.82

(students speak and write correctly).
Over-emphasizing communication in the lessons leads to students’
inability to speak correctly. 3.06 1.08
One has truly mastered a language only if they speak without errors. 3.2 1.21
CLT
Focus on fluency and meaning
The teacher should focus on developing students’ ability to engage in 447 0-83
real-life communication in English.
Grammar structures and words are best taught in the meaningful 4.09 0.79
context.
Knowledge of grammar rules is not enough for effective communication.
It is possible to speak fluently without knowing the rules. 372 113
Some grammar structures can be taught implicitly (without rules). 3.64 1.12
The primary focus of the lesson should be meaningful language use, 8 8
with some attention given to the form (grammar, words). 3-94 0-54
The ability to communicate ideas effectively and appropriately for the
context is more important than producing grammatically correct | 3.72 0.83
sentences.
Students should be taught to do things with language, i.e., apologize, 444 0.83

promise, invite, agree or disagree.
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The participants’ beliefs about the goals of language teaching revealed a
definitive preference for fluency in English (M=4.13) in line with the principles of
CLT. Conversely, the students rejected the idea that fluency was an unrealistic
goal rating it much lower (M=2.29). With regard to language focus, the
participants moderately endorsed traditional views with an emphasis on
accuracy and explicit grammar teaching. The highest-rated statement in this
category concerned correct language production (M=4.25), thus prioritizing
accurate language use. However, the beliefs that explicit grammar teaching
should occur in every lesson (M=3.28) or that language mastery equals accuracy
(M=3.2) showed only moderate support. Students were also partly skeptical
about the notion that overemphasizing communication may result in learners’
low accuracy (M=3.06). The principles underscoring fluency and meaningful
communication underlying CLT received the highest overall ratings. Of these,
developing skills of engaging in authentic communication (M=4.47), teaching
language functions (M=4.44), and contextualized grammar teaching (M=4.09)
had the highest mean scores. Students also moderately supported the idea that
some structures can be taught implicitly (M=3.64) and that knowing grammar is
insufficient for effective communication (M=3.72).

Hence, the data suggest a clear preference for CLT over TLT. Although the
participants recognize the significance of accuracy and explicit instruction, their
beliefs strongly align with real-world communication. Overall, they favor a
balanced approach with an inclination toward CLT principles.

Table 2 displays the findings of the study of student teachers’ beliefs about
classroom procedures and techniques.

Table 2. Beliefs about classroom procedures
(M = mean; SD = standard deviation)

Classroom procedures M SD

TLT

Translation should be a central part of the lesson.

The teacher should strive to cover all material and exercises
included in a textbook.

Analysis of syntactic structures is indispensable for effective learning

3.56 0.83

2.97 1.01

and should be regularly used in the lessons. 3.16 0-88
Memorization of dialogues and texts is essential in language teaching. 2.98 0.99
Tasks teaching the correct use of language should prevail in the lessons. 3.83 0.88
Drills (e.g., exercises in which learners repeat sentence patterns,

changing them slightly) are extremely effective in language teaching. 3.88 0.88
CLT

The teacher should use activities that resemble real-world tasks. 4.22 0.92
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Classroom procedures M SD
Activities simulating real-life communication should prevail in the
lessons. 4-23 095
The teacher should supply learners with additional materials apart
from course books based on students’ individual needs. 427 0.78
Using games and role-plays simulating real-life communication is
essential for language learning. 439 0-83
The teacher should use authentic materials (e.g., magazine or
newspaper articles, advertisements, travel brochures, menus) in | 3.78 1.13
teaching English.

Similar to the previous category, the participants’ beliefs about instructional
procedures indicate a clear preference for CLT, especially communicative
approach and task-based instruction. Thus, using activities like games and role-
plays stimulating authentic communication (M=4.39) and real-world tasks
(M=4.22) scored the highest. Students are also convinced that activities
encouraging authentic communication should prevail in the lessons (M=4.23). At
the same time, a significant part of the respondents supports the belief that
lessons should mainly include activities teaching accurate language use
(M=3.83). Translation (M=3.56), drills (M=3.88), and analysis of structures
(M=3.16) were also moderately supported. Hence, traditional teaching practices
are not unanimously favored.

The results on group interaction perceptions (Table 3) demonstrated a strong
support for collaborative learning in line with CLT principles. The highest score was
obtained for pair- and group work effectiveness (M=4.03), while teacher-led (M=2.7.)
and whole-class work (M=2.84) were not given precedence by the participants.

Table 3. Group interaction and their perceived effectiveness
(M = mean; SD = standard deviation)

Group interaction M SD

TLT
Pair- and group work is very time-consuming and less effective than 2.7 1.02
teacher-led work.

Learning as a whole class is more effective than pair- and group work.
Small group work can be used in the lesson only occasionally. 2.84 1.07
CLT

Pair- and group work is effective because it facilitates genuine

communication among students. It should be a regular part of a lesson. 403 104

Student teachers’ beliefs about language use (Table 4) in the instructional
process likewise align with CLT. The participants were convinced of the utility of
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interactions in the target language (M=4.3) and its predominant use (M=4.14),
and they mainly rejected the idea that teachers can frequently resort to the
learners’ first language (M=3.27).

Table 4. Language use preferences: native language vs. target language
(M = mean; SD = standard deviation)

Language use M SD

TLT
Teaching English can take place in the native language of students | 3.27 0.88
whenever necessary (even for half of the lesson or more).

It is unrealistic to expect students to communicate with one another

or the teacher in English. 217 t
CLT

The teacher should speak English rather than the learners’ mother

tongue in the lesson. 414 0-89
Students should use English to communicate with one another and 43 0.79

the teacher.

Contrary to previous observations, students’ beliefs about learner and teacher
roles ran counter to the contemporary learner-centered paradigm. While they
acknowledged that a language teacher was mainly a facilitator of learning
(M=4.33) who carefully considered learners’ needs and interests (M=4.05), they
still thought it unreasonable to let students decide for themselves how and what
to learn (M=2.98) as they were not sufficiently competent (M=3.38).
Additionally, they most likely adopted an authoritative teaching style by carefully
controlling all proceedings in the lessons (M=4.27), and by believing that their
principal responsibility was to transmit knowledge (M=4.1).

Table 5. Beliefs about teacher and learner roles
(M = mean; SD = standard deviation)

Roles M SD

TLT
It is almost impossible to teach English taking into account each
student’s interests and needs. It is too much of an imposition on the 3:34 t
teacher (asking too much of a teacher).
The teacher should carefully control the procedure of the lesson. 4.27 0.8
The teacher should carefully lead all discussions in the lesson. 3.83 0.9
The teacher knows better what students need to know and how they

3.52 0.98
should learn.
The teachers’ principal responsibility is to transmit knowledge, e.g.,
by explaining new material and directing activities. 41 0-89
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Roles M SD
The students are not competent enough to select the material and
tasks to work on in the lesson or as homework. 3.38 0.92
CLT
Learners should take responsibility for their learning. 4.14 0.91
The teachers’ principal role is to facilitate learning (help students learn). 4.33 0.87

The teacher should allow students to select what they want to learn
and do in the lessons.

Students learn best when they can explore the material for themselves. 3.73 0.98
The teacher should organize teaching taking into account students’
interests and needs.

2.98 1.18

4.05 0.92

The analysis of participants’ beliefs about language teaching approaches and
methods (Table 6) revealed a balanced stance. For one thing, students
unanimously support the belief that all language skills should be developed
holistically (M=4.55), respect for learners (M=4.59), cooperation among students
(M=4.02), and target language interaction as the foundation of language
acquisition (M=4.41). Moderate support was documented for task-based learning
(M=3.55), content-based instruction (M=3.38), and integration of technologies or
computer-assisted language learning (M=3.8). However, repetition and habit
formation underlying audiolingualism (M=4.31) and careful attention to
language forms as the basis of language teaching (grammar-translation)
(M=3.58) also indicate robust support.

Table 6. Attitudes towards approaches and methods
(M = mean; SD = standard deviation)

Approaches and methods M SD

TLT
Careful attention to language forms (e.g., grammatical structures, | 3.58 0.92
words, phrases) is the basis of language teaching.

Repetition is the basis of language learning, because it helps develop

language habits. 431 0-81
Reading comprehension is the main skill worth emphasizing.

3.1 0.88
CLT
Interaction (communication) in the target language is the basis of
language learning. 441 | 083
The teacher should provide a balanced practice in all four language
skills (speaking, writing, reading, and listening) 455 | 083
Language is best learned when one is solving meaningful tasks and 355 0.01

not analyzing language elements.
The class atmosphere is more important than activities in the lesson. | 3.42 0.92
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Approaches and methods M SD
Students learn the language best when the teacher shows respect
and cares for them. 459 077
Students’ cooperating and interacting with one another facilitates
language learning. 402 0-89
Language is learned effectively when dealing with the material from
other disciplines that interest students (e.g., history, literature,
geography). It is not necessary to make language forms (e.g., words, 3.38 1.05
grammar, pronunciation) the central focus of the lesson.
Modern technologies are indispensable in language teaching. 3.8 0.91

Figure 1 visualizes the results of the comparative analysis of student teachers’
beliefs about principles of language instruction.

Figure 1. Comparison of beliefs
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Overall, the summative findings indicate the participants’ preference for
contemporary language teaching approaches with selective endorsement of
TLT principles. Although authentic communication and interaction in the
target language were central to students’ understanding, linguistic accuracy
and attention to language forms also featured centrally. As such, the
participants’ beliefs tend to align with CLT, which advocates for eclectic and
adaptable teaching practices.
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4. Discussion

While the principles of contemporary language teaching are widely promoted in EFL
education, the extent of their endorsement by aspiring teachers remains
underexplored. Therefore, this study looked into the beliefs of EFL student teachers
about contemporary approaches as they intersect with traditional language teaching.

The findings reveal that though the participants mainly favored principles of
contemporary approaches by fostering fluency, meaningful interactions in the
target language, and collaborative learning, they also moderately supported
features of TLT like grammar-focused instruction, accuracy, repetition, and
teacher-centeredness. Given this, student teachers’ responses may reflect
openness to a balanced approach and eclecticism, where both innovation and
adherence to verified through time traditional practices are combined.

As such, these results echo prior research demonstrating that language
teachers tend to combine the strengths of CLT and TLT to meet diverse learner
needs (e.g., Scheffler, 2013; Ellis, 2016; Lérincz, 2023, 2025). The findings also
align with Borg (2003), who studied the interplay between pre-existing beliefs
and professional growth during teacher education and development. The moderate
support for traditional practices like drills, accuracy, and translation may also point
to the influence of prior language learning experiences or classroom realities. Such
persistence of traditional beliefs corroborates the observations of Tang et al.
(2012), who noted a deep-rooted impact of learning experiences.

Interestingly, the participants’ beliefs about teacher and learner roles
disclosed a tension between learner autonomy central to CLT and traditional
views of teacher authority. Even though they were convinced that teachers
should act as facilitators of language learning, they were reluctant to relinquish
control, showing their reservations about learner-centeredness. Such a duality of
views reflects Farrell’s (2019) observations regarding the gap between course
content delivered at universities and its practical construal in the classroom by
novices. Accordingly, to bridge this gap, teacher education programs should
encourage student teachers to use aspects of traditional approaches more
judiciously, leveraging their strengths while prioritizing communicative goals.

5. Conclusions

The study looked into EFL student teachers’ beliefs about contemporary and
traditional language teaching, with the aim of disclosing their instructional
preferences. The findings provided insights into how prospective teachers
perceived and reconciled the principles of CLT with those of TLT. Although the
participants demonstrated a strong inclination toward contemporary
methodology, including meaningful target language interactions, focus on
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fluency, and collaborative learning, they also partly believed in the utility of
traditional aspects, especially emphasizing accuracy, focus on grammar, and
teacher-centeredness. While these may appear as conflicting views, their
preferences may reflect an acceptance of post-methodology and an openness to
eclectic principles founded on informed decision-making by teachers in selecting
context-bound teaching approaches. The participants underscored holistic
language instruction and the utility of communicative competence, as shown by
their support of target-language interactions, contextualized grammar instruction,
and cooperative learning. At the same time, the persistence of traditional beliefs
points to the impact of prior learning experiences and classroom realities.
Encouraging prospective teachers to critically evaluate the principles of traditional
and contemporary approaches can support the goals of the New Ukrainian school
reform of fostering communicative, learner-centered instruction adapted to
Ukrainian educational realities. Future research could look into cross-cultural
differences between student teachers’ beliefs to understand how contextual factors
affect the adoption of the principles of CLT and TLT in language education.
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Beliefs held by aspiring EFL teachers are foundational to their pedagogical practices,
affecting their conceptualization, evaluation, and implementation of contemporary
language teaching approaches. In the context of the reform movement “New Ukrainian
School,” disclosing the nature of these beliefs is critical to implementing the stipulated
innovations into classroom practices. Therefore, this study explored prospective
language teachers’ beliefs regarding contemporary and traditional language teaching.

A survey was conducted among 64 final-year undergraduate students enrolled in an
English Language and Literature education program. The questionnaire assessed their
beliefs across domains of language instruction, such as goals, classroom procedures,
language use, and teacher/learner roles. Quantitative data analysis revealed a strong
preference for principles underlying contemporary language teaching, particularly
those emphasizing fluency, target language use, and cooperative learning. However,
the respondents also expressed moderate support for aspects of traditional language
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teaching, such as explicit grammar instruction, accuracy, repetition, and teacher-
centeredness. Such duality suggests students’ inclination for eclecticism and post-
method pedagogy, where pre-service teachers selectively apply principles from both
instructional paradigms to suit specific contexts. The findings point to the complexity
of beliefs development during initial teacher education, underscoring the need for
targeted methodological intervention to raise students’ awareness of their tacit beliefs.

Keywords: English as a foreign language, learning, teaching, approaches, methods,
contemporary vs. traditional, teacher beliefs, EFL student teachers.

IMorssiayu Mai6yTHIX yunTesIiB iHO3eMHMX MOB Ha Cy4JacHi
JIHTBOAMIAKTUYHI IiIX0IM

JleBpinn, IOpiit. 3akaprmaTcbkuili yropcbkmii yHiBepcuTeT iMeHi ®epenna Paxomi II,
Kadenpa ¢inosorii, 3mobyBau mepiioro (6aKasaBpChKOTO) PpiBHS BUIIOI OCBITH.
lorincz.gyorgy.bl21an@kmf.org.ua, ORCID: 0009-0005-6725-5213.

JleBpinn MapiaHHa, JJOKTOP IeIarorivHMUX HayK, Mpodecop. 3aKaprinaTChbKuii yTOPChKUI
yHiBepcuTeT iMeHi ®epenma  Pakomi I, kadempa  disosorii, mpodecop.
lorinc.marianna@kmf.org.ua, ORCID: 0000-0002-2206-7113.

CTaTTsI IPUCBSIYEHA TOCITI/HKEHHIO TOTJISIZIIB MAaOYTHIX YIUTETiB aHTJTiICBKOI MOBM SIK
1HO3eMHOI 100 TPAAULIIMHUX i Cy4aCHMX IMiAXO/IIB /0 BUK/IQJaHHS iHO3eMHMX MOB. 3
ypaxyBaHHSIM IIPIOPUTETIB OCBITHHOI TOJIITUKY YKpaiHu, BU3HaYeHuX pepopmoro «Hosa
YKpalHCbKa IIKOJIa», sIKa OPi€EHTYEThCS Ha GOPMYBAHHS iHIIOMOBHOI KOMYHiKaTUBHOI
KOMITETEHTHOCTI, aKTya/Ti3yEThCsI HEOOXiJIHICTh BUBUEHHS PiBHS TOTOBHOCTI CTYZIEHTIB
JT0 BIIPOBADKEHHS iHHOBAIIMHUX 3MiH y MpodeciiiHiil AisUTbHOCTI. Y 3B’I3Ky 3 IUM
MeTOI0 JIOCJTi/DKEHHS € 3’sICYBaHHSI CTaBJIEHHS 37100yBaviB BUIIOI OCBITH JI0 JTOLIBHOCTI
3aCTOCYBaHHSI CyYaCHMX JIHTBOJAMAAKTUYIHUX IIAXO/B 1 METO/IiB, @ TaKOXX BUSIBJIECHHS
IxHiX IpodeciiiHNX yI10/106aHb.

Y [OCTHiDKeHHI BMKOPMCTAHO MeTOJ, aHKeTYBaHHSI 3 IOJasblIO CTaTUCTUYHOIO
00poOKOI0  JaHMX. BUMOIpKY CTaHOBWIM INNCTZECSIT YOTMPHM 37100yBadi IepIoro
(baxaytaBpCHKOTrO) PiBHS BUILOL OCBITH, SIKi 3aBepIUM/IM BUPOOHNIY IeZaroriqHy IpaKTUKY
Ha 4eTBepTOMYy Kypci. Pe3ysbTaTy aHaslizy 3acBiAUMIN IepeBaKHY IATPUMKY CydacHUX
JHHTBOAVIAKTUYIHMX TIPUHLMIIB, TaKMX SIK OpIi€HTAIisT Ha (OpPMYyBaHHS iHITOMOBHOL
KOMYHIKaTMBHOI KOMITETEHTHOCTI, BUKOPVMCTAHHSI aHTJICHKOI MOBM SIK OCHOBHOT'O 3aC00y
KOMYHIKaIlii i 4ac 3aHsITh, @ TaKOXX OpraHisalis poboTH y rpymax i mapax. BogHouac
PECHOH/IEHTH YaCTKOBO BM3HAIOTh JOLUIBHICTD BUKOPUCTAHHS TPAAMLIMHMUX IMiAXOMAIB —
30KpeMa, Yepe3 aklleHT Ha I'paMaTH4Hil TOYHOCTI, eKCIUTILMTHE HaBYaHHS 'paMaTUKY Ta
TIPOBiAHY POJIb BUKJIaava.

OTpyMaHi pe3y/ibTaTM CBiAYaTh IpPO IIParHEHHSI CTYAEHTIB [0 eKJIeKTUYHOro
MiJIX0y y BMKJIQJaHHI iHO3EMHMX MOB, IO Iepefbadae THYUKe IOE€JHAHHS Pi3HUX
MeTO/MK 3aJIeXKHO Bif] OCBITHBOTO KOHTEKCTY Ta ITOTped 300yBadiB OCBITH.

Knrouoei cnoea: aHenilicbka M08a SIK IHO3eMHA, 3aC80EHHS MO8U, BUKAA0aHHS THO3EMHUX
Mo8, nidxid, memood, cydyacHull, mpaduyiliHuil, mMalubymHi yuumeni aH21ilicbkoi MO8,
nozaa0u euumenis.
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Az angol szakos tanarjeloltek nézetei a modern nyelvoktatasi megkozelitésekr6l

Lérincz Gyorgy. II. Rakoczi Ferenc Kérpataljai Magyar Egyetem, Filolgia Tanszék, BA-
hallgaté. lorincz.gyorgy.bl2ian@kmf.org.ua, ORCID: 0009-0005-6725-5213.

Lérincz Marianna, a pedagégiai tudomanyok doktora, professzor. II. Rakéczi Ferenc
Karpéataljai Magyar Egyetem, Filol6gia Tanszék, professzor. lorinc.marianna@kmf.org.ua,
ORCID: 0000-0002-2206-7113.

A leend6 angol mint idegen nyelv tandrok véleményei és attitlidjei alapvetSen
meghatarozzak pedagogiai gyakorlatukat, ezaltal befolyasolva a kortars nyelvoktatasi
megkozelitések értelmezését, értékelését és hasznalatét. Az ,Uj ukran iskola” oktatasi
reform kontextusdban e vélekedések természetének feltdrasa kulcsfontossagti az el6irt
innovéacidk tantermi gyakorlatba val6 bevezetéséhez. Ennek megfelelSen a kutatas a leendd
nyelvtanarok kortars és hagyomanyos nyelvoktatassal kapcsolatos nézeteit vizsgalta.

A felmérést 64 végzGs BA-hallgaté korében végeztiikk el, akik angol nyelv és
irodalom tanarképzésben vettek részt. A kérd6iv a nyelvoktatas kiilonbozd teriileteire
vonatkoz6 nézeteket mérte fel, mint példaul az oktatds céljai, a tandrai eljarasok, a
nyelvhasznalat, valamint a tanar és a tanulé szerepkorei. A kvantitativ adatelemzés
erfs preferenciat mutatott a modern nyelvoktatds alapelvei irant, kiilonosen a
folyékony nyelvhasznalat, a célnyelv alkalmazdsa és az egytittmtikodésen alapuld
tanulds hangstlyozasa tekintetében. Ugyanakkor a véalaszadék mérsékelt tdmogatast
fejeztek ki a hagyomanyos nyelvoktatds egyes elemei irant is, mint az explicit
nyelvtanoktatds, a grammatikai pontossag, az ismétlés és a tanarkozpontasag. Ez a
kett6sség a hallgatok eklektikus szemléletére és a posztmetédus pedagodgia iranti
nyitottsdgara utal, amelyben a tanarjeloltek mindkét oktatasi paradigmabdl szelektiven
alkalmaznak elveket az adott kontextushoz igazodva. Az eredmények réavilagitanak a
tanarszakos hallgatok nézeteinek Osszetettségére a tandrképzés soran, és
hangstlyozzak a célzott mddszertani beavatkozasok sziikségességét a hallgatok rejtett
attitdjeinek tudatositasa érdekében.

Kulcsszavak: angol mint idegen nyelv, tanulds, tanitds, megkozelitések, mddszerek,
kortars vs. hagyomanyos, tanari nézetek, tanarjeloltek.

© Gyorgy Lérincz, Marianna Ldrincz, 2026
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Silenced voices, faded memories, hidden
multilingualism: revisiting Vilmos Kovacs’s
“Holnap is éliink”

1. Introduction

The history of Hungarian literature in Transcarpathia after the World War 1I is
marked by silence, censorship, and cautious renewal. While the territory’s shifting
borders repeatedly interrupted cultural continuity, literary expression remained an
important means of preserving minority identity. One of the rare prose works to
survive the strict ideological climate of the Soviet decades was Vilmos Kovacs’s novel
Holnap is éliink [We will still live tomorrow] (1965), the first to address openly the
fate of Hungarians in Transcarpathia during the Stalinist era. Although it was
withdrawn from public library circulation, some interested parties were still able to
access it, obtain it, and read it. The novel occupies a unique place as both
documentary testimony and literary experiment, revealing the strategies available to
minority authors who sought to negotiate the limits of permissible speech.

This article examines Holnap is éliink from the dual perspective of political
history and multilingual literary practice. The analysis situates Kovacs’s work
within the fragile institutional framework of Transcarpathian Hungarian culture,
drawing attention to the publication struggles, editorial interventions, and
censorship that shaped the novel’s reception. At the same time, it focuses on the
linguistic dimension: the representation of Russian, Ukrainian, and Hungarian
contact zones, the silence of untranslated utterances, and the stylistic use of
borrowings that reflect local speech. The central argument is that Kovacs, while
compelled to write “in Hungarian only”, nevertheless encoded the multilingual
environment of Soviet Transcarpathia, thereby documenting both the constraints
and the resilience of minority expression.

Acta Academiae Beregsasiensis, Philologica 2026/1: 67-92.
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By combining textual analysis with historical contextualisation, the article
contributes to three interconnected fields: the study of Hungarian minority
literatures, the exploration of censorship and cultural politics under state
socialism, and the analysis of multilingualism as a literary device. In doing so, it
demonstrates that Holnap is éliink stands not merely as a regional curiosity, but
as an important case study of how literature at the margins both reflected and
contested the structures of power in the Soviet Union.

2. Historical background of the study

Transcarpathia has traditionally been a somewhat “left behind” region due to its
peripheral position in all the different countries it ever belonged to. Locals
supported themselves mainly by farming, and apart from the capital (Uzhhorod),
all towns were rather rural. The local intelligentsia were mainly officials and clerks
from the central parts of the Hungarian Kingdom, however, with the change of
states even they, or at least most of them left the region (Szakal, 2020b, p. 310).

In 1938 the mostly Hungarian inhabited southern parts of Transcarpathia
were reunited with Hungary, and the other parts were occupied by Hungary in
1939. It was only a brief period for the territory within the Hungarian Kingdom,
which lasted until the 1944 Soviet occupation, and these six years did not favour
the budding local cultural initiatives. World War 1II halted the Transcarpathian
Hungarian intellectual advancement, all significant authors either died in the war
or had left the region. In 1941, Hungarian poet, writer, and journalist Dezs§
Gy6ry moved to Berehove, and lived there for eight years, however, during this
time, he did not produce any significant literary works (Gorémbei, 2001, p. 311).

The post-war Hungarian cultural initiatives are considered to be a long
silence before the second beginning according to Janos Penckofer,
Transcarpathian Hungarian literary historian. The shock of the terror following
1944, the demographic catastrophe suffered by the Hungarians of
Transcarpathia, the emigration of part of the intelligentsia, the deportations, and
the repressions, along with the lack of Hungarian cultural institutions, brought
about nearly two decades of “silence”. As Penckofer puts it, the first truly
significant literary institutions started to emerge in the second half of the 1960s.
By this point, much had changed. The center of Hungarian cultural life gradually
shifted to Uzhhorod, while the once vibrant, multi-centered Hungarian life —
dominated by Berehove between the two world wars — receded (Szakal, 2020a,
p- 42), and the first opportunities for renewal emerged among the Hungarian
lecturers and students at Uzhhorod State University (particularly after the
establishment of the Department of Hungarian Language and Literature in 1963)
(Téth, 2013, p. 64), as well as within the editorial staff of the Hungarian-
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language newspaper Karpdti Igaz Szo (Csészar, 2021, pp. 600-602). The
Hungarian literary and cultural life of the era was dominated by two leaders,
Vilmos Kovacs and Laszl6 Balla, who represented two completely different
stances. The former became the leader of Forras Studio which was founded in
1967, gathering the editors of a formerly shut down student newspaper (Andras
S. Benedek, Gyula Balla, Maria Punyko, Laszl6 Gyorke). Sandor Fod6 professor
was also an influencing figure in organizing a recital choir that helped to nurture
the Hungarian culture minority. Opposing their activities and views, the other
group of contemporary intellectuals gathered around the latter leader, who was
also editor-in-chief at the local newspaper Karpati Igaz Sz6. Their studio, named
after famous Hungarian poet Attila Jozsef, is considered to be a less professional
organization than Forras Studio, as their work was regarded as levelless, overly
agitative, and boring (Penckoéfer, 2019, pp. 65-67). The texts of Laszl6 Balla’s
series Soviet Hungarians also reveal that the emerging tensions from the 1960s
had historical dimensions as well. In his search for literary continuity, Balla
highlights an essential difference. He was convinced that the roots of Hungarian
culture in Transcarpathia and in the Soviet Union should not be sought in the
predecessors of the region who had created in Hungarian, but rather in those
who, already in the interwar period and during World War II, wrote within the
framework of communist ideology and were active in the Soviet Union. (Té6th,
2013, p. 68; vo. Balla, 1973). The Soviet regime saw the Hungarian nationalist
movement first in the activities of the choir, and later in Forras Studio as well,
and they liquidated both, the members had to endure various forms of repression
(T6th, 2013, p. 66), which led to more pronounced expressions of their opinion
The Attila Jozsef Literary Studio was renewed in 1981, with a dynamic new
generation of authors and some outstanding figures who influenced them, they
became known and recognized throughout Transcarpathia. Kéarpati Igaz Szé
gained some independence in 1965, and the author of the Literary Studio had the
opportunity to publish in it. The literary section of the newspaper could be cut
out from each issue, then glued together into a “literary journal”. This way,
Transcarpathian Hungarian contemporary authors reached a rather wide range
of readers, and the authors became known and popular. By 1988 the studio was
transformed into a creative community, however, as it soon started to protect the
political interests of the local community above its literary activity, it was obvious
that these tasks needed more than one organization. For the protection of the
interests of the local Hungarian minority, the Transcarpathian Hungarian
Cultural Association was founded, while several literary organizations appeared
to continue the cultivation of Hungarian culture and literature. Among them is
remarkable the first Transcarpathian Hungarian, independent literary journal,
Hatodik Sip [Sixth Whistle] founded in 1989, and edited by Karoly Balla D.
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(Penckoéfer, 2019, pp. 67-70). The chosen title reflects on the sentiment of
Hungarian poet, and writer Gyula Illyés as he refers to Hungarian literature as a
five-pronged whistle, meaning that the literatures of the Hungarian minority are
an integral part of Hungarian literature.

It is easy to see the end of the Soviet regime as an economic, historical, political,
and sociological change, however, it is not therefore evident to consider it to be a
literary turning point in Hungarian literature, as the development of literature
does not necessarily follow political changes. But, in the case of Transcarpathia, the
changes in politics and literature somehow coincide, as the regime change went
hand-in-hand with the expansion of literary institutions, for instance.
Furthermore, the works were not censored anymore and were not affected by
social ideology. From the Soviet era, only one novel seemed to stand the test of
time, Vilmos Kovacs’s Holnap is éliink, therefore it is easy to see why the
Transcarpathian Hungarian literature was considered to be poetry-oriented by
experts of literary history (Csordas, 2020, pp. 20-22).

3. The novel Holnap is éliink

The novel is the first to tackle the fate of Transcarpathian Hungarians during the
Stalin era, and it is also the only piece of Hungarian prose published in
Transcarpathia during the Soviet regime to stand the test of time. There is
another trilogy by Zoltdn Mihaly Nagy that is placed in the same Transcarpathian
setting during around the same time, but for several reasons, it was not
considered for analysis in the present thesis. First, the author was born in 1949
which makes his account of the second half of the 1940s at least second-hand.
Second, the first book of the trilogy was published in 1991, not long before the
dissolution of the USSR, which puts a considerable time gap between the time of
publication and the time of the story itself. This time gap is only a couple of years
in the case of Vilmos Kovacs’s novel, as it was written in 1963 while the story of it
is placed in 1958-1959.

Based on Istvan To6th’s 1995 account on the details of the publication of
Vilmos Kovacs’s novel, it was written in brief two months in 1963 while it took
another two years for it to be published. The 1960s were a time for concessions
and even cautious reforms alternating with times of hectic severity in the politics
of the Soviet regime, and of course, it dominated cultural politics as well (Té6th,
1995, p. 93). The first manuscript was submitted for publication in the middle of
1963, and the first review supporting its publication came as soon as by the end
of December in the same year. Following this, the publication process started,
and the manuscript was edited. On August 20, 1964, Laszl6 Balla, an influential
contemporary Hungarian poet and writer wrote a rather negative editorial
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decree criticising the author for advertising abstract art and urges a “showdown”
with the managers of art in the party. Vilmos Kovacs reacted to the accusations
with well-founded arguments that the rejection was based on rather subjective
reasons, following which Balla admitted some of his mistakes. But the
manuscript was handed out again for reviewing to both Miklés Rotman who was
a history professor of the Uzhhorod State University, and a committed member
of the communist movement since the thirties, and the regional communist party
committee where it spent another few weeks, only to be handed out for
evaluation to other reviewers afterwards. Finally, in the spring of 1965, it was
published in 2500 copies (T6th, 1995, p. 96). Soon after its publication the novel
was withdrawn from circulation in bookstores. Years later, the novel was
removed from the Transcarpathian, and then from Hungarian public libraries as
well on the instructions of the Soviet party leadership (URL1).

Following its 1965 publication, the novel was republished two more times, in
1990, and 2007, and all three versions are a bit different. Following some advice
from different reviewers Kovacs made some alterations in the novel, which he
characterized as “minor, and irrelevant”. However, the editor of the 1990 version
of the novel described some of the changes in more detail:

“He left out many paragraphs from his main character’s philosophizing inner
monologues about art and life, but he also trimmed the dialogues. He left out
many adjectives and word repetitions he considered unnecessary. In some cases,
he made characterizations and descriptions, which - presumably due to the
publisher’s instructions - appeared truncated and euphemistic in the 1965
edition, again concrete and critical. In some places, he approximated the
vocabulary of his heroes and descriptions to the standard variety spoken in
Hungary” (Csordas, 2014, p. 15).

While Barzsé Tibor, the editor of both the 1965 and 2007 versions of the novel
emphasised that the author only partially restored some parts of the novel he
was forced to erase from the first version. Some of these included comments on
Transcarpathian Hungarian schools, on the forced application of Moscow time,
or the details about the ban of the noon chime (Church bells have rung for
Hungary ever since 1456, commemorating the heroism of Hungarian soldiers in
the siege of Nandorfehérvar). Although ideally all three versions of the book
should be considered when analysing the language of the novel, the limited
extent of the current thesis does not give an opportunity to study all of them.
After careful consideration, the first, 1965 version was chosen for analysis for
several reasons. First, apart from the manuscript, this is the closest version in
time to the timeframe of the story. Second, the alterations that were made in the
text later were either influenced by political or aesthetic reasons, thus they might
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have a lesser impact on the display of multilingualism and the multicultural
environment depicted in the novel.

The story of the novel unfolds around the main character, Gdbor Somogyi
Hungarian painter living in the Transcarpathia of Soviet Ukraine. All expert
opinions agree on the fact that the book is a documentary novel (Penckoéfer, 2019,
p.- 102). One of his great traumas comes from the fact that despite being a
communist, his father was detained and never seen again. This resonates with
his biography, and proves the autobiographical character of his novel, as Vilmos
Kovéacs came from a rather poor family, his father was a communist, and the
family had to suffer persecution after the brief annexation of Transcarpathia to
Hungary in 1938-1939. Kovacs regarded the Soviet power established in his
native land with considerable trust, even though his father, who had previously
been proscribed due to his left-wing convictions, was also persecuted by the
Soviet authorities, declared an “enemy of the people” and became the victim of a
forced labour camp. The author, especially in his first books of poems, still
declared himself a supporter of the Soviet system, many of his poems bear
witness to this. For many years, he too expected the modernization efforts of the
Soviet system to uplift the poor, and renew society and civilization (Pomogats,
2007, p. 26). Here it is worth pausing for a moment, since the novel touches
upon a distinctive feature of the history of Transcarpathia and its Hungarian
community. In today’s historical memory, the history of the communist
movement in the interwar period appears only faintly. Although the far-left
movements could operate under very different conditions within the First
Czechoslovak Republic and later within the Kingdom of Hungary, which regained
the territory in 1938-1939, communist ideas strengthened among Hungarians in
Transcarpathia after 1919 and attracted a significant following.

The most evident indicators of this were, of course, the election results. It is
telling that in the five elections held between 1924 and 1935 — four parliamentary
and one provincial — in Berehove, considered symbolically the Hungarian center,
and in Berehove County, later the Berehove District, the communists received
more votes than the Hungarian parties on three occasions. The Hungarian parties
were especially popular among rural Hungarians, yet even so, communist
candidates often outperformed them (Fedinec, 2022, pp. 108-112).

The mobilization of Hungarians in Transcarpathia was fostered, on the one
hand, by émigrés who had participated in the Hungarian Soviet Republic and
then arrived in Czechoslovakia, and on the other hand by former soldiers
returning from Russian captivity in the early 1920s. Among young people who
grew up politically socialized within the First Republic, communism became
particularly attractive. The successes of the movement are clearly reflected in the
efforts of the restored Hungarian authorities after 1938 to eradicate it, especially
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in the 1940 Kosice trial against 394 individuals — mostly of Carpathian
Ruthenian origin and largely Hungarian communists. The documents of this
trial, preserved in the Berehove Archives, vividly illustrate that communist
organizing had penetrated Hungarian society in the regained territories far
beyond the number of defendants (Szakal, 2023, pp. 91-98). The restored
Hungarian authorities persecuted the communist movement. Some Hungarians
sympathetic to the ideology went underground, while others went into exile in
the West or in the Soviet Union. The latter became the most organized and, from
1944 onwards, supported both the advance of the Red Army into Transcarpathia
and the consolidation of the Soviet system in the region. Many representatives of
the emerging Soviet administration and party apparatus were Hungarian
members of the interwar communist movement in Transcarpathia (Rotman,
1982). During the Hungarian years, among the left-leaning Hungarians of
Transcarpathia who had been forced into illegality, there were likely some who
regarded the Red Army as liberators and imagined the Soviet Union as a kind of
model state. One can imagine the rupture it must have caused them when, after
1944, they were subjected to reprisals on the basis of nationality, disregarding class
and party affiliation, and were deported to prisoner-of-war camps. As FErzsébet
Molnar D., a distinguished researcher of the deportations in Transcarpathia, writes
in her PhD dissertation, between December 1944 and December 1945 countless
petitions surfaced from various localities addressed to the relevant district
committees, seeking the release of deported men — left-leaning, communist-
minded internees held in prisoner-of-war camps (Molnar D., 2015).

The other trauma of the main character was his own unjust conviction in
1949, then, although later he was set free and rehabilitated. He is depicted as he
is trying to figure out his life with his inner monologues always contemplating
professional and intellectual issues. One problem about his character that was
pointed out by some contemporary critics was the fact that he was separated
from his wife and later fell in love with another woman. This was against the
morals the Soviet regime was trying to publicize in contemporary literature, the
main character was stigmatized as weak and unrelatable. But in fact, all he is
trying to achieve is to be able to freely express his opinion on the era he lives in,
on art or love. All the conflicts he faces in the novel come from this attitude. His
nemesis is the local party secretary, Mazur, who is trying to destroy Somogyi for
his ideology, but in the end Reiner, another party committee specialist, who is
able to understand Somogyi’s artistic ideas, saves him from the false accusations.
Other characters in the story are mainly the friends and family of Gabor
Somogyi, and his fellow artist and nemesis Zagony, whose character undoubtedly
was based on Vilmos Kovacs’s contemporary and the most committed critic of
the book, Laszl6 Balla. The nationalities of the characters represent the actual
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composition of contemporary Transcarpathia: Hungarians, Russians, Rusyns and
Ukrainians all appear among them.

Several experts share the opinion that one of the strengths of this book is that
the author aims to be “a chronicler of his time” (Penckéfer, 2019, p. 105). After
the territory was briefly given back to Hungary, the characters of the book face
similar problems, as those seen in Mihaly Taméas’s Két part kozt fut a viz, upon
arriving home from Budapest, the borders are already closed due to the Soviet
occupation of the territory, and as they are travelling without any documents of
identification the Soviet soldiers detain them.

Az Aallamhatdr mar le van zarva, és
Csapon letartéztatjdk Gket. Gézatol
elkobozzdk a radiét, a bdérondoket.
Igazolvanyt kémek. Igazolvanyuk nincs.
Két napig a romokat takaritjdk az
allomason, aztin mehet ki-ki amerre

The state border is already closed, and
they are being arrested in Csap. Géza’s
radio and suitcases are confiscated.
They ask for an ID. We don’t have any.
They had to clean up the ruins at the
station for two days, and then everyone

lat (Kovacs, 1965, p. 29). could go wherever they wanted.

The other similarity with what is depicted in Két part kozt fut a viz is that the
political situation seemed to be temporary to the Transcarpathian Hungarians.
They got used to the swift changes in regimes so much that they were sure, the
Soviet occupation would not last. As the author writes about the youth of the
main character, he also depicts the family of his future wife, Ildikd. Her family is
introduced as follows:

Apja f6szolgabird volt, batyja ludovikas
tiszt. Mindketten Pesten vannak.
IIdik6ék pedig - ahogy anyja mondja -
itt rekedtek és varjak, hogy rendezddjon
a helyzet, és visszamehessenek Pestre
(Kovécs, 1965, p. 31).

Her father was a high sheriff, her brother
an officer of the Ludovica Academy. Both
are in Pest now. And her mother and
IIdik6 - as her mother puts it - are stuck
here and are waiting for the situation to
settle so they can go back to Pest.

An interesting feature of the novel is that it already mentions the issue of
assimilation of Hungarians. Although the phenomenon is not significant, which
might be due to the fact that mastering the state language or assimilation does not
guarantee good prospects or financial stability in a country with a not-very-
prosperous economy, it is still present nowadays, as some Hungarian parents
consider it more beneficial for their children to go to Ukrainian kindergartens
and/or schools to learn the state language. Such children often find Ukrainian
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spouses for themselves and their families slowly move away from their Hungarian
roots. The same phenomenon appears in the novel in the following dialogue:

Reiner visszajott.

-Vesse le a kabatjat - mondta -, és
foglaljon helyet. Kiilonben, magyarul is
beszélhetiink. Magyar ajku, ugye?
-Igen. S6t a nemzetiségem is magyar.
-Miért mondja, hogy s6t?

Mar {iltek mind a ketten. Reiner az
iréasztal mogott, § az 6blos fotelben.
-Miért mondom, hogy s6t? Tudja,
Reiner elvtars, manapsag furcsan
allunk az anyanyelv és a nemzetiség
kérdésével. Van egy ismerGsom, a
magyar lapndl dolgozik, fordito.
Magyarnak vallja magat, otthon a
feleségével magyarul beszélnek,
csunyan torik a kiilonben nagyon szép
orosz nyelvet, a gyerekek azonban mar
nem akarnak magyarul beszélni. Soha
egyetlen Petdfi-verset vagy Moricz-
elbeszélést még nem olvastak el
(Kovécs, 1965, p. 213).

And later:

Na, csak folytassa, hol hagytuk abba?
-Az anyanyelv és a nemzetiség
problémajanal.

-Igen, igen. Ez érdekes helyi jelenség.
Persze, nem altalanos. Egyes papak és
mamak abban a tévhitben ringatjak
magukat, hogy csemetéik nagyobb
karriert csindlnak, ha nem magyar
iskolaba adjak &ket, hanem oroszba...
(Kovacs, 1965, p. 214).

Reiner came back.

-Take off your coat - he said - and take
a seat. Besides, we can also speak in
Hungarian. You are Hungarian-
speaking, right?

-Yes. In fact, my nationality is also
Hungarian.

-Why do you say that?

They were both already seated. Reiner
behind the desk, he in the armchair.
-Why do I say so? You know, Comrade
Reiner, nowadays we are in a strange
position with the question of mother
tongue and nationality. I have an
acquaintance, he works for the
Hungarian newspaper, and he is a
translator. He claims to be Hungarian,
he and his wife speak Hungarian at
home, they butcher the otherwise very
beautiful Russian language badly, but
their children no longer want to speak
Hungarian. They have never read a
single Pet6fi poem or Méricz story.

Well, go on, where were we?
-Regarding the problem of mother
tongue and nationality.

-Yes, yes. This is an interesting local
phenomenon. Sure, it’s not common.
Some dads and moms are swayed by
the misconception that their children
will have a better career if they are not
sent to a Hungarian school, but to a
Russian one...
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The above phenomenon is not unheard of in the real-life, local Hungarian
community either. Transcarpathian research shows that among Hungarians who
attended non-Hungarian schools, the proportion of those who do not pass the
Hungarian language on to the next generation is much higher, and almost 40%
of the respondents who went to Ukrainian school used the majority language at
home as well instead of Hungarian. At the same time, 93.16 % of those who
attended Hungarian language schools used only Hungarian while communicating
with their parents (Molnéar, 2010, p. 81; Csernicsk6-Hires-Laszl6, 2019, p. 75).

Kovécs needed to be particularly careful about what and how he included in
the novel as he was hoping to see his work in publication despite the strict
censorship of the era. However, he was the first author to write about the
“Malenkij robot”, meaning ‘little work’, but in fact the forced labour of
“undesirable” nationalities in the Soviet Union. November of 1944 marked the
beginning of the most traumatic Soviet measure in the life of Transcarpathian
Hungarian and German nationalities. Between 13 and 16 of November, all
Hungarian and German males aged between 18 and 50 had to report for what
was advertised as a little post-war reparation and restoration work. The
nationality of the people was determined using a self-report method, those who
claimed to be Rusyn, Ukrainian, or Slovak were let to go back home. After
assembling the people, they were escorted by armed soldiers on foot to
concentration camps in Svaliava (in Hungarian: Szolyva), and from there to
various camps in the Soviet Union. Many did not survive even the first collective
lager, the majority of them never came back home (Molnar D., 2021, pp. 507-
508; 2022, pp. 22-24). The following can be read in the novel on the topic:

A legtbb baj persze az asszonyokkal van,
mert a férfinépet tizennyolctél Gtvenotig
elvitték munkéara. Azt igérték, hogy
harom nap mulva hazaengedik Gket, de
mar eltelt 6t hénap, és sehol senki. Sét,
egyeseknek halalhire is jott. A falu olyan,
mint a felbolygatott dardzsfészek. A
jehovistak jarjak a hazakat és az utolsd
itélet szornytiségeirdl prédikalnak.

-Mit mondjak az asszonyoknak, fiam? -
kérdezi az apja.

-Az igazsagot - mondja Gabor, és érzi,
hogy kesert a szaja.

-De honnan tudjam, hogy mi az igazsag?
Harom napra vitték el 6ket és tessék. Mar

Of course, most of the problems are with
the women, because the men were taken
to work from eighteen to fifty-five. They
promised to let them go home in three
days, but five months have passed and
no one is to be seen. In fact, news of the
death of some people came. The village is
like a disturbed hornet’s nest. Jehovah’s
witnesses go door to door and preach
about the horrors of the last judgment.
-What should I say to the women, son?
- asks his father.

-The truth - Gabor says, and feels a
bitter taste in his mouth.

-But how do I know what the truth is?
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heten haltak meg. Kett6 koziilik They took them for three days and
kommunista volt. Nem értem, fiam. there you go. Seven have already died.
Gabor sem érti (Kovacs, 1965, pp. 27-28).  Two of them were communists. I don’t
understand, son.
Gébor doesn’t understand either.

Laszl6 Balla in his executive director’s opinion on the novel questions if writing
about the deportation of Hungarian men was truly essential in the story. Kovacs
tried to explain the necessity of writing about the topic in his response to Balla’s
opinion, arguing that it was not the fault of the Soviet leadership or it cannot be
blamed on the nature of socialism, but rather the overreaction of the cult of
personality (URL2).

4. Features of multilingualism in Holnap is éliink

The environment of the novel is indisputably multi-ethnic, multicultural, and
multilingual, where Ukrainians, Russians and Hungarians with some other

Nationalities live together. An example to this is the following example:

A laké fiatalasszony. Férje nincs. Falurél
keriilt fel, a  gyermekkérhazban
dolgozik, a konyhan. Az asszonyka
helybeli ukrdn, magyarul nem tud.
Gaborral oroszul beszél, de az oroszt is
tori, és mindig mosolyog. Az Ildik6
anyja szerint folyton vigyorog Gaborra.
Az asszonyka kiilonben is mindig
mosolyog. Mosolyog, ha a nagymama
magyarul szl hozza, és 6 nem érti,
mosolyog, amikor a Gaborék szobajat
sarolja, mosolyog, ha a kislanya
akadozva mondja nagymama utdn a
magyar szét. Mosolyog, nem banja. Az
egyszerd emberek nem nacionalistak. A
nacionalizmus féleg intellektudlis lelki
taplalék (Kovacs, 1965, p. 94).

The resident is a young woman. She has
no husband. She came from a village,
works in the children’s hospital, in the
kitchen. The lady is a local Ukrainian;
she doesn’t speak Hungarian. She
speaks Russian with Gébor, but she
butchers Russian too and is always
smiling. According to Ildikd’s mother,
she keeps grinning at Gabor. Anyway,
the lady is always smiling. She smiles
when her grandmother speaks to her in
Hungarian and she doesn’t understand,
she smiles when she scrubs the room of
Gabor’s family, she smiles when her
little daughter repeats the Hungarian
word after her grandmother stuttering.
She smiles, she doesn’t mind. Ordinary
people are not nationalists. Nationalism
is mainly intellectual spiritual food.
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And also:

Markovits béacsi régebben ruszinnak
vallotta magat, most pedig ukrannak,
de lelke az 0Osszeomlott Monarchia
talajdban eresztett gyotkeret, és onnan
szippantotta magaba a magyar kulttra
nedveit. Tokéletesen beszél ukranul, az
oroszt viszont tori. Es tanulni mar nem
tud, csak tanitani. Festészetet (Kovacs,

1965, pp. 95-96).

Uncle Markovits used to claim to be a
Rusyn, and now he is a Ukrainian, but
his soul took root in the soil of the
collapsed Monarchy, and absorbed the
juices of Hungarian culture from there.
He speaks Ukrainian perfectly, but his
Russian is broken. And he can no
longer learn, only teach. Painting.

This is not the only case where the author points out that some Ukrainians could
not master Russian perfectly. On page 225 we can read about a letter that Gabor

received from a Ukrainian friend:

Hiv, hogy menjek el. Megtiriilt az egyik
szobdja, az édesanyja elkoltozott a
lanyahoz. Gyere, azt mondja, nézd meg,
honnan indultak el az @seid abba a
beteg Eurdpaba... Viktor kijevi, tudod,
»,h”-nak ejti az orosz ,g”-t, ukranosan,
és engem is Ugy hivott mindig, hogy

He invited me to go there. One of his
rooms got empty, his mother moved in
with her daughter. Come, he says, see
where your ancestors left for that sick
Europe... Viktor is from Kyiv, you
know, pronounces the Russian “g” as
“h” like Ukrainians do, and he always

Hobi (Kovéacs, 1965, p. 225). called me Hobi.

Ukrainian and Russian geographical names, brands, Slavic names of different
characters all appear in abundance throughout the novel. Some examples include
the following: Kolomeja [Kolomyia], Zsitomir [Zhytomyr], Sztarij Szambor
[Staryi Sambir] for geographical names; Verhovina, Kazbek, and Mahorka are all
cigarette brands; rubel [rouble] and kopek [kopeck] are Russian money, Sputnik
is a Russian satellite. Names which are surely Slavic, either because of how they
sound, or since they are used together with the paternal names include the
following examples: Sztyepan Sztyepanovics, Tolik, Vaszilij Iljics, Belov, Litvinov,
Milja, Vaszilij Ivanics, Zsora, Belkin, Vanya, among others.

Although the story of the novel clearly takes place in a multilingual setting,
the writer delivers all of it only in Hungarian. His reasons for doing this are
unknown but we can assume that he was counting on some monolingual
Hungarian readers as well, and this is why all the text appears only in
Hungarian, even if it is clearly said or written in Russian. Some examples from
the book are the following:
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Kihtizta a zsebébdl a papirost, amit az
orvostol kapott, és még egyszer elolvasta
a cirill betlis szavakat: szivmiikodése
normalis (Kovacs, 1965, p. 4).

He took the piece of paper he had
received from the doctor out of his
pocket and read the Cyrillic words once
more: his cardiac function is normal.

It is obvious from the context that the words “his cardiac function is normal”
were written in Cyrillic, but the author chose to use Hungarian instead of actual
Cyrillic. Similarly, in the following scene the main character visits a doctor, and it
is less obvious from the context than in the previous example, but we can read
the following:

Az ajtén kis tabla: ,M. Popovics,
belgyégyasz, rendel...” Mi az? Hat ma
nem Szekeres van szolgalatban? Na, ezt
jol kifogta. Most mit tegyen? (Kovacs,

A small sign on the door: “M. Popovics,
internist is consulting...” What is it?
Isn’t Szekeres consulting today? Well,
just your luck. What to do now?

1965, p. 51).

It is safe to assume that any sign in a Soviet hospital would be in Russian, just as
the results of the medical examination in the previous example. Also, we can see,
that the main character, Gabor is disappointed by the fact that he was going to
see a new doctor, not the one he already knew. While this can be simply because
he is not as comfortable with a stranger, but it is also possible that based on the
surname, he assumed that the doctor would not be Hungarian. While the
surname Szekeres is clearly a Hungarian one Popovics has a Slavic origin, and it
is possible that the main character was uncomfortable speaking about his health
issues in a language he could not express himself perfectly, a phenomenon well-
documented in sociological and sociolinguistic research in Transcarpathia
(Marku, 2003, p. 103; Ferenc-Séra, 2013, p. 101). And, this brings us to the
question of the attitude of minority speakers to the state language.

This issue is tackled in the novel through the attitude of Gdbor Somogyi, the main
character, as the whole story is told from his perspective. Gabor clearly struggles
with Russian at the beginning of the novel as it can be seen in the following example:

Azért jottiink, hogy valami kérvényt
irassunk veled. Itt van a cim. Sztarij
Szambor, vagy hogy hivjak. Még
kimondani is nehéz. Apadnak is
sz6ltunk mér, de 6 azt mondja, hogy
nem kell kérvény, majd bemegy, oszt

We came so you write us some official
request. Here is the address. Staryi
Sambir, or whatever its name is. It’s
difficult even to pronounce. We have
already told your father, but he says that
there is no need for an official request,
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megtudja, hogy mi van veliik, de csak
igérgeti. Meg aztan te iskolan vagy,
oroszul is tudsz. Gabor nem tud oroszul.
Honnan tudna? Iskoldba se jar, mert a
magyar iskoldkat bezartdk. De mert
tanulni akar, most nyelvtanfolyamon
van. Bické tanitja 6ket, a gorog pap. Csak
Gabornak sehogy sem megy a tanulas.
-Abszolat biikkfanyelvi vagy, fiam -
mondja neki a paptanar.

-Igaz lenne? - kérdezi magatol, és ott-
hagyja a tanfolyamot (Kovacs, 1965, p. 28).

then he will go in and find out what is
going on with them, but he only
promises. And you’re at school, you
know Russian. Gabor does not speak
Russian. How could he? He doesn’t
even go to school because the Hungarian
schools were closed. But because he
wants to learn, he is now on a language
course. They are taught by Bick6, the
Greek priest. Only Gabor can’t study well.
-You are absolutely hopeless, my son -
the priest tells him.

-Would that be true? - he asks himself
and leaves the course.

However, he does not give up learning Russian completely, later we can read:

Este pokrocot, gyertyat visz az tires
szobdba és tanul. Oroszul. Naponta
harminc-negyven sz6t magol be.
Kozben orosz wjsagot olvas (Kovacs,

In the evening, he brings a blanket and
a candle to the empty room and
studies. Russian. He inculcates thirty to
forty words a day. At the same time, he

1965, p. 30). reads Russian newspapers.

Changes of state were always accompanied by a change in the official language.
During the Czech era, the same person heard and experienced that in order to
get by, one had to learn the Czech language, then between 1938 and 1944
Hungarian became the dominant language again, then after 1945 it was Russian,
and even though Transcarpathia belonged to Ukraine within the Soviet Union,
even the Ukrainians had to deal with learning the Russian language (Csernicsk6-
Ferenc, 2014). The issue of language skills was a prominent topic throughout the
Soviet era; the central government implemented a series of measures that were
hoped to increase the Russian language skills of the population. One of these
measures was the so-called internationalist schools. In the institutions that taught
several languages in parallel, the prestige language was not Hungarian, and the
necessary conditions for nurturing the Hungarian language and culture were not
provided. As a result, the Hungarian language was increasingly pushed into the
background and placed in a subordinate position. In those institutions where
education was conducted in three languages at the same time, it was placed in a
twofold subordinate position (Orosz, 2005, pp. 100-102; 2022, pp. 144-148).
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Despite his efforts Gabor is depicted as a person who never managed to fully
acquire the state language, as it is shown in the following situation:

Téninak egyaltalan nem volt igaza, hogy
Kantos Pityu dadogni fog. Folyékonyan
beszélt és hévvel. Felszélalasdban stirtin
durrogtak a szuperlativuszok, akarcsak
a lovoldékben az eltaldlt allatfigurak,
amelyeket biztoskezd kiszolgélt bakak
vettek puskavégre. Gabor megprobalta
megtalalni az Osszefiliggést a
sokemeletesre épitett orosz mondatok
kozott, de hidba. Az egész beszadmold
olyannak t{int neki, mint egy felbontott
boriték, amelybdl kiszedték a levelet, és
csak a cimzés maradt rajta (Kovacs,

1965, p. 79).

Téni was absolutely not right that
Pityu Kantos would stutter. He spoke
fluently and with passion. The
superlatives fell frequently [were
thick] in his speech, just like the
animal figures in the target shot,
which were hit at by veteran bucks
with steady hands. Gabor tried to find
the connection between the Russian
sentences built on high-rises, but in
vain. The whole report seemed to him
like an opened envelope from which
the letter had been taken out, leaving
only the address on it.

At the same time, we can also see that there are minority characters who are
fluent in Russian in the novel, as the name Pityu Kantos clearly belongs to a
Hungarian person and, based on the above example, he uses Russian with great

confidence and fluency.

The main character, Gabor is a painter who often attends trade union meetings
that all take place in Russian, yet every speech or conversation from these meetings
is only delivered in Hungarian. We can read the following on page 81:

-Tehét, elvtarsak - kezdte a monddkajat.
Ha oroszul szélalt fel, mindig a tehat
széval nyitott, és beszéd kozben is stirtin
hasznalta. - Meghallgattuk elnokiink
beszdmoldjat. A beszdmol6 kimerité
volt és igen részletes. Teljes képet
nyerhettiink egy Gjabb orszdgos méretd
kulturdlis rendezvényrdl. Tehat teljes
képet nyerhettiink réla. Latszik, hogy
Kantos elvtars igen  gondosan
szemiigyre vette a kidllitdss gazdag
anyagat és sok mindent feljegyzett rola.
Remélem, hogy amit hallottunk téle,
segitségiinkre lesz a mi szerény kis

-So, comrades - he began his speech.
When he spoke in Russian, he always
opened with the word so, and used it
frequently during his speech. - We
listened to our president’s report. The
report was exhaustive and very
detailed. We were able to get a
complete picture of another nationwide
cultural event. So, we were able to get a
complete picture of it. It can be seen
that Comrade Kantos took a very
careful look at the rich material of the
exhibition and wrote down many things
about it. I hope that what we heard
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gardank munkdajaban, és Gtmutatasul
szolgal nekiink a tovabbiakban. Mint
igen sajnalatos hidnyossagot emlitem
meg, hogy ezlttal egyikiink sem
szerepelhetett ezen az  orszagos
rendezvényen, de remélem, hogy a
jovében... (Kovacs, 1965, p. 81).

from him will help us in the work of
our humble little troop and will serve as
a guide for us going forward. As a very
regrettable shortcoming, I mention that
none of us could participate in this
national event this time, but I hope that
in the future...

Similarly, when Gébor is hospitalized, everybody around him, his doctor, nurse,
and roommate are Russians, yet every dialogue is written in monolingual
Hungarian. On page 109, we can read the following:

Ilyenkor Milja nézte a fényes tej tiveg-
burat, vagy a novemberi csillagokat, és
sohasem szolt kozbe. Csak egyetlen-
egyszer jegyezte meg tréfasan:

-Maga egészen mas bolond, mint a t6bbi.
Milja ritkan tréfalkozott, és a betegekre
is gyakran raszolt. Taldn ezért volt,
hogy tartottak téle és nemigen
kedvelték. Vaszilij Ivanics, a Gabor
szobatérsa, valosaggal félt téle.

-Nem birom ezt a nét, hidba - mondta,
mikor Milja mar kiment a szobajukbol.

-Ha meglatom, mindig rosszul vagyok.
Maga nem figyelte meg, Somogyi?
Olyan a keze, mint valami hentesnek.
Nem lesz ebbdl orvos soha, hiaba
iratkozott be az esti tagozatra (Kovacs,

1965, p. 109).

At such times, Milja looked at the shiny
milk glass lamp shade or the November
stars and never said anything. Only once
did she jokingly remark:

-You are a completely different kind of
fool than the others.

Milja rarely joked, and she often rebuked
the patients as well. Maybe that was why
they feared her and didn’t like her very
much.  Vasilij  Ivanich,  G&bor’s
roommate, was truly afraid of her.

-I can’t stand this woman, I can’t help it
- he said when Milja had already left
their room.

-I always feel sick when I see her. Didn’t
you notice, Somogyi? Her hands are like
a butcher’s. She will never become a
doctor, even though she enrolled in the
evening course.

There are a vast number of similar examples throughout the novel, where
conversation that clearly happened in Russian in real life got delivered in
Hungarian to the readers. The only utterance in the book actually in Russian is in
the following example:

Negyvendtben, amikor ott jart, mar nem
htiztak semmit, de 0Otszaz pengbért
fonetikus  kéziszotart

In forty-five, when he was there, they
no longer played anything, but for

orosz-magyar five hundred pengds you could get a
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lehetett kapni, beszédgyakorlatokkal. Russian-Hungarian phonetic hand

Ilyenekkel, hogy: Tovaris, ja antifasiszt... dictionary with speech exercises.

(Kovacs, 1965, p. 226). With such as: Tovaris, ja antifasiszt...
[Comrade, I am an anti-fascist].

As it is indicated in the text itself, the last sentence is a phonetic transcription of the
Russian utterance “ToBapwiil, s aHTHdanIUCT...”, or “Comrade, I am an anti-fascist...”.

Language contact can also be traced in the novel in the form of lexical
borrowings. It can be said that these words are mostly known by the
Transcarpathian Hungarian community, they occur frequently in the spoken
language but are not used in other regions, so they do not, or only rarely occur in
the local written language or fiction (Csernicsk6, 2004, p. 116). In the latter, they
mostly serve as a stylistic device, and in the case of the examined novel, they were
used in order to imitate the local spoken variety of Hungarian. Some lexical
borrowings in the novel include gramota (certificate of commendation for
academic progress in the Soviet school of the time), milicista (policeman), diktor
(radio announcer), and kopera (the distorted Russian word for a cooperative
store). These are not explained in any way in the first, 1965 publication of the
novel, but the 2007 version explains the meaning of some in the editorial endnotes.

In conclusion, it can be clear from the text of Vilmos Kovacs’s Holnap is éliink
that the story is placed in a multi-national, multilingual setting, as several
references are made that some dialogues or written utterances occur in Russian.
However, the author chose to rely on references only, and never actually used
any Russian in the novel. Another proof of the multi-ethnic and multilingual
environment are some geographical names, personal names, and brands that
appear in Slavic, mainly Russian. The author also aimed to convey the spoken
variety of Transcarpathian Hungarian, utilizing either a dialectal language
variant or some Slavic lexical borrowings in his characters’ utterances. In the
examined novel they are only used as stylistic devices. Apart from the features of
multilingualism, the author tried to capture the people’s attitude towards the
political situation that changed yet again. Similarly to the novella from between
the two world wars, people seemed to think, that the Soviet rule would not last
long, the borders would not remain the same for long, and everything they need
to face is only temporary. However, Vilmos Kovacs needed to be particularly
careful about what and how he wrote, as the strong censorship of the era was
reluctant to let the novel be published in the first place, and they banned the
book soon after publication.
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5. Conclusions

Vilmos Kovacs’s Holnap is éliink illustrates how literature written under
conditions of censorship and ideological control could still serve as a form of
historical testimony and cultural self-preservation, and the bearer of faded
historical memory. By embedding autobiographical experiences of persecution,
the trauma of the “Malenkij robot”, and the fragile position of Transcarpathian
Hungarians, and the disappointment of some of the adherents of communist
ideology in the Soviet state within a documentary-style narrative, Kovacs created
a text that outlived the regime that once sought to suppress it. The very fact that
the novel was published, banned, and then republished in altered forms testifies
to the complex negotiation between individual creativity and the shifting
boundaries of permissible discourse in the Soviet Union.

At the same time, the novel reveals the paradox of multilingualism in minority
literature. While the setting of Holnap is éliink is unmistakably multi-ethnic and
multilingual, the text itself refrains from presenting authentic Russian or
Ukrainian speech. Instead, multilingualism is mediated through Hungarian,
conveyed indirectly through references, borrowings, or stylized allusions. This
strategy both widened accessibility for Hungarian readers and served as a subtle
reminder of the pressures minority authors faced: the impossibility of fully
rendering their linguistic environment without drawing the attention of censors.

More broadly, Holnap is éliink highlights the resilience of Hungarian literary
culture in Transcarpathia. Despite institutional fragility, and political repression,
Kovacs’s novel became a landmark that preserved memory, documented local
realities, and offered a voice to a community at the margins. Its case underscores
the importance of minority literatures not only as cultural expression but also as
historical sources, revealing lived experiences often absent from official narratives.

In conclusion, Holnap is éliink is more than a regional curiosity: it is a crucial
text for understanding how minority identity, censorship, and multilingualism
intersected in Soviet Central Europe. Its survival and continued relevance remind
us that the peripheries of literature can illuminate the core dynamics of power,
language, and memory in the twentieth century.
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Vilmos Kovéacs’s novel “Holnap is éliink” [We Will Still Live Tomorrow] — in its genesis,
content, and afterlife alike — constitutes one of the most characteristic imprints of the
history of the twentieth-century Transcarpathian Hungarian community. The work
functions simultaneously as a literary creation, a historical document, a site of memory,
and a corpus that preserves the period-specific features of minority language use.

The history of Transcarpathian Hungarian literature after the Second World War
unfolded under the signs of silence, censorship, and cautious reorganization. Although
shifting state borders repeatedly disrupted cultural continuity, literary creation remained
an important means of preserving minority identity throughout. Few prose works survived
the rigid ideological climate of the Soviet decades; among them is Kovacs’s novel — the first
work to openly raise the question of the fate of Transcarpathian Hungarians in the Stalinist
era. Although the book was soon banned, the novel occupies a unique position as both a
documentary testimony and a literary experiment, revealing the strategies through which
minority authors sought to navigate the boundaries of permissible expression.

The present study examines “Holnap is éliink” from a dual perspective: that of
political history and that of multilingual literary practice. The analysis situates Kovacs’s
work within the fragile institutional frameworks of Transcarpathian Hungarian culture,
drawing attention to the difficulties of publication, editorial interventions, and the
constraints of censorship that shaped the novel’s reception. At the same time, it places
emphasis on the linguistic dimension: the representation of contact zones among
Russian, Ukrainian, and Hungarian; the silence of untranslated utterances; and the
stylistic use of loanwords reflecting local speech.

The central argument is that although Vilmos Kovacs was compelled to write “only in
Hungarian”, he nevertheless encoded the multilingual environment of Soviet
Transcarpathia, thereby documenting at once the limitations and the resilience of
minority expression.


https://epa.oszk.hu/00300/00381/00055/kovacs.htm
https://epa.oszk.hu/00300/00381/00055/kovacs.htm

90 Gabriella Madi, Imre Szakal

By combining close textual analysis with historical contextualization, the study
contributes to three interrelated fields: research on Hungarian minority literature, the
study of censorship and cultural policy under state socialism, and the analysis of
multilingualism as a literary phenomenon. In doing so, it demonstrates that “Holnap is
éliink” is not merely a regional curiosity but an important case study of how peripheral
literature reflected and questioned the structures of power in the Soviet Union.

Keywords: history of Transcarpathia, Hungarian literature, historical memory,
multilingualism, minority language, minority literature.

ITpurymeHi roocu, NpUTIyMJIeHa ITaM SITh, IPUX0BaHa 6araTOMOBHICTB:
nepeocMMucJIeHHsI poMaHy Bistbmomnia Koaua «Holnap is éliink»

Mapgi Iabpiemna, moktop ¢inocodii. 3akapmaTcbKuii yropcbKUI YHIBEPCUTET iMeHi
®epennia Paxori 11, kapenpa ¢inosorii, morenT. madi.gabriella@kmf.org.ua, ORCID:
0000-0002-4520-7932.

Caxkai Impe, oktop dimocodii, moreHT. 3aKapnaTCbKMii YTOPCbKUI YHIBEpCUTET iMeHi
®epennia  Pakori I, kadenmpa icTopii Ta CyCHi/IBHMX OUCIMIUTIH, JOIEHT.
szakal.imre @kmf.org.ua, ORCID: 0000-0003-2017-3999.

Poman Bisbmoria KoBawa «Holnap is éliink» [I 3aBTpa 6yz1emMo >XUTH] 32 06CTaBMHAMU
CTBOpEHHSI, 3MICTOM i TIOZ@/IBIIIOI0 TOJIEl0 € OJHUM i3 HallXapaKTEPHIIMX BiIOUTKIB
icTopii yropcpkoi rpoMa i 3akaprnatts y XX cromitTi. Ile BogHOYAC JliTepaTypHMII TBIp,
iICTOpUYHUI JOKYMEHT, MiCIle TIaM’sSITi Ta KOpITYC, III0 Hece ernoxasibHi 03HaKM MOBHOI
npakTuku MeHmMH. [licas /lpyroi cBiTOBOI BiMfHM /IS 3aKapIiaTCbKOi yrOpCHKOI
JliTepaTypy TpuUTaMaHHe MOBYaHHsS, IleH3ypa Ta ObepeXXHe BifIpo/DKeHHs. Xoda
Jlep>XaBHi KOPJOHM, 1110 3MiHIOBaJIUCS, HEOTHOPA30BO II€PEPUBAJIU KYJIBTYPHY TSTJICTD,
JliTepaTypHa TBOPYICTh 3aJIMIIAIACSl BXJIMBUM 3aco60M 30€peXeHHS iJIeHTUYHOCTI
MeHIMHY. OfHMM i3 HebaraTbox IIPO30BMX TBOPiB, IO BUTPUMAaB CYBOPMIL
i/1eoJIOriYHMI KJIiMaT paJisTHCbKUX JIeCSITUIIITh, CTaB poMaH Binbpmorra KoBava, neprimit
TBip, SIKMI BiJKPUTO MOPYIIMB IIMTAHHS JIOJIi YTOPLIB 3aKapIaTTs Y CTAJIiHCBKY A006y.
Xoya 0ro IMBUAKO 3a60pOHMJIM, y HAlll YyaCc pOMaH IIoCiflae yHiKaJIbHe Miclie SIK
JIOKYMEHTaJIbHE CBi/TYEHHSI 1 BOJIHOYAC SIK JITEPATyPHMII €KCIIEPHMMEHT, III0 PO3KPUBAE
CTpareril, 10 SIKUX BJABaJIUCS aBTOPU 3 YMC/Ia MEHIIMH, HAMAralouuch 3aCTOCOBYBATHU
THYYKMIM MiZXiJ] y MeXax J03B0JIeHOI'0 BUCJIOB/IIOBAHHSI.

Y cratti pomaH «Holnap is éliink» [I 3aBTpa 6yzieMo >XUTH] PO3TJISTHYTO 3 MOABIIHOT
TepCIIeKTUBM — MOJITUYHOI iCTOpil Ta 6araTOMOBHOI JliTepaTypHOI MpaKTUKM. Y IIpolieci
aHati3y TBip BisbMmoria KoBada BIMcaHO y KPUXKY IHCTUTYLIIMHY PaMKy 3aKaplaTchbKol
YTOPCBKOI Ky/IbTYPH, 3BepHEHO yBar'y Ha TPyAHOLI ITybliKallii, peZlakTOpChKi BTpyYaHHsI
Ta IeH3YPHI 0OMEXEHHSI, [0 BU3HAYWIM CIIPUMHSITTSI poMaHy. BogHOUYAC HaroJonieHo
Ha MOBHOMY BMMipi poMaHy: Ipe/iCTaBJIeHHI KOHTaKTHMX 30H POCIMCHKOI, YKpaiHCBhKOI
Ta YropcbKOI MOB, OCOGJIMBOCTSIX HEIEpPEeKIaJieHMX BUCJIOBJIIOBaHb 1 CTMJIICTUYMHOMY
BUKOPMUCTaHHI 3allo3MyeHb, SIKi BiJoOpa)kalOTb  perioHaJibHe MOBOBXXMBAHHSL.
LleHTpasibHa Te3a MOJIATAaE B TOMY, IO Bisbmomn KoBau, 6yy4uM 3MyIIeHMM IUCATH
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«JIMIIe YTOPCBKOIO», yCe > 3aKoAyBaB 6araTOMOBHe CepeZIOBMIINE pajsTHCBKOTO
3aKaprnarTs, TMM CaMMM 3aJJ0OKyMEHTYBaBIIM sIK OOMEXeHHs], Tak i CTiMKicTb ¢opMm
BHUPAXXEHHS MOBU HaHiOHaJIbHOI MEHIIIMHN.

TMoemHYI0OUM TEKCTyaJIbHUIM aHaIi3 i3 iCTOPMYHOI0 KOHTEKCTyasTi3alli€lo, 3pobaeHo
BHECOK Yy TpM B3aEMOIIOB’SI3aHl HaIpsIMM: JOC/IDKEHHSI JITepaTypu YrOPCBKOI
MEHIIVMHM 3aKapaTTsi, BMBYEHHSI IEH3ypM Ta KyJbTYpHOI IOJITMKM B YMOBax
corjiayiaMy, a TaKOXX aHaJIi3 6araTOMOBHOCTI SIK JIiTepaTypHOro IpuitoMy. TakuM IMHOM
JloBesieHo, 10 poMaH «Holnap is éliink» [I 3aBTpa OymemMo >XUTM]| € HE TUIbKU
perioHaIpHOIO I[IKaBMHKOIO, @ BAYKJIMBYM IIPUKJIAIOM TOTO, SIK JiiTepaTypa Ha nepudepii
Bimobpakasia 1 BOZHOYAC OCKap)KyBasla CTPYKTYpH Biiaau B PasissHcbkoMy CoOro3i.

Katouosi cnoea: icmopis 3akapnamms, y20pcbka aAimepamypa, icmopudHa nam’smo,
6a2amoMoBHICMb, M08a MEHWUH, iimepamypa MeHWUH.
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Elhallgattatott hangok, elhalvanyult emlékezet, rejtett tobbnyelviiség:
Kovacs Vilmos ,,Holnap is éliink” cimii miivének Gjraértelmezése

Madi Gabriella, PhD. II. Rakéczi Ferenc Kéarpataljai Magyar Egyetem, Filolégia Tanszék,
docens. madi.gabriella@kmf.org.ua, ORCID: 0000-0002-4520-7932.

Szakal Imre, PhD, docens. II. Rakéczi Ferenc Kérpétaljai Magyar Egyetem,
Torténelem- és Tarsadalomtudomanyi Tanszék, docense. szakal.imre@kmf.org.ua,
ORCID: 0000-0003-2017-3999.

Kovéacs Vilmos Holnap is éliink cim regénye - Kkeletkezésében, tartalmaban és
utééletében egyarant - a 20. szazadi karpataljai magyar kozosség torténetének egyik
legjellemz6bb lenyomata. A mi egyszerre irodalmi alkotas, torténelmi dokumentum,
emlékezethely és a kisebbségi nyelvhasznélat korszakos sajatosségait hordoz6 korpusz.

A kérpétaljai magyar irodalom torténete a masodik vilaghdborti utan a hallgatés, a
cenzura és az Gvatos GjjaszervezGdés jegyében telt. Bar a valtozé allamhatérok tobbszor
megszakitottdk a kulturalis folytonossagot, az irodalmi alkotas mindvégig fontos eszkoze
maradt a kisebbségi identitds meg6rzésének. A szovjet évtizedek szigoru ideoldgiai klimajat
kevés prozai md birta ki, ezek kozé tartozik Kovacs Vilmos regénye is - az els§ alkotas,
amely nyiltan felvetette a karpétaljai magyarok sorsanak kérdését a sztalini korszakban. Bar
a mtivet hamar betiltottdk, a regény egyediilall6 helyet foglal el egyszerre dokumentarista
tantsagtételként és irodalmi kisérletként, amely feltarja azokat a stratégidkat, amelyekkel a
kisebbségi szerz6k igyekeztek lavirozni a megengedett kifejezések hatarain.

A tanulmény a Holnap is éliink cim( regényt kettGs néz6pontbdl vizsgélja: a politikai
torténelem és a tobbnyelvii irodalmi gyakorlat fel§l. Az elemzés Kovacs Vilmos miivét a
karpataljai magyar kultira torékeny intézményi kereteibe illeszti, ramutatva a
megjelenés nehézségeire, a szerkeszt6i beavatkozadsokra és a cenzdra korlatozasaira,
amelyek meghataroztdk a regény recepcidjat. Ugyanakkor a nyelvi dimenzidra is
hangsualyt helyez: az orosz, az ukrdn és a magyar nyelv érintkezési zonainak
megjelenitésére, a le nem forditott megszélaldsok csendjére, valamint a helyi beszédet
tiikr6z6 kolcsonszavak stilisztikai hasznélatéara.
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A kozponti tétel az, hogy Kovacs Vilmos, mikdzben ,csak magyarul” volt kénytelen
irni, mégis kédolta a szovjet Karpatalja tobbnyelvld kornyezetét, ezaltal egyszerre
dokumentalva a kisebbségi kifejezés korlatait és ellenallé képességét.

A szovegelemzés és a torténeti kontextualizalas 6tvozésével a tanulmany harom egymassal
Osszefliggd terlilethez jarul hozzd: a magyar kisebbségi irodalom kutatdsdhoz, az
allamszocializmus alatti cenztra és kulturalis politika vizsgélatahoz, valamint a tobbnyelviiség
mint irodalmi jelenség elemzéséhez. Mindezzel azt bizonyitja, hogy a Holnap is éliink nem
csupan regiondlis érdekesség, hanem fontos esettanulmany arrdl, miként tiikrozte és
kérddjelezte meg a peremhelyzet(i irodalom a hatalom strukttréit a Szovjetuniéban.

Kulcsszavak: Karpatalja torténete, magyar irodalom, torténeti emlékezet, tobbnyelviiség,
kisebbségi nyelv, kisebbségi irodalom.

© Gabriella M&di, Imre Szakal, 2026
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3azopooHsa /lroomuna

IIparmaTU4yHa afanTaillisi HaliOHAJIbHO-
NpeneseHTHUX OHIMIB B aHTJIO-YKPaiHCbKOMY
XYA0XKHBOMY IepeKIaai

1. IloctaHOBKa po61eMu

ITig 4ac CTBOpeHHSI Xy/IOXXKHBOTO TBOPY aBTOP MaE B CBOEMY apceHat 6e3id
BMpaXKaJIbHMX 3aC06iB. 30KpeMa, /I CTBOPEHHSI Pi3HMX CTMJTICTMYHMX e(eKTiB
JliTepaTopy  IIMPOKO BMKOPUCTOBYIOTb  IIpelieZleHTHi iMmeHa. Byayum
peripe3eHTOBAaHMM Ha BepbaJIbHOMY PpiBHI HaMEHIIMM 3a JIEKCHMKO-
rpaMaTMYHOK (GOPMOI0 MOBHOIO OJIMHUIIEI0 — OHIMOM, Ipele/IeHTHe iM’s Ha
KOTHITMBHOMY piBHi 3/laTHE aKTya/JIi3yBaTM y 4YMTa4da YMC/IEHHI KOHOTAII,
MPOOY/IUTU Y TIOTO MaM’SITi IIMPOKEe TJIO Pi3HOMAHITHUX acoIliallii, TIOB’SI3aHUX
i3 BiATIOBiAHMM TipelieIeHTHUM ejieMeHTOM. [lo3Hayalouyu KOHKPETHY /[IiMOBY
0ocoby UM iCTOpMYHY TOCTaTh, reorpadiuHy UM iCTOPUKO-KYJIBTYpHY Ha3BY,
IpereieHTHU OHIM HaOyBa€ 03HaK CMMBOJIY IeBHMX y3araJbHIOBaJIbHUX PUC
un o3Hak (ByaHik, 2008, c. 219; CoyoBIiOBa, 2022, C. 81) abo, iHaKIIIe KaXy4H,
YTBOPIOE TaK 3BaHUI «acolliaTMBHMI nutelid» (Hekpsid, 2020).

37e6inblIoro  BUKJIMKOM  JUIS  Ilepeksiaflada CTaloTh  HalliOHaJIbHO-
IpereIeHTH] BjacHI Ha3BM, OCKUIBKM BOHM He HaJIeXXaTb JI0 YHiBepCaJbHOTO
KOTHITMBHOT'O IPOCTOPY Ta HEPIZIKO € SICKPaBMM BiJOOpaXKeHHSIM HallioHaJIbHOI
KyJIbTYypH, Ha MIPOTUBATy yYHiBepCaJIbHUM, SIKi Bi/IOMi HIMPOKOMY 3arasiy JIOZein
HE3JIeXXHO BiJ X COIIOKYJIbTYPHOI Ta HaIiOHAJIbHOI HAJIEXHOCTI (J/Ia3apeHKO-
Hazapenko, 2020, c.75). ToMy 11 BMKOPMUCTaHHSI TIPSIMOTO BiJTIOBiTHMKA
HaIliOHAJIbHO-TIPEIeIEHTHOTO iMeHi y IUJIhOBOMY TEKCTi € HeJIOCTaTHIM JIJist
PO3KPUTTSI Y CBIJOMOCTI uMTaya, SIKMI € IPEJCTaBHMKOM iHIIOI KyJIbTYpH,
YCbOI'O CIIEKTPY acoljialliii Ta JOMiHaHTHMX O3HaK, 1110 IIOB’sI3aHi i3 MM OHiMOM.

Acta Academiae Beregsasiensis, Philologica 2026/1: 93-107.
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3OiJicCHEHHsT IMOBHOLIHHOI MDKKYJIBTYPHOI ~KOMYyHiKamlii MDK aBTOpOM
JDKEPEJIbHOIO XyJIO)KHBOI'O TBOPY Ta MOrO IOTEHLIMHMM PELMIIEHTOM i3
BIIMIHHMMM KyJIBTypO-iCTOPMYHMMM (POHOBMMM 3HAHHSIMM BUMara€ Bif
TJlyMada IIPOTHO3YBaHHSI PiBHSI KYJIBTYpHOI OCBIUEHOCTI 4MTaya I[iJIbOBOTO
TEKCTy Ta JOT0 MOXJIMBOCTEM PO3KPUTM TIPMXOBaHI acoIiaTMBHI CMMCIA
pereIeHTHOTO XapakTepy (Pebpiri-TaleHko, 2015, €. 275).

CydacHa mnepekjajalpbka Hayka IPOINOHYE pi3HI MeToAM Ta NPUIIOMU ISt
BiJITBOPEHHST «aCOIiaTMBHOTO TUIEN(QYy» HAI[iOHATBHO-TIPEIeZIEHTHUX iMeH Y
LIJIbOBOMY TEKCTi TIONpPM acUMETpPil0 KyJIbTYPHUX CHUCTeM. [IOLiIbHICTD
3aCTOCYBaHHSI IIEBHMX IIepeKJIalallbKMX TpaHcPopMariii  BU3HAYAETHCS
JIOCSITHEHHSIM ~ IlepeKk/laZladeM  aJIeKBaTHOro IepekjajZy, Hacamueper, -
Bi/ITBOPEHHSIM KOMYHIKaTMBHOI HAaCTaHOBM /DKEPEJIBHOIO TEKCTy. AJpKe
IIepeKsIaIeHnii TeKCT TTOBMHEH MOPO/PKYBaTH B OTpMMyBada iHpopmariii Ti cami
acolliariii Ta BUKJIMKATU Ty CaMy peakililo, 1[0 1 Y PeIuIliEHTa MOBOIO OPUTiHATY
(Txkauyx, 2016, c.135). BifgmoBigHO, KJIIOUOBMM 3aBJaHHSM IlepeKkafadya €
obpaHHS CTparerii, sska 3a6e3MeYuTb TOYHE BiATBOPEHHS 3a/yMy aBTOopa Ta
HaIliOHAJILHOTO KOJIOPUTY TBOPY SIK HOCisI €THOKYJIBTYpHOTO Kony (T'osry6eHko,
2021, C.30). EdexTMBHMM iHCTpYMEHTOM [iJIT [JOCSATHEHHS Ii€l MeTH €
IparMaTMyHa ajanTalis.  3a3HauMMo, 10 Il TepMiH  OKpecsIoe
TpaHcpopMallil, IO MalTh Ha MeTi «iHAyKyBaTM HEOOXiTHY peakIliio y
ogepxxyBada» (Tkauyk, 2016, c.135). Peasisallis Takoi crpaTerii J03BOJISIE
aJlaniTyBaTH BUXiHE TIOBIJOMJIEHHS /10 KOTHITMBHOTO JIOCBi/Ty HOCITB MOBH.

2. AHasi3 OCHOBHMX [JOCHMKeHb i1 mny6sikamii Ta BUIIIEHHS
HEeBMPpillIeHUX paHillle YaCTUH 3araJbHol mpobieMu

Ipenie/ileHTHI peHOMEHM, 30KpeMa TpeleeHTHI OHIMM, 3a/TUINAIOTHCS 06’ €EKTOM
MIPUCKITITMBOI yBaru SIK JIHTBICTIB, TaK i IepeKjaZ03HABINB. JloCTimKyoun
SIBUIIIE TIperieIeHTHOCTI, HaykoBIIi (C. JIazapenko, O. HazapeHko) K1acudpiKyoThb
mpereieHTHi peHOMeHM, BMOKPEMJIIOIOUM YHiBepCaTIbHO-TIpelle/leHTHI (Bimomi
JIIOJICTBY 3arajioM) Ta HaIliOHJIBHO-TIPENeeHTHI (BifjoMi Tmpe/icTaBHMKAM
[1eBHOI HalliOHAJIbHO-KY/IbTYPHOI CIIBHOTH). BaroMmM acrekToM TeopeTMUHMX
PO3BiIOK € aHaIi3 CHiIbHMX 1 BiAMIHHMX O3HAaK IIpelle/IecHTHUX iMeH Ta
mpomoBucTMx Ha3B (O. Pebpilt). Huska mpailb NpucBsiYeHA OCOBIMBOCTSIM
OYHKITIOHYBaHHS TIpelefleHTHUX (EeHOMEHIB y pi3HUX THUIIAX JIUCKYPCY:
XYZIOXKHBOMY, MacMeZliiHoMy, mojiTnyHomy Toimio (O. Kypbaab-I'paHOBCHKA,
€. Jopayka, T. CososiioBa, C.Jlasapenko, O.Hasapenko). ociimkyioun
JYHKITIOHYBaHHS ~ IperiefileHTHUMX  (eHOMeHiB y  JAMCKYpCi, JIHTBiCTH
BMOKDPEMJTIOIOTh HM3KY IXHiX QYHKIIiM, 30KpeMa HOMiHaTMBHO-iHPOPMATHUBHY Ta
akciosioriuny (CoyioBIOBa, 2022, C. 154-156).
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CyTb HOMiHaTMBHO-iHPOpPMaTMBHOI QYHKINI NOJIATAE Y TOMY, IIIO, ITOPSZ, i3
HOMIHAIEI0 OCi6, CUTYyallill, SIBUIL, OHIMM 37ATHI YMII[yBaTM 3HAYHWUI O0OCST
CyCITIIBHO-KYJIbTYPHOTO  JIOCBiJly. I[Hakille Ka)Xy4dM, OKpIM THpsSIMOi HOMiHalil
(meHOTaTMBHOIO 3HAueHHsI), Taki iMeHa MOXYTb MaTM KOHOTaTMBHE
HaBaHTaKEHHS], BUCTYIIAl0UM HOCISIMM ITeBHMX CMMCJIIB Ta acoliialliifi. AKCiosoriyHa
(oriHHa) QYHKIIiST OHIMA ITPOSIBJISIETHCS Y TOMY, 1110 BBEZIEHHSI ITpelieZIeHTHOTO iMeHi
B TEKCT J03BOJIIE ABTOPY He JIMINE HA3BaTM OO’'EKT, a ¥ MUTTEBO IIepeNlaTH
CTaBJIEHHSI [J0 HBOTO, CIMPAlOuMCh Ha CIIbHUI KyJIBTYPHMI JIOCBif, ayMTOPpii.
TakuM YMHOM, TIpelleAEHTHUIN PEHOMEH «CTa€ €TAJIOHOM OITIHKM XapaKTEPUCTHUK,
mof1ive, 06pasiB». AKciosoriuHa QYHKINST TIperieZIeHTHUX iMEeH peaTi3yeThCsT depes3
ITOPiBHSIHHS, MeTadopy, BiiIMEHHMKOBI NIPMKMETHMKM, aHTOHOMasiio (Iepexif,
BJIACHMX Ha3B 710 3arayibhnx) (CoJIoBIOBa, 2022, C. 156-157).

Came BiZTBOpeHHSI KOHOTaIlilf, acoIjiallii Ta OI[IHOYHMX 3HadYeHb
MpeleIeHTHOTO OHIiMa Yy TiepeKsiaJii BMMara€ 3acTOCyBaHHSI aJallTMBHUX
TpaHchopmalliii. 3ayBaXKMMo, 1o MpobsieMa afleKBaTHOTO BiITBOPEHHS TaKMUX
OIVHUIIL BUCBITIIIOEThCST vy mpansgx O. Pe6bpist, T. Tamenko, T. Hekpsy,
T. Tkauyk. 30kpeMa, po3Biaku TeTssHn Hekpstu GOKYCYIOThCS Ha OCOGIMBOCTSIX
nepefadi OHIMIB y MeXkax ApaMaTUM4HOro >kaHpy. [lpami iHmmx JocaigHMKiB
371e61/IBITIOr0 TIPUCBSYEH] MpUitoMaM TepeKIaly OHIMIB 3aJIeXKHO BiJT TUIIOJIOTI]
mpereeHTHOCTI. [InTaHHS B3aEMO3B’ 13Ky MDK PYHKIIIEI0 OHIMA Y JKEPETBHOMY
TEKCTi Ta BMOOpOM CTpaTerii JOro ajiamTallii y IMepeksajii 3aJUIIaEThCs
HEJIOCTaTHbO BUCBITJIEHMM. 3 OIJIsIAy Ha Ile, HAIly PO3BiAKY IIPUCBSIUYEHO
JIOCJTI/DKEHHIO TparMaTMYHOI aJanTallii HallioHaJIbHO-TIpelle/IeHTHUX OHIMiB
3aJIeXKHO Bif] IXHBOTO QYHKIIIOHATbHOT'O HaBaHTXKEHHSL.

3. [TocTaHOBKa 3aBAaHHSI

MeTa pO3BiIKM - JOCTIIUTM Ta OOI'PYHTYBAaTM JIOIiJIbHICTD 3aCTOCYBaHHS
KOHKPETHMX aJIallTUBHMUX  CTpATeTii IPM  BiATBOPEHHI  HaIiOHAJIbHO-
IpereIeHTHMX OHIMIB B @HIJIO-YKPalHCbKOMY XYZI0)KHBOMY IIepeKJIajli 3aJIeXKHO
Bi/T iXHLOTO PYHKITIOHATLHOTO HaBaHTAXKEHHS Y BUXi/THOMY TEKCTi.
MeTozos0riuHy 6a3y JIOC/Ii/HKEHHSI CTAHOBUTD TIO€/ITHAHHSI 3araJIbHOHAYKOBUX
MEeTO/IiB CIOCTEepeXXeHHsI Ta OMMCY 3 JHHTBICTMUHMMM METOZaMM 3iCTaBHOTO,
KOHTEKCTYa/IbHOTO Ta MParMaTUYHOTO aHaI3y. 30KpeMa, 3a JIOIIOMOI0I0 MeTOY
3iCTaBHOT'O aHATI3y OyJI0 3/i/ICHEHO TIOPIBHSIHHSI JKEPEJTBHOI0 TEKCTY Ta JOTro
Tepex/ialy YKpaiHChKOI MOBOIO. IIOpiBHSIHHSI aHIJIIMCBKMX OHIMIB Ta IXHIX
BIAIIOBIIHMKIB IIIJIbOBOIO MOBOIO JIO3BOJIMJIO BCTAHOBUTM METO[, IXHBOI'O
repexyaay. 3a JIOIIOMOT'0I0 METO/y CIIOCTepeXXeHHSI Ta OIMCY 3ZicHeHO diKcalliio
Ta ONMC BUSIBJIEHMX IlepeK/afiallbKMX pillleHb, 0 [J03BOJIMIO BU3HAYUTH,
3rPyIlyBaTM Ta BMSIBUTM HaMOU/IBII Ta MEHII BXMBaHI CIOCOOM BiZITBOPEHHSI
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OHIMIB 3aJI®KHO BiJi IXHBOTO TUIly - VHIBepCaJbHOIO UM HalliOHAJIBHO-
HpeleJeHTHOro. MeToJT KOHTEKCTya/IbHOIO aHasli3y /[O03BOJIMB BU3HAUUTU
dyHKITIOHA/IbHE ~ HAaBaHTOKEHHS  HAlliOHAJIbHO-TIPEIeZICHTHOTO  iMeHi B
JDKepesIbHOMY TeKCTi. Takum umMHOM Oy pPO3MEXKOBaHI HOMiHATMBHO-
inpopmaTMBHa Ta akciosoriyHa QyHKOi OHIMIB y BMXiIHMX TeKcTaX. MeTos
NparMaTUYHOIO aHaJIi3y [I03BOJIMB CIIPOTHO3YBaTM KOMYHIKaTMBHMII BIUIMB Ha
YKPaiHOMOBHOTO PEIMITEHTA i TaKMM YMHOM BU3HAYMTH JIOLIBHICTH 06paHOl
repekJiaiadyeM CTpaTerii IparMaTuyHol aJamnTallil HallioHaJIbHO-TIpelieZIeHTHOTO
OHiMa 3aJIe)XHO Bif] 10T0 GYHKIIIT Y TEKCTI.

4. Buxsiag ocHOBHOTO Marepiairy

Y cydacHOMY TiepeK/IaJI03HaBCTBI BUOKPEMJIIOIOTD /IBa OCHOBHI HaIpsIMM aJIarlTarlil
TEKCTy [I0 iHIIIOMOBHOIO CEpeJOBMINA: COLOKY/JIbTYPHMI Ta IIparMaTMYHMIAL.
CollioKyJIbTYypHa aJamnTallist mepembadac MOAUPIKAII0 TEKCTY 3 YpaxyBaHHSIM
crierMiKy 1iIb0BOI KyJIBTYpHM (peastiii, TIOBEIIHKOBUX MOJIEIeN, TPaAMIIiii), 10 He
MalOTh TIPSIMMX BifITIOBITHMKIB ¥ MOBi Tepekiafy. Y Tmporieci poboTH mepeKrsiaiad
obupae MK crpaTerissmu ¢opeHisarlii (36epexkeHHsT Uy»KOCTi) abo JOMeCTHKaIlii
(opomariiHenHs1). [lparmaTMyHa  aJamTallis, HaTOMICTb, CIpsSMOBaHa Ha
JIOCSITHEHHSI HaJIKHOTO KOMYHIKQTMBHOIO BIUIMBY Ha pelMIieHTa. 3ayist
3abe3meyeHHsT 6aKaHOI peakilii UMTava y IepeKaZIeHOMY TBOPi JOIYCKAOThCS
TIeBHI 3MiCTOBI uM popMasibHi BTpaTH. SIK 3a3HAYAIOTh JOCTITHUKM, CTBOPEHHS
JIOCTYITHOTO [jIsS1 PO3YMIiHHSI TEKCTy HEMOXUIMBEe 6e3 3aCTOCyBaHHSI BiZITIOBIZTHMX
afanTuBHMX TpaHchopmariiit (Kypbaib-I'paHoBchKa-/lopayka, 2024, C. 218).

3a OXOIUIEHHSIM TEeKCTY NparMaTMyHy aJjaliTallilo OJUISIIOTh Ha JIOKaJIbHy Ta
ri06abHy. JIoKaibHA afanTarlis, sika MoXke OyTM sIK YCBiJIOMJIEHUM BMOOpOM
nepeksjajZiadya, TaK 1 MMMOBIJIBHOIO peakilielo Ha TpyaHoni (Kypbais-
I'panoBcpka-/ZlopAyka, 2024, C.219), 3aCTOCOBYETHCSI [0 OKpPEMMX CeIMEHTIB
TekcTy. HaTomicTh riiobasibHa ajianTallisi repefibavac JOKOPIHHY TepebyaoBy
TBOPY; BOHa 61/IbIII IpUTaMaHHa PeKIaMHOMY YM MapKeTMHIOBOMY JIMCKypcaM,
Jle 3a/Is1 TIEPeKOHAHHSI ayAUTOpil 3MICT OpUTIHIy MOXe OyTM CyTTEBO
TpancpopmoBanuit (Kypbaib-I'paHoBcbKa-/lopayKa, 2024, C. 219).

Y mporeci TepeksiaJly  HaljOHAJIbHO-TIPEIEIEHTHUMX  OHIMIB  JIOIIBHO
BMKOPHMCTOBYBAaTH JIMIIE JIOKJIbHY aJIalliTallilo, OCKUIbKM IIOBHA PEKOHCTPYKILisI
BCBOTO TEKCTY Cylepeunsia 6 3aBJaHHsIM Xy/I0KHBOI KOMyHIKaIlii. Cepesi aJalTUBHUX
TpaHchOpMAITil, sIKi 3aCTOCOBYIOTHCS i, YaC TepeKsIa Ty TIpelieIeHTHOTO iMeHi, T
3a3HAUMTM Taki NIPUMOMMY, SIK JOJaBaHHS, 3aMiHa Ta BwiydeHHs (TameHko, 2018,
c.137). IlpoimocTpyeMo 0COGIMBOCTI 3acTOCYBaHHSI IMX TpaHcpopmaliii Ta
OOI'PYHTYEMO JOIUTHHICTD IX BUKOPUCTAHHST Ha KOHKPeTHMX IIPMKJIQ/IaX BiATBOPEHHS
HalljOHaJIbHO-TIpeLieIeHTHMX OHIMIB Y XyZIOXKHbOMY JMCKYPCL.
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Hacammnepe/; 111e pa3 3ayBa)kKMMO, 1110 HalliOHa/IbHO-TIpelie/IeHTHi BJIacHi Ha3BU
He MalTh O3HaK IPELEeJEeHTHOCTI y KyJbTypli uMTadya LiJIbOBOIO TEKCTY.
BifmoBigHO, Taki OHIMM 3a/IMIIAIOTBCSI «HEMIPOHMKHMMM /IS iHIIIOMOBHOI'O
pelmItieHTa» dYepe3 BiZICYTHICTh HaIOKHMX (OHOBMX 3HAHb i He HaOyBalOTh
BiZIMIOBIJHOTO €MOI[iIfHO-OI[iIHHOTO KOMIIOHEeHTa. ToMy B TepekaZi BOHMU
ITOTPe6YIOTh PO3’SICHEHHS], ITI0 JaCTh 3MOTY YMTadeBi MPaBUJ/ILHO iHTEPIIPETYBATH
IDKepesibHe ToBimoMaeHHS. OJHMM i3 CHOCOGiB PO3KPUTHU 3aKyIafieHi B HUX
CMVC/IM € 3aCTOCYBaHHSI BHYTPIlITHPOTEKCTOBMX Ta I103aTEKCTOBUX KOMEHTapiB, a
TaKOXX OmMMcoBoro mepeksaay (TareHko, 2018, c. 33, 36). TunoBuM NpUKIaAOM
peatizanii 3a3HaueHMX CTpaTerii y XyAOXXHbOMY TeKCTi € BiATBOpPeHHS
HaIliOHaJIbHO-TIPETIe/IEHTHOrO ToNoHiMa Broadmoor (BpoiMyp) y poMaHsi AraTu
Kpicti «Y6uBcTBa 3a abeTkoro». 1] Ha3Ba 3raflyeTbcst y TBopi ABiui: «He had
lately gained kudos over a series of child murders, having patiently tracked down
the criminal who was now in Broadmoor» (Christie, 1991, c. 44) Ta «The man is in
prison and will eventually, no doubt, go to Broadmoor. There will be no more
murders» (Christie, 1991, c. 173).

3asHaunMmo, 10 bpoamyp - 1ie BioMa TNcuXiaTpMyiHa JHKapHSA [AJIs
HEOCy/JHMX 3JI0YMHIIB y Besmkiit Bpwuranii. Ha BifgMiHy Bij 6pmMTaHchKOro
YuTaya, YKPaiHChKMIA PELUITIEHT, He MalO4Yy BiJIOBiTHMX GOHOBMX 3HAHb, HE B
3Mo3i ifeHTHiKyBaTH Ccrieimndiky 3axaamy.

Y Takiii cuTyarii rmepeksa/iad MOCTae repes BUOOpOM aJalTHBHOI CTpaTeTil.
MoOXX/IMBMM  pillleHHSIM €  3aCTOCyBaHHSI  OIMCOBOTO  IlepekyaZly  abo
BHYTPIIIHBOTEKCTOBOI'O ~ PO3’SICHEHHSI,  HalpUKJIaA:  «gidnpasumscsi Y
ncuxiampuy4Hy AikapHio 0415 3104uHUi8 Bpoomyp» . Tepexiagauka Hazist Xaerpka
MIPOTIOHYE 3aTEKCTOBUIM KOMEHTAp — «NncuxiampuyHa AiKapHs 0/ 3/104UHYI8» Ta
TPaHCKO/Y€E BJIaCHY Ha3By. TaKuil IMiJIXi/l JO3BOJISIE PO3UIMPUTI KOTHITUBHY 6a3y
YMTa4ya, OJIHOYACHO 30epirmmm KyJbTYPHYy MapKOBaHICTh OHiMa 4epe3
TpaHckoAyBaHHsl (Tamenko, 2018, c.47). Ilepexnas H. Xaerpkoi: «BiH
HEIIIO/TABHO BiZI3HAUYMBCSI, PO3KPUBIIIN CEPit0 BOMBCTB JIiTeN, — TEPIUISTIE BUC/TI/IUB
3JIOYMHIL, 1 TOM yxXe 6yB y Bpoomypi»; «YoJOBIK y TIOpMi Ta 3pemiToro, 6e3
CYMHIBY, BiAIpaBUTLCS Y Bpoomyp. Binbiie He 6y7ie BoMBCTB» (KpicTi, 2018).

AHaJTi3yI0uM 11i Ta iHIIN aHAJIOTIYHi pillleHHsI, MOXXHa JIiMTM BMUCHOBKY, IO
BBEJIEHHSI peMapoK, JIoAaTKoBoi iHdopmallii abo KOMeHTapiB [J03BOJISIE
nepeksiajiaueBi epeKTMBHO 3allOBHIOBATM KOTHITMBHI JakyHu. IIpoTe BapTo
BpaxoBYyBaTH, III0 3aCTOCYBaHHSI TaKMX aJAITUBHUX CTpaTeriii IPU3BOAUTDH 10
[IeBHOT'O 361/IbIIIEHHST 06CATY Ta «YCKJIaIHEHHSI» CTPYKTYPU LJIbOBOTO TEKCTY. 3
iHmoro 60Ky, IOBHe eJIiMiHyBaHHS (BWIyYeHHSI) KyJIbTYpPHO-CHenubiaHol
JIEKCMKM € HebaXaHMM, OCKIJIbBKM BOHO  CHOPMYMHSIE  HiBe/IOBaHHS
JIIHTBOKYJIBTYPHOI CBOEpiZHOCTI opurinaty (Tkauyk, 2016, c. 136).
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SIKII0 y TIPO30BOMY TBOPI KOHOTAIIii IIpelie/IeHTHOIO OHiMa MOXKHa PO3’SICHUTH
3a JIONIOMOTOI0 KOMEHTAapiB, TO «IepeKsiaJiad TBOPY JPaMAaTUIHOTO He MOXKe
ZTO3BO/IMTH €061 Takoi poskorri» (Hekpsd, 2020). Lle 3yMOBJIeHO TMM, IO
Tepexiaiy IeC 37eOUThIIOro pPo3paxOBaHi HAa CJIyXOBe CIPUIMHSTTS M Yac
cueHiuHOi fii. BigmosimHo, npM mepexsaAi [paMM  YacTillle ITPOCTEXXYIOThCS
TIpUIIOMM 3aMiHM (a/ianTarlii) abo BUIyYeHHSs HalliOHTbHO-TIPENeZIEHTHMX OHIMIiB.

PosrisiHemo npuxkiaf i3 ’'ecu b. oy «ITirmasmion»:

THE SARCASTIC BYSTANDER. I can tell where you come from. You come
from Anwell. Go back there.

THE NOTE TAKER [helpfully]. Hanwell (Shaw, 2004, c. 14-15).

Y 3a3HaveHi pervtli BXUTO mpeneneHTHUI ToroniMm Hanwell (TauBes) -
Ha3By BiZIOMOI JIOHAOHCBKOI ICMXiaTpUYHOI JiKapHi. B aHrmo-ykpaiHCbKMX
nepexsiagax O. MokpoBosbcbkoro Ta M. [TaBsioBa IPOCTEXYIOThCS Pi3HI MiIX0AM
JI0 TIparMaTMYHOI ajanTanii I7i€i sekcuyHoi oauumili. O. MOKPOBOJIbCHKUM
36epirae OHIM IUJISIXOM TpaHC/IiTepallil, /IONOBHIOIOYM MOTO KOHTEKCTyaTbHUM
MOSICHEHHSAM - «Oe 8ci maxi myopi, sk eu». Ha Hamly IyMKy, TaKui CIOCi6
Bi/ITBOPEHHSI «aCOIIATUBHOTO TNUIENPYy» MOXKE 3UIUIIUTUCI He ITIJIKOM
3pO3yMiJIMM  YKPalHChKOMY PELMUITIEHTY, OCKIJIbKM 3B’SI30K MK Ha3BOIO
«T'aHBes» Ta NMCUMXIAaTPUYHOIO YCTAaHOBOIO HE € YaCTMHOIO JOTO0 KOTHITMBHOI
6a3u. Hatomicte M. [1aBJIOB 3aCTOCOBYE MIPUIMOM TeHepasti3aliii (y3araJbHeHHS),
3aMiHO0uM OHIM Hanwell neCKpUIITMBHOIO Ha3BOIO «IICHMXiaTpU4HA JIKapHS».
Lle pimteHHs1 € MparMaTMYHO BUIIPaBJAHUM [JIsS JPaMaTMYHOI'O TEKCTY: BOHO
MUTTEBO JOHOCUTD IO IVIsi/laya 3MiCT BMCJIOBJIIOBAHHS, X04a M MPU3BOAUTH 10
BTpaTM HalliOHaJIbHOT'O KOJIOPUTY. /IJIs1 TOPiBHSIHHS:

[Tepexsaz, O. MOKPOBOJILCHKOIO:

CAPKACTUYHUI. A 51 BaM CKaXy, Zie BU BUPOC/IM. Bam pizumit gim — Aueen.
BepTaiiTech 10 CBOTO MPUTYJIKY, ie BCi TaKi My/ipi, SIK BU.

3ATIMCYBAY (mocay»ymBo). He AHgen, a 'aHgen (I11oy, 1999).

[Tepexsiag M. ITaBsioBa:

IPOHIYHMI HE3HAVMIOMEILIb. Xou'Te, 51 BaM 3apa’ CKaXy, 3BiIKijis BU cami
B3STUCh? 3 ncuxompuuHot nikapHi. Tam BaMm i MicIie.

ITAH I3 3ATIMCHMKOM (J1:06’s13HO 110T0 BUIIpaB/sitoun). Ilcux-I-A-mpuuroi
(Illoy, 2012).

Y Hu3Mi BUNIAJKIB KOHTEKCTya/IbHe OTOUYeHHSI 3/JaTHe CaMOCTifHO PO3KPUTHU
JleHOTaTMBHE Ta KOHOTATMBHE 3Ha4yeHHs HalliOHaJIbHO-TIpelle/IeHTHUX OHIMIB.
Hampuwiazn, y HaBeeHOMYy HIDKYe QparMeHTi-po3AyMi TOJIOBHOTO TIeposi
pomany E.Teminrsess «Ilo xomy moxa3BiH» Pobepra /xopiaHa 3MicT
aMepUKaHChKUX TpelleZIeHTHMX aHTPONOHIMIB (iMeH BMAATHUX IIOJIKOBOZLIIB
I'pomagsHcpkoi BittHM B CIIIA) 4YiTKO IIPOCTEXYETHCSI Yepe3 CeMaHTUKY
HaBKOJIMIITHIX jekcnaHnx oamanip: «Looking at Pablo he wondered what sort
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of guerilla leader he would have been in the American Civil War. There were lots
of them, he thought. But we know very little about them. <....> There wasn’t any
Grant, nor any Sherman nor any Stonewall Jackson on either side so far in this
war. No. Nor any Jeb Stuart either. Nor any Sheridan <...> He had certainly not
seen any military geniuses in this war. Not a one» (Hemingway, c. 127).

Y 1upoMy YpMBKY aBTOp BXuBae imeHa Grant (I'pant), Sherman (Illepman),
Stonewall Jackson (Ctonyosn /xekcon), Jeb Stuart (I>xe6 CtioapT) Ta Sheridan
(IlTepiman) sSIK CMHOHIMM J0 CJIOBOCIIOyYeHHsT «military geniuses» (BiliCbKOBi
reHil). KOHTEKCT TPOTHUCTaBIEHHS MaCIITAOHUX TIOCTaTel MUHYJIOTO CYyYaCHUM
JliilepaM [T03BOJISIE PELMITIEHTY ifieHTU]IiKyBaT Iii aHTPOIIOHIMM SIK B3ipIi
ITOJIKOBOJTHUIIBKOI MaMCTepHOCTi. 3 OISy Ha Ie, B aHIVIO-YKPAlHCBKOMY
nepeksajZii Mapa ITiHUeBChKOTO 3a3HaueHi Ipelle/IeHTHI iMeHa BiJTBOPIOIOTHCS
IIUIIXOM TPaHCKO/yBaHHSI 6e3 JI0/IaTKOBOI'O KOMEHTYBaHHS: «/IMBJISTYMCh Ha
IMa6so, BiH cripobyBaB ysSBUTM CObi, sIKMIZ 6M 3 HBOrO OYB MapTU3aHCHKMUIA
BaTaXOK i/ yac I'poMa/IsHCBKOT BiliHM B AMepuiii. Ix 6y/10 Tak 6araTo, ymMaB
BiH, @ 3HaEMO MM IIpO HMX TaK MaJIo <...> B 1ii1 BiliHi >k0/IHa 31 CTOPiH He Ma€
cBoro IpaHma, cBoro Illepmana um cBoro Cmonyonna /Picekcona. 1 /Diceba
Cmrwoapma Texx Hemae. AHi [llepidana <...> Tak, BiiCbKOBUX TeHIiB y I[iii BiliHi
BiH IIOKM I110 30BCiM He 6aumB. YXXomHoro» (['emiHrseit, 1985, c. 279).

Po3r/issHyTi BMIIle OHIMM BUKOHYIOTH Yy TEKCTi HacamIiepes] HOMiHATMBHO-
indopMaTuBHY (YHKI[iIO, 10 TOJSATAE B ieHTMPIKaIlil 06’€KTa Ta Iepemadyi
pesIeBaHTHOI COLIIOKYJIbTYpHOI iHdopMariii mpo Hboro (CoJIoBIOBa, 2022, C. 154).
AHaJti3 ($aKTOJIOTIYHOTO MaTrepiasly CBiTYUTh, IO ONTUMAIBHOIO CTPATETIEI0
MparMaTMYHOI aJIanTallil TaAKMX OJVMHMUIIb € TPAaHCKOAYBaHHS, SIKE 3a IOTpetu
MOXXe CYIPOBO/DKYBATHCSI TEPEKIaJAllbKUMMU peMapKaMy abo KOMEHTapsIMM,
II0 PpO3KPUBAIOTh iXHE [IEHOTATMBHE 3HA4YeHHS. Y pa3i HEMOXXJIMBOCTI
BUKODUCTaHHSI IIOSICHEHb TlepeKlaZilad 3a3BMyail  BAAETbCS [0  IHIIUX
aJIalITUBHUX MIPUIOMIB, SIK-OT TeHepaJTi3allisi Y4 OIMCOBUM TTepeKal.

BosiHOWac y HM3I BMIIQJIKiB aHIJIIICbKa BJlacHAa Ha3Ba MO)Xe HabyBaTu
OIIIHHMX XapaKTEPUCTUK, dYacTo OYHKI[OHYIOUM y GOPMi  aJl €KTMBHOTO
O3HayeHHs. 3a TaKMX YMOB OHIM peasi3ye He JIMIIe HOMiHATUBHO-
iHpopMaTUBHY, a ¥ aKCioIoTiuHy GYHKILi0. Y MOAI6HMX KOHTEKCTaX MepeKIagad
TOBMHEH HE MPOCTO BiATBOPUTHU GOpMaIbHY 000JI0HKY iMeHi UM TTOSICHUTY M0TO
JIEHOTATMBHE 3HAYEHHSI, a 1 eKCIUIIKYBaTH IPUXOBaHy B HbOMY KOHOTAIIiI0, 1110
€ KJIIOUOBOIO JI/IS1 a/IEKBATHOTO CIIPUIHSITTSI aBTOPCHKOTO 33y My.

e TBepmKeHHsS IPOLIIOCTPYEMO Ha IpPUKJIaZi BXXMBaHHS yHiBepca/lbHO-
nperefieHTHOTO iMeHi Sherlock Holmes (Illepsiok I'osmMc) y TakoMy KOHTEKCTi:
«Mon ami, what will you? You fix upon me a look of doglike devotion and
demand of me a pronouncement a la Sherlock Holmes! Now for the truth - I do
not know what the murderer looks like, nor where he lives, nor how to set hands
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upon him» (Christie, 1991, c. 36). Ykpaincekmit nepexsiaz; H. Xaenpkoi: «Mon
ami, a 4oro BM OUiKyBaymM? Bu AuBHUTecs Ha MeHe 3 cob6adol0 BiffaHICTIO
BUMaraere ogiyitinoi 3aaeu 8 cmuni Llepaoka I'oamca! Tenep npasaa: 51 He 3HaIO
Hi IPUKMET YOUBIIi, Hi /le BiH XMBe, Hi SIK 7ioro criimati» (Kpicti, 2018).

SIK TIOMITHO 3 HaBeJIEHOT'O NIPUKJIaAy, aHTponoHiM Sherlock Holmes BUKOHYye
He JIUIe JIEHOTaTUBHY QYHKII (TOOTO BKa3ye Ha BiIOMOTO JITEPATypHOTO
repost Konau [loiia), a i akciosoriuHy, TO6TO XapaKTepu3ye 0COOJIMBUI METOZ,
po3ciilyBaHHsT IbOTO  ZleTeKTuBAa. Ppasa «pronouncement a la Sherlock
Holmes» (3astBa B cTuti [llepsioka I'osmmMca) MO3HAYAE 3/IaTHICTD 3pOOUTH Baromi
BHMCHOBKM, 6a3yloumch Ha JIPIOHMUX AeTaIsIX MICIs 37I0YMHY. BXXMBAOUM IIei
BUCJIiB Y poMaHi «Y6MBCTBa 3a abeTKow», Epkiosb [Tyapo migKpeciioe, Mo BiH
He BOJIOJE TakMM MeTofoM. SIkOu 3rajaHe iM'st 6yJI0 CyTO HAaIliOHAJIbHO-
TIpeleIEHTHUM, TO TIOSICHEHHSI JIMINlEe JIEHOTaTMBHOTO 3HAYeHHsS OHiMa Yy
TepeKIaIallbKUX KOMeHTapsix 6ys0 6 HemoCTaTHLO; BUHMKIA 6 moTpeba
onmcat Metoy [lepsioka 'osmca, 1110 361IbIINITO 6 06CSAT TTPUMITOK.

Ha BigMiHy Bif yHiBepca/bHUX MpelleZIeHTHMUX Ha3B, IeCKPUIITUBHA QYHKITist
SIKMX PO3IMMPOBYETHCS 3aB/SAKM 3arayibHiM epyAMIli uMTada, Hal[ioHaJIbHO-
npeliefiIeHTHI OHIMM BMMaralroTh iHIIOI cTpaTerii IepexsjaZly Ta [I0AATKOBOI
IparMaTMyHOi ajantariii. /s mpuK/IaZy PpoO3IJITHEMO CIIOCIO MparmMaTMYHOL
azlanTanii eprodima Aertex (Eprekc) y TakoMy KOHTEKCTi: «A young man in
flannel trousers and a bright blue aertex shirt who was sitting beside Mr. Cust
remarked...» (Christie, 1991, c. 84).

Hacawmriepet 3a3HauMMO, 1110 Aertex — 1ie Ha3Ba Bi/IoMoi 6pMTaHChKOI KOMITaHii, a
TaKO)X HasBa 3allaTeHTOBAHOIO Hel0 MaTepiasly — Jierkoi 6aBOBHSIHOI TKaHMHM i3
crierdiuHMM  «ciTyacTMM» TieperieTeHHsIM. OCKUJTBKM HasBa OpeHply cCrasia
CMHOHIMOM OCOGJIMBOIO THUITY «IMXa040i» TKAHWHM, TO 3ralaHiiA OHIM aKTyasIi3ye
y CBIJIOMOCTi OpWUTaHIISI ITIMI KOMIUIEKC acollialfiii: MpaKTUYHICTh, Cy4YacHICTb,
KOMGOPT Ta IIPUHAIEXXHICTD JI0 Tap/iepoba cepe/THbOro KJ1acy.

BosiHOYaC y ZIOCBifi GiBITIOCTI YKPaTHCBKUX UMTAdiB acOIATUMBHUN 3B’SI30K
MDK Ha3BOIO OpeH/ly Ta XapaKTepMCTMKaMM MaTepiasly BifICyTHiN. Y TMepexsiajii
H. Xaenpkoi - «Mosiozimit 40JI0BiK Y ¢IaHeeBUX IITaHaX i sICKPaBO-6JIAKUTHIM
copoutii 8i0 «Epmekc», M0 CUJiB moOpyd i3 MicTepoM KacTom, 3aBBaXXWB...»
(Kpicri, 2018) - mipelie/IeHTHICTh eproHiMa Iiepe/ilaHa YaCTKOBO. BukopucTaHa Heto
KOHCTPYKIIisl «COpoYKa Bif «EpTeKc»» pobuTh aKIeHT Ha BUPOOHUKOBI (6peH/Iy),
IIpoTe He BiATBOPIOE MUTTEBOTO Bi3ya/IbHOTO 00pa3y TKaHMHM. Bijbil Toro, Ko
B OpWUIiHaJII MJETbCS PO 3BMYalHy, IOBCSKIEHHY pid, TO B YKpaiHCbKOMY
mepexkiaadi Ha3Ba «EpTekc» i1 OLABLIOCTI UMTadiB MOXKe  3aJIMIIMTUCS
«TIOPOXXHIM» 3HAKOM, a caMa ¢pasa «copouka Bif « EpTekc» Moxke cipuitMaTHCs
Zemmo odiriiHo. Iy peluIrieHTa, He3HalOMOTo i3 MM OpeHIoM, JOLiJIbHIIIIe
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6ysl0 6 3acTocyBaTM TIPUIMOM TeHepasisallil, 3aMiHMBIOM L€ eproHiM
YHKITIOHATBHMM OTIMICOM, HAITPUKJIA]T, « TeHICKa» ab0 «6aBOBHSIHA COPOYKA».

PosrsistHeMO IIle OHMH IIPMKJIQ/, BXXMBAHHS HalliOHAJIbHO-TIPEIe/IEHTHOTO
OHIMa y JeCKpUIITMBHIN (yHKI|I, 10 moTpebye mparmatmyHoi afanTarii: «The
constable in his slow Hampshire voice was explaining the mise en scene» (Christie,
1991, C.24). Ilepewrtani H. Xaernpkoi: «KOHCTE6JIb NOBLILHOW 2eMNULUPCHKOIO
208ipKo0  omMCyBaB mise en scene» (Kpicri, 2018). [iasekTHi 0cO6/mMBOCTI
MOBJIEHHSI TIepCOHaKa € OYEBMTHWMMM JyIsI OPWTIHAJBHOIO YMTaya 3aBJIsSKK
TipelieicHTHOMY ToroHiMy Hampshire (TeMmimp) y TOEAHAHHI 3 TPUKMETHUKOM
slow. [ly11 aJIeKBaTHOTO BiZITBOPEHHS aBTOPCHKOTO 3alyMy IepeK/Ia/lauKa B/Iaaacst
JI0 TIparMaTMYHOI KOMIIeHcAllil, oOpaBIlM JIeKCeMy <«TOBipKa» IS TepeKsIaay
HEWTPaJIbHOTO CJIOBa «voice» (rosioc). Take pillleHHSI JIO3BOJISIE YKPAiHCBKOMY
YyyTady 3p03yMiTH, 1110 Iiepei HUM TMUIIOBMIA IIPOBIHIIIHMIA TIPaBOOXOPOHELIb.

Ha 3aBepiiileHHsI BapTO HaroJIOCUTH, 1110 Y Mpolieci BiATBOPeHHs HallioHTbHO-
TIpelieZIEeHTHNX OHIMiB KJIFOYOBY POJIb Bi/lirpa€ MOBHA OCOOMCTICTH IepeKsIaJiava.
Came BiH BM3HaYa€ CTYIiHb MpeleZIeHTHOCTI BIaCHOI Ha3BM Y LIUTbOBIM KyJ/IbTYPI Ta,
OpPIEHTYIOUMCh Ha KOTHITMBHY 6a3y CepeJHbOCTATMCTMYHOTO peLMITiEHTa, 06Mpae
BIZITIOBIZIHY cTpaTterito aiarratiii (Pebpili-TaieHko 2015, c. 277).

5. BUCHOBKM Ta mepcneKTUBU JOC/IiIKEHHS

Bubip criocoby mparmMaTM4YHOI aJiarTallii HallioHaJIbHO-TIpeleZIeHTHUX OHIMIB B
aHIJIO-YKPAiHChKOMY  XYZO)XKHBOMY I€peKyajii  3aJeXMUTh Biff IXHBOrO
(YHKIIIOHAIPHOTO HaBaHTWXKEHHSI B JDKEPEJIbHOMY TEKCTi. 30KpeMa, SIKIIO
BJIaCHa Ha3Ba (TOMOHIM, aHTPONOHIM, €eproHiM) BMKOHYE HOMiHaTHMBHO-
inpopMaTuBHY OYHKI0O, epEeKTMBHUM BUSIBJISIETCS TPAHCKOAYBaHHS
MOEAHAHHI 3 TMepeKIa/lallbkuM KOMeHTapeM. Take pillleHHsS [T03BOJISIE
3aMOBHUTH KOTHITMBHY JIaKyHY, 30€pirimm mpy IIbOMy HalliOHAJIbHUI KOJIOPUT
opuriHaty. Y BUIIAQZKy, KOJM OHIM BUKOHYE OINHHY QYHKIIIO, TO 3rajaHa
CTpaTeriss MOXKe 36iIBITUTY 06CST IiJTbOBOTO TEKCTY V 3B’SI3Ky 3 HEOOXiZ[HICTIO
PO3TJIyMauMUTH SIK JIEHOTATUBHE, TaK i KOHOTATMBHE 3HAYEHHSI MOBHOI OZ[THUII.
ToMmy y HM3II BMIAAKIB [AOLUIBHIIIMM € 3aCTOCYBaHHSI iHIIMX TIPUMOMIB
MparMaTUYHOI aJlallTallii, 30Kkpema, TeHepasti3aliii, Jo/laBaHHsI, 3aMiHN.

IMepcrieKTUBY TOJIAIBIINX PO3BiIOK BOAYAEMO Yy BMBUEHHI IpeIie/IeHTHUX
deHOMEeHIB Ta AOC/TI/HKEHH] CTpaTeTil IXHbOI MparMaTMYHOI afalTallil B aHIJIO-
YKpaiHCbKOMY TIEPEKJIA/Ti XyA0XHiX TBOPIB.
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HarrioHasibHO-TIperie/IeHTHI BIacHi Ha3BM, Ha BiZIMIHY BiJ, yHiBEpCcaJIbHMX, HE HaJIEXKAThb
JI0 T7106a7IbHOTO KOTHITMBHOI'O IIPOCTOPY, @ € BifjobpakeHHsAM creny}iky KOHKpeTHOL
KYJIBTYPH, IIJ0 ¥ CTAHOBUTb BUKJIMK JJIsI Nlepekyasada. MeTa po3BiAKM — JOCTIAUTH Ta
OOTPYHTYBaTM JOIIBHICTb 3aCTOCYBaHHSI KOHKPETHMX afalTMBHMX CTpaTeriii Ipu
BiAITBOPEHHI HalliOHaJIbHO-TIPeLIeZIeHTHMX OHIMIB B aHIJIO-YKPaiHCBbKOMY XyAO>XHBOMY
TIepeKJIaJii 3aJIe)XKHO Bif IXHBOro QYHKIIIOHAJIbHOTO HaBaHTKEHHS Y BUXIHOMY TEKCTi.
BcTaHOBIIEHO, 1110 TaKi Ha3BM BUKOHYIOTh HOMiHaTMBHO-iHGOPMATMBHY Ta aKCioJIOTiYHYy
¢yHknii. CyTh HOMiHaTMBHO-iHPOpMaTMBHOI PYHKIIII [TOJISIra€ y HaliMeHyBaHHI 00’€KTa
Ta mepezadi 3HaYHOro 06CATY CYCHIBHO-KYJIBTYPHOT'O JIOCBiy PO HBOTO. AKCiosIoTigHa
(omiHHA) QYHKIIiST BMpaXKae CTaB/IeHHST MOBLS 10 00’€KTa 7 peasIi3yeThCsI 3a JIOMOMOT0I0
TIOPIiBHSIHHS, MeTadopy, BilIMCHHMKOBMX TIPUMKMETHMKIB abo aHTOHOMasil. [y
Bi/ITBOPEHHSI KOHOTAIIi}4, acoljialliii Ta aKCioJIOriYHMX 3Ha4YeHb Ipele/IeHTHOrO0 OHiMa B
TIepeKyIafii 3aCTOCOBYIOTHCSI PI3HOMAHITHI afanTvBHI TpaHchopmariii. Bubip crocoby
MparMaTMIHOI aJamnTallii 3a/JIeXUTh Bif (QYHKIIOHATBHOTO HABAaHTKEHHS OJIMHMIIN B
JDKepesIbHOMY —TeKCTi. 30KpeMa, SIKIIO BJlaCHA Ha3Ba BMKOHYE HOMiHATMBHO-
inpopmaTuBHY ¢YHKIiIO, eDeKTMBHMM BUSIBJISIETBCSI TPAHCKOAYBAHHS y IIOEJHAHHI 3
nepexyIafiallbKMM KOMeHTapeM. Take pillleHHs [J03BOJISIE 3allOBHUTHM KOTHITMBHY JIaKyHY,
30epirmy HalioHJIBHMII KOJIOPUT OpWriHajy. BozHodac, SIKIO OHIM BMKOHYE OI[iHHY
yHKIIi0, 3aCTOCYBaHHS KOMEHTApPiB MOXKe HaZIMipHO 36iTbIIIUTH O6CSAT ITiThOBOTO TEKCTY
yepe3 HEOOXiZHICTh pO3T/IyMadyBaTH SIK JIEHOTATMBHE, TaK i KOHOTATMBHE 3HAUEHHSI.
ToMy B HM3Ii BMIIQ[KIB [JOIIBHIIIMM € 3aCTOCyBaHHS IHIIMX IIPUIMOMIB, SIK-OT:
reHepastiariii, ofjaBaHHsI a60 3aMiHN. [IepCrieKTUBY TOAAQIBIINX PO3BiZIOK B6AYAEMO Y
KOMIUJIEKCHOMY  JIOCJTi/DKEHHI — TIpele/IeHTHMX (QEeHOMEHiB Ta CTpaTerii  iXHbOI
MparMaTUYHOI a/IaTarlii B aHIJI0-yKPaiHChKOMY ITepeKJIaZii Cy4acHOI IPO3N.

Katouosi caoea: xydoxcHill nepeknad, HauioHa1bHO-NpeUedeHMHI OHIMU, NpazMamuyHa
adanmauyis, HOMIHaMUBHO-IHPOpMamueHa PYHKUIS OHIMA, akCion02iuHa PYHKUIS OHIMaA.

Pragmatic adaptation of nationally-precedent proper names
in English-Ukrainian literary translation

Liudmyla Zahorodnia, candidate of philological sciences, associate professor. Ternopil
Volodymyr Hnatiuk National Pedagogical University, Department of Theory and Practice of
Translation, associate professor. ludazag13031977@gmail.com, ORCID: 0009-0000-0116-5016.

The topicality of the research is determined by the need to study the methods of
rendering nationally-precedent proper names in literary translation as a stylistic device
widely employed by masters of the written word. Unlike universal names, nationally-
precedent proper names do not belong to the global cognitive space but rather reflect the
specificities of a particular culture, which poses a significant challenge for the translator.
The purpose of the study is to investigate and substantiate the expediency of applying
specific adaptive strategies when rendering nationally-precedent proper names in
English-Ukrainian literary translation, depending on their functional load in the source
text. It has been established that such names perform nominative-informative and
axiological functions. The essence of the nominative-informative function lies in naming
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the object and conveying a significant amount of socio-cultural background associated
with it. The axiological (evaluative) function expresses the speaker’s attitude toward the
object and is realized through comparison, metaphor, denominal adjectives, or
antonomasia. Various adaptive transformations are applied to reproduce the
connotations, associations, and axiological meanings of a precedent proper name in
translation. The choice of the pragmatic adaptation method depends on the unit’s
functional load in the source text. Specifically, if a proper name primarily performs a
nominative-informative function, transcoding combined with a translator’s note proves
to be effective. This solution allows for filling the cognitive gap while preserving the
national flavor of the original. At the same time, if the proper name performs an
evaluative function, the use of comments may excessively increase the volume of the
target text due to the need to explain both denotative and connotative meanings.
Therefore, in a number of cases, it is more expedient to apply other techniques, such as
generalization, addition, or substitution. The prospects for further research lie in a
comprehensive study of precedent phenomena and the strategies of their pragmatic
adaptation in the English-Ukrainian translation of contemporary prose.

Keywords: literary translation, nationally-precedent proper names, pragmatic adaptation,
nominative-informative function, axiological function.

A kultaraspecifikus tulajdonnevek pragmatikai adaptacidja
az angol-ukran miiforditasban

Zahorodnya Ljudmila, a filolégiai tudoméanyok kandidatusa, docens. Volodimir Hnatyuk
Ternopili Nemzeti Pedagégiai Egyetem, Forditaselméleti és -gyakorlati Tanszék, docens.
ludazag13031977@gmail.com, ORCID: 0009-0000-0116-5016.

A kutatési téma aktualitasat az indokolja, hogy sziikséges vizsgalni a kulturalisan kotott
tulajdonnevek visszaadasanak mddszereit a szépirodalmi forditdsban mint a forditok altal
széles korben alkalmazott stilisztikai eszkozt. A kultdraspecifikus tulajdonnevek - az
univerzalisakkal ellentétben - nem képezik a globalis tudat részét, hanem egy adott
kultGra sajatossagait tiikrézik, ami komoly kihivast jelent a forditék szamara. A
tanulmény célja annak vizsgalata és megalapozasa, hogy az angol-ukran mtforditas
soran milyen konkrét adaptiv stratégidk alkalmazasa célszerti a kulturalisan kotott
tulajdonnevek esetében, a forrasszovegben betoltott funkcionalis szerepiiktdl figgGen.
Megallapitast nyert, hogy ezek a nevek nominativ-informativ és axiolégiai funkcidkat
toltenek be. A nominativ-informativ funkci6 lényege az objektum megnevezése, valamint
a hozzd kapcsolédd, jelentds mennyiségli tarsadalmi-kulturalis héttérinformécié
kozvetitése. Az axiolégiai (értékels) funkcié a beszél§ objektumhoz valé viszonyat fejezi
ki, és Osszehasonlitas, metaforahasznélat, névsz6i melléknevek vagy antonomazia révén
hozzaadott jelentéseinek visszaadasahoz a forditas soran kiilonféle adaptiv stratégiakat
alkalmaznak. A pragmatikai adaptaci6 moddjanak megvalasztasa az adott egység
forrasszovegbeli funkciondlis terheltségétdl fiigg. Amennyiben a tulajdonnév elsésorban
nominativ-informativ funkciét lat el, hatékonynak bizonyul a transzkédolés és a forditdi
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megjegyzés kombinacidja. Ez az eljaras lehet6vé teszi a kulturdlis ismerethidny pétlasat,
mikdzben meglrzi az eredeti szoveg kulturdlis sajatossagait. Ugyanakkor, ha a
tulajdonnév értékel§ funkcidt tolt be, a megjegyzések alkalmazdsa a denotativ és
konnotativ jelentések kotelez§ magyaradzata miatt talzottan megnovelheti a célszoveg
terjedelmét. Ezért szdmos esetben célszer(ibb mas eljarasok hasznalata, mint példaul a
generalizdlas (&ltalanositds), a kiegészités vagy a helyettesités. A tovabbi kutatdsok
tavlatait a kulturdlisan kotott tulajdonnevek és a pragmatikai adaptéacids stratégiaik
komplex vizsgélataban latjuk a kortars angol-ukran szépirodalmi forditasok tiikrében.

Kulcsszavak: miiforditas, kultiiraspecifikus nevek, pragmatikai adaptéacié, a tulajdonnevek
nominativ-informativ funkcibja, a tulajdonnevek axiolégiai funkciéja.

© 3aropogHs JlrogMmuia, 2026
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1. Introduction

The term cultural studies have enveloped the field as an overarching term that once
housed literary studies. The great thinkers over the years transitioned from oral
arguments in the city center to the written word. We have had rudimentary forms of
writing, but the printing press eventually magnified the importance of literature. The
reach was greater as the written word could be transported greater lengths.

The great thinkers throughout history used to reflect on the institutional
forces that influenced and channeled society. As institutional forces transformed
society the philosophers became critical of the effects. More recently, the
definition of literature has been “plagued by the vagueness of its usage as well as
by an inevitable lack of substance in the attempts to define it.” In contemporary
society, literature has given way to other forms of cultural representation and
dissemination. Plato and Aristotle would likely have podcasts today and they
would be contemplating, interpreting and criticizing the harms imposed by the
internet and artificial intelligence on society (Olsen, 2009).

Litterature is referred to as the entirety of written expression, “with the
restriction that not every written document can be categorized as literature in
the more exact sense of the word. The definitions, therefore, usually include
additional adjectives such as “aesthetic” or “artistic” to distinguish literary works
from texts of everyday use” (Klarer, 2023).

Forms of expression have existed from the beginning of time. There have always
been critics of the varied expressions. This paper hardly does justice to the
overwhelming topics surrounding culture and literature. The purpose of this paper is
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to briefly chronicle the evolution of literary studies to cultural studies within the
academy. We will also reflect on the degeneracy of structural criticism within the field.

2. The paradox of science and art

Friedrich August Wolf found comfort in the study of languages and cultures. He
was a prodigy who spoke many languages fluently by his early teenage years. By
the age of 24 he was a professor who wrote extensively on languages as well as
the theory of teaching. In the late 1700s and early 1800s he would be influential
not only within the study of philosophy and language but the pedological practice
of teaching itself. The theory to practice approach he proposed was new within
the academy. The pedagogical practices of student-centered learning he
instituted turned the established practice of professorial lectures on its head.
Engagement with students was a practice that had not been considered within
the university setting. Professor Wolf created spaces for collective learning.

Although he created a harmonious learning environment, he maintained high
standards. As language was evolving, he insisted that unknown words must
become defined. He created structure while maintaining room for interpretation.
He insisted that “a good teacher is both scientist and artist”.

In his teaching he melded the themes of languages and philosophy in relation
to humanity for which there was no faculty. He was essentially the founder of
what would become philology. His father, who was influential in his world view,
was a musician. It is likely that music influenced his outlook on the world of
expression. Music was precise with respect to the reading of the literal notes
being played but interpretive with respect to the narrative and meaning being
portrayed by the tone, phrasing and sound. He took this ideology into the
classroom, his audience, which in turn established a new framework with the
study of language, culture and pedagogy itself.

Wilhelm von Humboldt, like Wolf emerged as a philosopher. He was Prussian
from an aristocratic family with strong political ties. If one were to capture the
essence of Humboldt in one word it would be “standardization”. He felt it
necessary that there be a baseline of knowledge for individuals to be worthwhile
members of the citizenry. Inherent in the information shared was the
development of the mind and character. It is important to note that his thinking
was influenced by the overarching, macro-level thinking of a nationalist. For
society to function, regardless of occupation or skills, one must have a mind
developed that is worthy of cultivation. Interestingly his knowledge of linguistics
steered him toward archeology. Again, this immersed him in the themes
surrounding cultures. “The structure and character of language as an expression
of the inner life and knowledge of its speakers”. He went as far as to say that
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“sounds do not become words until a meaning has been put into them, and this
meaning becomes the thought of the community”.

Humboldt is often thought to be the originator of the linguistic relativity
hypothesis. In this case the structure of a person’s native language influences
their thought processes and in turn their perception of the world. Language and
cognition were not viewed in this context prior to Humboldt’s contribution.
Debate continues to this day on the strength of the relationship or if the
relationship exists at all. But his contributions to linguistics and the nudge
toward its complementary relationship to the study of culture is cemented in the
academy (von Humboldt, 2006).

The Grimm brothers also contributed to the field of literary studies. Their
influence was felt in the early to mid-19th century. They were influence by the
rise of Romanticism and the reemergence of folk stories. When viewed through a
scholarly lens the folk takes could be interpreted as a form of national literature
and culture. The Grimm brothers established a methodology for analyzing stories
forming the basis for folklore studies. Although they focused on Germanic and
Scandinavian works through a grassroots campaign of collecting tales from far
and wide across the socio-economic and political spectrum. Their methodological
approach was a cornerstone upon which scholars would analyze tales moving
forward. The importance of the Grimm bothers work involved the maintenance
of cultural works. Each of the folk tales served as a brick in a wall of a cultural
mosaic. It also served as an anthology of sorts. The stories were didactic and
reflected cultural values at various points in time. For example, themes such as
rustic simplicity and sexual modesty were reflective of the times. German culture
was deeply rooted in the forest and agrarian life.

The bothers came to recognize that culture was tied to language. The purest
form being the grammar of language. Oral expressions gave way to literary
expression. The brothers wrestled with the style of literary prose which sat in
opposition to art poetry. The folk tales were viewed by them as being more
authentic and representative of the culture.

There was a backdrop of national unity tied to full knowledge of the past inspired
by the folklore they accumulated. The mythologies and legends of Germanic pasts
were analyzed in relation to German beliefs, law and the evolving culture.

The formation of views on literary criticism has remained controversial
within the academy. Ancient Greek philosophers included the concept of literary
criticism within their informal education system, and the wise of the day men
debated issues surrounding science, philosophy and art as the world was
evolving. Science and art were two of the primary institutions of import. But they
were paradoxical in terms of perspective and analysis. In the following centuries,
those who considered literary criticism a science insisted on applying literary
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criticism to the methods of the natural sciences. This practice determined
universal laws and rules while others emphasized the “individual literary
understanding”, which is not subject to any laws or rules. Science became
influential and created guiding principles of thought. But in many respects the
scientific method being applied to literature was putting a square peg in a round
hole. The framework designed for validity, reliability and replication was counter
to that of interpretation. Literary criticism and the history of literature seek to
characterize what is unique in a work, author, epic or piece of literature. But this
is possible only with the help of general concepts based on literary theory.
Judgments about literature presuppose the individuality of their understanding,
but these judgments can be expressed in the appropriate “literary language” with
certain stable concepts, definitions, terms and rules for their use. The rules were
designed for universal context among the learned. The rules sought to frame as
well as contextualize. Otherwise, those who discuss literature risk being
misunderstood and turning into a “language in and of itself” rather than a
“dialogical language.” Literary studies help us understand general patterns and
individual specific parameters of artistic phenomena. It is interpretation with
guardrails. Frameworks void of the constraints of the rigid scientific method, but
they were frameworks, nonetheless. It is a tightrope of sorts, while recognizing
that the interpretations themselves are influenced by the evolution of humanity
and the institutional forces acting on it (Astrakhan, 2021).

Modern literary study was founded “on an opposition between the canon
which grew in influence and its other, popular culture.” Structuralist and post
structuralist theory transformed the perspectives of art itself. It was during this
time that forms of art and the “field of literary shifted to cultural studies.”
Literature was looked at not in isolation but in relation to the world around it.
While science was determining absolute truth art was and remains interpretive.
The paradox widened the gap ideologically both within the academy and beyond.
It is important to note that institutions of significance were also at odds with
each other over societal influence. Academe, national governments, the church,
even the developing media of the day were trying to gain the upper hand in
shaping the evolving cultural narrative.

It used to be an axiom of interdisciplinary studies that the relation of the
literary to the cultural is one of text to context: literature understood in the
context of philosophy, theology, psychology, national history, etc. The motive was
to loosen, perhaps broaden disciplinary boundaries; but by and large the result
has been colonization by context: literature psychologized, philosophized,
theologized, nationalized (Bercovitch, 1996).

Elements within the academy, namely the hard sciences and mathematics,
pushed back against the faculties they perceived as amorphous in their line of
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inquiry and research. Like the Catholic church the faculties of the hard sciences
were not quick to change. Nor were they quick to accept others who viewed the
world differently. Some would argue they never have altered their thinking
toward those in the humanities. In addition, there were scholars clinging to
academic territory they felt was rightfully theirs. As the demand for literary
studies waned in isolation, its inclusion as part of cultural studies provided a
buoyant partner. They were part and parcel of the analysis of society as it was, as
it is and as it will be. Cultural studies, as a discipline, evolves as society evolves.
And it should. Literature, art, movies and other forms of expression are a
reflection of times past, present and future. It is deserving of scholarly inquiry. It
is the study of society, humanity and the narrative that accompanies living. The
difference being that within cultural studies, there is a lack of reductionism and
its scholarship is contextual.

Cultural studies takes a radically different approach. It claims to make
interdisciplinarity an enterprise in its own right — according to one of its leading
exponents, a “bricolage of methodologies” (“semiotics, deconstruction...
psychoanalysis, and so on”) that challenges the very foundations of disciplinarity
inquiry (Bercovitch, 1996).

3. The term “beauty” for context

With the benefit of thousands of years of hindsight, the methodological approach
to analyzing beauty seems counterintuitive in its historical context. However, the
intellectual process was necessary in understanding something opaque and
interpretive. How does one understand how they interpret beauty? Are we
limited by the word beauty in and of itself given its many manifestations. Are
there tangible variables to interpret beauty? And the questions go on.

Judgments about the nature of art and its character, the first literary
generalizations can be found in the works of Aristotle and Plato. The greatest
achievement of this period is Aristotle’s aesthetic work Poetics. Poetics is a
compilation of rules for writing works of art, in particular poetry and drama,
which significantly influenced the further development of literary criticism.
Ancient theoretical thought was based on the essence of beauty (beauty is a
measure of symmetry, harmony, and parts - Democritus; beauty is that which is
useful - Socrates; the highest manifestation of beauty is man - Aristotle; true
beauty exists in the world of ideas, not in the world of things - Plato), the
essence of art (reproduction of reality through imitation - Socrates; the essence
of art (reproduction of reality through imitation - Socrates; art is a secondary
reflection, imitation of imitation, mystical deception - Plato; art is “mimesis,” or
imitation of nature - Aristotle); art and human cognitive activity, aesthetic
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education, the connection with moral education (art as “catharsis” - purification
and elevation of man - Aristotle); on the systematization of basic literary
concepts (Poetics by Aristotle). Beauty, the term, the concept, the idea, is a
jumping off point reflecting questions of the day influenced by the world in
which it exists through the eyes of the interpreter (Davydenko-Chaika, 2007).

In the Middle Ages, literary criticism was strongly influenced by religious
ideology. For example, the theologian and philosopher Augustine believed that
God is the supreme artist, whose gives everything image, beauty and order (“God
is the truth of beauty, the highest beauty”). According to Augustine, beauty is
important not in itself, but in the content that it contains. Therefore, he did not
attach special importance to the form of art (the main thing is the content). This
explains the iconoclasm, symbolism and allegorical nature of medieval art. The
church was a powerful social force. The church was influencing the
interpretation of beauty at the hand of religious artists. Just as literature had the
power to reflect and influence society, art was another medium growing
importance and reach. The written word was replaced by the image. In many
respects it was more powerful because you did not have to read to feel something
or be moved by it. The image told a story (Davydenko et al., 2011).

Another prominent scholar of the period, Thomas Aquinas, tried to adapt
Aristotle’s ideology to Christian theology, while repeating some of Aristotle’s
crucial ideas (art is an imitation of nature, and the main goal of art is recognition).

The Renaissance looked back to antiquity and focused on the search for
beauty, harmony, and grace. Artists and authors of aesthetic works of that time
(Leonardo da Vinci, Alberti, Palladio, Castelvetro, Valla) believed that beauty was
inherent in the very nature of things and that art reflected the reality of life. They
also emphasized the cognitive and hedonistic value of art and considered the
dialectics of the artistic image (Olsen, 2009).

The foundation of classicism was laid by Nicolas Boileau’s Art of Poetry. Art,
he claimed, should follow reason, and the main task of the artist is to convince
with the logic of thought and imitate antiquity. Boileau also gave tragedy,
comedy, epic, and lyric poetry their own character.

The 16th-17th centuries also saw the birth of Ukrainian literary criticism
(until then, only judgments about fiction could be found in ancient texts). The
first theorists of Ukrainian poetry were Stefan Zyzanii, who included several
literary terms in his Lexis, published in 1596 (especially On the Meter), and
Meletii Smotrytskyi, who wrote Slavonic Grammar (1619), in which he
introduced the concepts of meter and type in poetry. For a long time (16th-18th
centuries), poets and rhetoricians who taught poetry and oratory principles?
played an important role in the development of literary theory in Ukraine. They
established normative rules for the creation of poetic works, sermons (speeches),
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and theatrical performances. They systematized knowledge of literary studies.
Poetics, in particular, was based on Aristotle’s Poetics, although many of
Aristotle’s views were developed further in the Ukrainian version. The most
popular was Feofan Hirokonovich’s (1681-1736) Ukrainian Poetics and Rhetoric,
which had innovative features (Bilous, 2011).

During the Enlightenment, British, French, and German philosophers and
literary critics (Hobbes, Locke, Smith, Hume, Helvetius, Diderot, Rousseau, and
Lessing) set the tone for literary criticism. Diderot viewed art as a means of
disseminating the ideas of the Enlightenment and advocated the high ideological
value of art. He denied the emergence of a new hero in literature, a person of the
“third estate,” and classified the genres of drama. Lessing opposed the canonical
rules of Boileau’s Art of Poetry, in particular the principles of classicism were
critiqued. He believed that in the modern era, art expanded its boundaries, and its
main laws became truth and expressiveness. He believed that the mission of poetry
was to reveal the the individual, to depict and develop images in motion (the subject
of poetry is action, to convey aesthetic pleasure, and not to depict material beauty).
Lessing demonstrated the principles of realistic art (Gonzalez Ochoa, 2008).

German classical philosophy (I. Kant, G. Hegel) also made its contribution to
literary criticism. Kant considered aesthetic judgment to be the result of “pure
contemplation”: “beautiful is that which is presented without a concept as an
object of universal pleasure.” Kant interpreted creativity as an agnostic process
and did not perceive aesthetic experience as a logical (theoretical) justification
(Shalahinov, 2004).

Hegel, in his “Lectures on Aesthetics,” considered beauty as “a sensual
phenomenon, a sensual appearance of ideas” and recognized the reality of beauty
and its perception. Hegel called the principle of historicism one of the main
principles of methodology in the study of art. He opposed the theory of
“imitation” in art. He believed that aesthetic ideals developed historically within the
framework of such artistic movements as symbolism, classicism, and romanticism.
Characterizing various types of art, he singled out poetry as the richest and most
unlimited in its ability to depict reality (Davydenko-Akulenko, 2007).

Style is not cognitive only; it is also recognitive, a signal betraying the writer’s
relation, or sometimes the relation of a type of discourse, to a historical and
social world. To say that of course words are a form of life is not enough: words
at this level of style intend a statement about life itself in relation to words, and
in particular to literature as a value-laden act (Haleta et al., 2010).

At the end of the nineteenth century intellectual authority came to be based in
specialised academic disciplines. Individual authority was undermined and
ultimately disappeared. The Industrial Revolution gave rise to new institutions
such as industrial corporations and banking. The academic world was influenced
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by the world around it. It was at this time that business programs with business,
commerce and finance embedded therein popped up around the world. This was
particularly true in centers of commerce and banking.

At the same time, the arrival of universal literacy in Britain fragmented and
ultimately destroyed the generally educated audience to which the cultural critics
addressed themselves. Consequently, there is today no role for the cultural critic.
Literary critics cannot speak with authority about social, political, or cultural
questions. They can, however, speak with authority about literature. Whether or
not this criticism can be grounded in disciplinary knowledge, it serves a
necessary function for an audience that no longer possesses the skill of reading
literary works and lacks the background knowledge that is necessary to make
sense of literature (Olsen, 2009).

4. The importance of context and looking to the future

The main stages of the development of literature were divided into two major periods:
1) Before the scientific period (from Antiquity to the 18th century):
Antiquity: Formation of basic ideas (Plato, Aristotle), reflections on mimesis

and definition of genre features.

Middle Ages: Religious-moralistic interpretation, which, however, included
the first attempts at systematization.

Renaissance: Revival of interest in the ancient heritage, discovery and
research of classical texts, study of biographies of authors and literary history.

Enlightenment: Creation of the foundations of philology, growing interest in
national literary traditions, the emergence of critical reviews and analysis.

2) Scientific period

The 19th century was a period of separation of literary studies as an
independent academic discipline. At this time, comparative-historical literary
studies, represented by the studies of such scholars as the Brothers Grimm and
Ludwig Tich, were actively developing. The “formal school” also gains
importance, the founders of which were Oleksandr Potebnya and Oleksandr
Veselovsky. Representatives of this direction focused on the formal features of
the text and the study of mythological plots.

The 20th century is marked by the emergence of structural-semiotic methods
that treat literature as a system of signs. Along with this, other theoretical
directions arise that strengthen the authority of literary studies. As a result, it is
established as a science that studies the art of the word through various
approaches, based on the works of leading scholars (Davydenko-Velychko, 2017).

Synergetic and culturological methods in literary studies are relevant tools for
a deeper understanding of the literary text, perceiving it as a dynamic system
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that is in close connection with culture and society. Synergetics focuses on the
processes of self-organization of the text, the balance between chaos and order,
as well as its evolutionary changes. The culturological method, for its part,
considers the text in inseparable unity with language, cultural traditions,
historical circumstances and other socio-cultural phenomena, emphasizing
dialogue and multi-vector interaction.

To better understand this system, let us consider these methods separately.

Synergetic method. The essence lies in the approach based on the
principles of synergetics - a science that studies the processes of self-
organization. The method involves the analysis of a literary text as a complex,
open system capable of development.

Key concepts include: chaos (a set of ideas or possibilities), order (the
structured form of a completed work), bifurcations (critical points of choice in
development), attractors (attraction to certain structures or ideological centers),
fractals (repetition of forms at different scales).

The object of research is the process of transition of creative thought from
chaos to order, the method of self-organization of the text, its ability to maintain
stability and at the same time evolve. Attention is also paid to the interaction of
various elements of the text and the ideas embedded in it.

The main goal of the method is to reveal the internal dynamics of the text, its
hidden potential for development and nonlinear nature, which allows to identify
new, qualitatively different connections and interpretations.

Culturological method. The essence of the method is that literature is
perceived as an integral part of culture. It not only reflects and shapes cultural
phenomena, but also actively interacts with other aspects of human life.

The subject of the study focuses on the analysis of the relationship between
literature and language, historical events, philosophical concepts, artistic trends
and social processes. It also examines how a literary text is integrated into a
broader cultural landscape.

The main goal is to understand how a literary work functions in the context of
culture, what codes and archetypes it uses, how it influences the cultural
environment and at the same time acts as a product of this culture itself.

These methods usually complement each other: synergetics contributes to a
deeper understanding of the internal dynamics and structure of the text, while
the culturological method highlights its cultural context and connections with
other phenomena (Borshchuk, 2011).

The combination of these methods allows us to perceive literature as a living,
multifaceted system that is constantly evolving, going beyond the boundaries of
individual disciplines and providing new perspectives for its study.
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Figure 1. Combination of the synergetic and culturological methods

Synergetic Cultorological

method method

Source: Created by the authors

They help to overcome a narrow disciplinary approach, allowing literature to be
perceived as a living organism that is constantly evolving in interaction with
culture and the surrounding world. Thanks to their ability to go beyond the
boundaries of individual scientific fields (interdisciplinarity), these approaches
are becoming powerful tools for contemporary literary scholars.

Gonzalez Ochoa (2008), researching the systemic-synergistic approach, notes that
its complexity is largely determined by its interdisciplinary nature, which encourages
going beyond the boundaries of a single discipline in search of additional methods.
Thanks to the synergistic approach, it becomes possible to analyze a problem in a much
broader scientific space and identify general patterns of world perception.

The formation of a synergistic system manifests itself in three key aspects of
its interaction with society: as a worldview, as a methodological approach, and as
a scientific discipline. The use of synergetic methods in the humanities is justified
and promising, as it involves a change in established paradigms, which is
reflected in the integration and expansion of the scope of application of
synergetic concepts. Synergetics as a science is distinguished by its significant
adaptive potential. The new system proposes to actively implement the results
obtained on the basis of synergetic research in various fields of knowledge:
natural sciences, humanities and social sciences (Borshchuk, 2011).

Contemporary synergetic research is distinctly interdisciplinary in nature,
and its findings are actively analyzed by specialists in various fields, including
philosophers and methodologists.

5. Conclusion

In this paper we introduced how literary studies gained acceptance by the
academy. We discussed how literary studies evolved to cultural studies given the
importance of literature being affected contextually by the world around it. We
discussed significant points in time when literary studies evolved through
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systematic analysis and rigor. We also discussed how literary studies evolved into
cultural studies. Much like Wolf himself who was a scholar without a home, the
study of literature and its importance in chronicling societal trends served as an
anthology. As is always the case, there were criticisms regarding the meaning of
literature in relation to the world around it. Even the Grimm brothers would be
open to dialogue regarding such interpretations.

The criticisms are affected by a complex landscape of influence. According to Litz,
“criticism can never be wholly disinterested... histories of criticism are personal.” The
trends seem to be from structure and consensus to acceptance of diverse works.

A move from formality to that of post formality. It is important to keep in mind
that some literature evolved as religious and nationalistic ideology was shifting.
Formal, structured thinking would eventually give way to freedom of constraint
not only with respect to religion but other matters of expression. Literature would
reflect political progressivism, perhaps even One person’s terrorist is another’s
hero. The institutional forces of the church, politics, and education were being
reimagined. There was blank canvas with the benefit of historical hindsight. It was
from this freedom of constraint that the seeds of ideology void of monarchical rule
began to shape the literary scene. Independent thought was moving forward
against the institutional forces, and the stage was set for an eventual conflict of
ideology leading to armed conflict among emerging nationalities.

In the near future, literary studies will reach a new level, incorporating a
number of new approaches, but without losing touch with the history and
culture of the archived past.
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The article highlights the study of historical aspects of the formation of literary studies
as a scientific discipline. The connection of literary studies with other disciplines is
established and the future paradigm of its development is outlined.

Many years of analysis of literary activity have reached such a level that they led to
the creation of independent disciplines, known as literary theory, literary history,
literary criticism, etc. Literary studies not only developed rapidly, but also in a short
period of time became an independent subject of study, and also created its own
terminology, which is used to this day.

The formation of literary studies as a scientific discipline is a long process that
encompasses the development of synergistic and cultural approaches to the study of
literature from ancient times to the modern era. Starting with the philosophical and
aesthetic reflections of antiquity and the Middle Ages, this path evolved towards the
isolation of specialized fields, such as literary theory, literary history, and literary
criticism. In the 19th and 20th centuries, the development of methodologies such as
formalism and structuralism opened up new horizons for considering literature as a
special phenomenon of social life. This allowed for a deeper study of its functions, the
specificity of the artistic word, and its influence on the formation of personality,
affirming the significance of literature in a cultural and spiritual context.

The purpose of the scientific article is to analyze the historical periods of the formation
of literary studies taking into account the history of pedagogy and the specifics of literature.

Keywords: literary studies, the concept of “beauty” in literature, synergistic method,
culturological method.
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imeni ®epenna Paxori II, kapeapa ¢imosorii, moreHT. ostrovski.oleksandr@kmf.org.ua,
ORCID: 0000-0003-0441-6866.

Bepercaci AHiKO, [IOKTOp 3 TyMaHITapHMX HayK. 3aKapHaTCbKMI YTOPCHKMIA
yHiBepcuTeT imeHi ®epenma Pakomi I, kadempa  dismosorii,  mpodecop.
beregszaszi.aniko@kmf.org.ua, ORCID: 0000-0001-6860-7579.

Kypt Enapio Crerypa, mokTop ¢imocodii. 3akapraTcbkmii yrOpPCbKMI YHIBEpPCHUTET
imeni ®epenna Pakomi II, xadenmpa icropii Ta cycminbHMX aucnmIUliH, Ipodecop
(3ampormennit ekTop, 2023). kstahura.phd @gmail.com, ORCID: 0009-0009-6802-5822.

Y crarTi BWCBITJIEHO  [JOCJI/DKEHHSI  iCTOPUYHMX  aCleKTiB  CTaHOBJIEHHS
JliTepaTypO3HaBCTBa SIK HAYKOBOI AMCLIMIUIIHU. BCTaHOBJIEHO 3B’130K JliTepaTypPO3HaBCTBA
3 HITUMY IUCOUIITIHAMY Ta OKPECJIEHO MalOyTHIO TTApaJIUTMy 1l PO3BUTKY.

BaraTopiunuit aHasi3 JliTepaTypHOI [isSJIBHOCTI JOCST TaKOro PiBHS, IO IIPUBIB
Jl0 CTBOPEHHSI CaMOCTIMHMX AMCUMIUIH - Teopil jiTepaTypy, icropii JiTepaTypy,
JIiTepaTypHOI KPUTUKM Ta iH. JliTepaTypO3HaBCTBO He JIMILIE CTPIMKO PO3BMBAJIOCS,
ajsie ¥ 3a KOPOTKMM IMPOMDKOK 4Yacy CTaio CAMOCTiMHMM IIpeIMeTOM BMBUYEHHS, a
TaKO>XX CTBOPWJIO BJIACHY TEPMiHOJIOTIIO, SIKY BUKOPUCTOBYIOTH JIOTEIIep.

dopMyBaHHS JIiTEPaTypO3HABCTBA SIK HAYKOBOI AVCHMIUIIHM — Ile TPUBAJIUN
IIPOLIEC, SIKUM OXOIJIIOE PO3BUTOK CMHEPreTUYHOTO Ta KYJIbTYPOJIOTIYHOTO ITiXOiB
[0 BUBYEHHS JIiTEPaTypu BiJ HaM@BHIIIMX YaciB /10 Cy4acHOi ernoxu. Po3movyaBmmch
i3 pi710COPCHKUX i eCTETUYHUX PO3AYMiB aHTUYHOCTI Ta CEPETHBOBIUYS, IeM MIISIX
€BOJIIOLIOHYBaB Y HaNpPSMKy BUOKPEMJIEHHSI CIellia/li30BaHMX Tajiy3el, 30Kpema
Teopii JiTepaTypwu, icropii siTepaTypu Ta JiTepaTypHOi KpuTuku. Y XIX-XX
CTOJIITTSIX PO3BUTOK METOZOJIOTiH, TaKMX sSIK GOpMasti3M i CTPyKTypasi3M, BiKpuB
HOBi TOPM30HTHM JJIST PO3TJIAAY JITEpaTypy SIK 0CO6JIMBOro ¢peHOMeHa CyCIiIbHOTO
XUTTsL. Lle mo3ponmio rambine mocaimpkyBaty ii QyHKII, crenndiky XyZoXKHBOTO
CJI0Ba Ta BIUIMB Ha GOPMYBaHHSI OCOOMCTOCTI, YTBEP/PKYIOUM 3HAUEHHS JTEPaTypu
B KYJIbTYPHOMY ¥ JyXOBHOMY KOHTEKCTI.

Mera cTaTTi NOJISITaE B aHaJIi31 iCTOPMUHNX I1epio/IiB CTAHOBJIEHHS JIiITepaTypO3HABCTBA 3
ypaxyBaHHSIM iCTOpil mefaroriky ta cuenudiky JiTepaTypu.

Knrouosi cnoea: nimepamypo3Hascmeo, NOHSIMmMs «kpaca» 6 Aimepamypi, CuHepzemuyHuUll
Memod, KY/1bmypo102iHHULL Memoo.
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A tanulmény az irodalomtudomany mint tudomanyos diszciplina kialakuldsanak torténeti
aspektusait vizsgédlja. Feltarja az irodalomtudomany mas tudomanyteriiletekkel valé
kapcsolatait, és felvazolja fejlédésének jovibeli paradigmajat.

Az irodalmi tevékenység sokéves elemzése olyan szintet ért el, amely 06nall6
tudoméanyagak létrejottéhez  vezetett. Ide tartozik az irodalomelmélet, az
irodalomtorténet, az irodalomkritika stb. Az irodalomtudomény nemcsak gyorsan
fejl6dott, hanem rovid id§ alatt 6ndllé kutatasi teriiletté is valt, valamint megteremtette
sajat terminoldgidjat, amelyet mind a mai napig hasznalnak.

Az irodalomtudomany mint tudomanyos diszciplina kialakulasa hosszii folyamat, amely
magaban foglalja az irodalom szinergetikus és kulturolégiai megkozelitéseinek fejl6dését az
Okortdl a modern korig. Az antikvitas és a kozépkor filozdfiai és esztétikai reflexi6itol kiindulva
ez az Ut a kiilonbozG szakteriiletek — példaul az irodalomelmélet, az irodalomtorténet és az
irodalomkritika - elkiiloniiléséhez vezetett. A 19-20. szdzadban az olyan médszertanok, mint a
formalizmus és a strukturalizmus, j tavlatokat nyitottak az irodalom mint a tarsadalmi élet
sajatos jelenségének értelmezésében. Ez lehetévé tette a funkcidinak, a miivészi kifejezésmod
sajatossadgainak és a személyiségformalasban bet6ltott szerepének mélyebb vizsgalatat,
megerdsitve az irodalom kulturdlis és spiritudlis jelent§ségét.

A tanulmény célja az irodalomtudomany kialakuldsédnak, torténeti korszakainak
elemzése a pedagdgia torténetének és az irodalom sajatossdgainak figyelembevételével.

Kulcsszavak: irodalomtudomany, a ,,szépség” fogalma az irodalomban, szinergetikus
médszer, kulturolégiai médszer.
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MoTHB ecKkami3My B YKPaiHChKii MaJIill Mpo3i
KiHIg XIX - moyaTrky XX CTOIITh

1. opMy TI0BaHHS NIPo6IeMU

Enoxa 3mamy XIX - XX CTOJITh XapaKTepu3yBasjacs WIBUAKUM PO3BUTKOM
IIPOMMC/IOBOCTI, IIOSIBOI0 3HAYHOI KiJIBKOCTI HayKOBMX 1 TeXHOJIOTIYHMX
BMHAXO/IiB, iIHTEHCMBHOIO YpOaHi3alli€lo JII0JICBKOTO MpocTopy. Ile mpu3BoamnIo
[0 TIPUUIBMJIIEHHS PUTMY JIIOACBKOTO JXMUTTS 1 BifIIOBIAHO [0 3POCTaHHS
BHYTPIIITHBOT HAIIPYTM OKpeMOi 0cOOMCTOCTI. JItoiMHa Bce 6isbIlie BiAAaIsI€ThCS
BiJl IPMPO/IM i TIEPEXMBAE PI3HOMAHITHI BHYTPIIITHI KPM30Bi sIBUIIA. BiZIMOBITHO
3pOCTa€ MparHeHHs BTEKTU BiJl CBITY, SIKMI BUJIAETHCS 6€3HAIIMHUM, IIITYYHUM
1 BOPOXXMM, MaKCHMMa/IbHO i30JII0BATMUCSI BiJi HBOIO ab0 X TEPEMICTUTUCS Y
61/IbITT TApMOHIMHNWM CBIT IPUPO/IN.

Taki TeHAeHIIl Biflo6pasuancs i B JiTepaTypi, 30KpeMa B IICMXOJIOTiYHIN
imMmpecionictiuHiit mpo3i fin de siecle, s;ka 6ysa opieHTOBaHA Ha 3aHYPEHHS Y
BHYTPIIIHIM CBIT JI0AMHY, ¢ikcamiio 1i HaliMeHIIMX BPa)KeHb, IEPeXVBaHb,
IyMOK Ta eMoliill. [likaBMMM B IIbOMy KOHTEKCTi BMJAIOTBhCSI HOBesM bormana
Jlemikoro «Mii1 ToBapuIi», «Xo4dy mnucaTu» Ta Mwuxaiia KolrobMHCBKOTO
«Intermezzo», B SKMUX IIpeIMETOM XYyJOXKHbO-IICMXOJIOTIYHOIO aHasli3y cTae
SIBUITE €CKaIi3My SIK CIpoby YHMKHEHHSI IMBUTI3aIliMHMX ¥ ypbaHiCTUYHMX
BUK/IMKIB, HaMaraHHSI BiJHaTM JyIlIeBHY piBHOBary B OUIBIN ignIivHOMY
MmaTpiapxaJIbHOMY CBiTi ab0 X cepes1 IpUPOIN.

2. AHaJ1i3 JOC/IIIKEeHb

Ob6uaBa MUTLI € BiIOMMMM TIpeACTaBHMKAMM PAaHHBOT'O MOJZIEPHI3MY, YBOXXHUMU
[0 BisIHb €BPOIIEVICBKOTO MMCTEITBa, IIpo3aikamy, 10 Hamarajucs y CBOIM
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HOBEJICTUITI PO3KPUTM TJIMOMHM JIIOACBKOI  CBiIoMOCTi, 3adikcyBatn il
HalIIOTaEMHIII ITOPYyxH, 3’sICyBaTH NIPMUXOBaHi MOTMBM NOBEJiHKM. be3nepeuHo,
TBOPUICTh 060X TPO3aiKiB € A06pe BMBYEHOW. IleBHI acreKT TeHOJIOTIvHOI,
HapaTOJIOTiYHOI, TOeTMKaJIBbHOI cHelMdiku HoBemicTMkM bormana Jlemkoro
po3rssHyTi y npausix H. Bypkarenps (Bypkaenp, 1999), M. 3yiimana (3yiiMaH,
2007), ®. Tlorpebennnka, M. Txkauyka (Tkauyk, 2005), H. Hlymmio (IIymuo,
2003), O. Kopzosnis ta B. [lereni (Kopmoneup-1lletesnsi, 2024) Toio. BiamnosizHo
€BOJTIONIiS Ta iIeMHO-Xy/T0XKHI 0CO6JTMBOCTI MasIol po3u Muxaiisia Kolro6MHCEKOro
6y mpeiMeToM BUBUEHHS B. AreeBoi, M. 3epoBa, H. Kalernuenko, 0. Ky3uerjosa
(KysnenoB, 2021), C. ITaBmuko, f. IMomimyka (Tlomingyk, 2010), H. Hlymuio
(ITymm10, 2003) Ta HaraThOX iHINUX JITEPATYPO3HABIIIB.

3. MeTa crarTi

OmHak TMONpM 3HAYHy yBary BYEHMX [0 IMIPECIOHICTMYHOI Ipo3u
M.KorobmHacbkoro Ta B.JIemKoro BBaXKaeMo AOCTIIKEHHSI BUIB eCKalli3My B
HOBEJICTMIIL [IBOX Ha3BaHMX aBTOPiB y TUIOJOTIYHOMY 3icTaBjeHHI
MaJIOZOCTIDKEHUM Ta MEPCIIeKTUBHMUM, OCKUIBKM IIe JI03BOJIUTDH ITOBHIIIIE
PO3KPUTHU OPUTIHAJIBHICTh TBOPYOI MaHEPU KOXXHOTO MUTIISI Ta iMaHEHTHi
0COBJIMBOCTI YKPaiHCBKOTO JIiTepaTypHOro mpoiiecy KiHish XIX - moyaTky XX
cTostiTh. CaMe B 1IbOMY B6aUaEMO aKTyasIbHICTh HAIIIOTO JIOC/Ti/KEHHSI.

4. MeToau 11 MeToaMKa

ITpu THIOJIOTiYHOMY 3icTaBJieHHI HOBesl Muxaiia KomobuHcbkoro Ta bormana
JIETIKOTO TUTTHUM BBAYKAEMO 3aCTOCYBaHHSI TEMATUIHO-IIPOOJIEMHOTO KPUTEPIIO,
SKUI MM, JI0 TIPUKJIafly, BKe 3aCTOCOBYBAJIM paHillle 70 HOBeJicTMKM bormaHa
JIeTIKoTO, aHAJIi3ylouM JOro TBOPM IIPO TBApUH, JJIT SIKUX «XapaKTepHe
JTOCTOBipHe 3Ma/TIOBAaHHSI CITOCOOY J>KUTTSI TBApMHM, HaMaraHHsS peasTiCTUYHO
mepefaTH 1 TOBEJiHKY Ta XiJi MMUCJIEHHS, 30KpeMa Yy B3aEMOZii 3 JIIOAbMM»
(Kopmonerp-IlleTensi, 2024, c. 162), 111e 6i/1bIl pe3y/IbTaTUBHUM 1€l Tiaxia 6y/ie
TIPY TUIIOJIOTIUHMX 3icTaBeHHSAX. KpiM I1IbOTO, Y CTAaTTi 3aCTOCOBAHO TIOETHAHHS
eJIEeMeHTM TICMXOAHATITUYHOTO MeTO/y (IIPOCTEXEHHS B3aEMO/Iii CBiJOMOCTI Ta
IMiJICBIIOMOCTi  TIEPCOHAXIB, iX MOTMBALMHOI cdepr), eCTETMIHOrO0 METOJTY
(o1iHKa HOBEJI 3 TOYKM 30PYy iX Xy/ZIOXKHBOI BApPTOCTi), TePMEHEBTUUYHOTO METO/TY
(TsIyMaueHHSI CMMCJTiB, 3aKJIaJIEHMX aBTOPOM Y TEKCTI).

5. BuKs1a/; 0CHOBHOTO MaTepiary

3araspHOBM3HAHOI AediHillii MOHSTTS «ecKali3M» B Haylli Ta MMUCTELTBI He
icHye, mpoTe 6yyM CIIpoby y3araJbHUTH JIOTO OCHOBHI O3HaKM Ta BIACTMBOCTI.
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HatiiorisibHinIe po3risilaTi MOTO SIK TEeBHUM 36ipHMII TEpMiH, IO BKJIIOYAE
cBiTOrUISI1HI, PiTOCOPCHKI, IICMXOIOTIYHI, MUCTELIBbKI acrieKTn. JlekcemMa «escape»
Mae€ JIATMHChKE TIOXO/DKEHHS, /T0 aHTJIIACHKOI MOBYM TIOTPAIIMIIA 3a TTOCEPETHUITTBA
¢dpaniy3pkoi. CKyIaJIa€ThCsl BOHA 3 JIATMHCBKOTO Ipedikca «ex» («Buxiz») Ta
KopeHsi «cappa» («wiamy»). CHMMBOJI3M CJIOBa [OBOJIi OYEBMIIHMIL: JIIOAMHA
CKM/ja€ CBOTO IIAllld, 3aJIMIIa€E F0ro 1Mo3aay, Haue 3BIIbHSII0UMCH Bif] COIiaIbHUX
OYiKyBaHb Ta BMMOT, BiJl CBOIX COLiaJIbHUX POJIeil, CMUMBOJIOM SIKMX BUCTYIAIOTh
HaIll AT i T1all. 3 1UX ABOX MOpPdEM YTBOPUIIOCS CepeHbOBIUHE PppaHITy3bKe
c710BO «eschaper» (BUOITTH, BTEKTH), @ 3TOZIOM aHTJIICbKE — «escape».

Bimoma sexcmkorpadiuna mparmst  «Cambridge English Dictionary»
TJIyMauMUTh €CKalli3M SIK CBOEPIHMIT Pi3HOBU/, IICUXOJIOTIYHOI JOTIOMOTH, SIKUI
JTO3BOJISIE JTFO[IMHI IMCTAHIIOBATUCS Bif, HEMPUEMHMX ab0 HYJHMX aCIEKTiB
MIOBCSIKIEHHOT'O YKUTTSI, 3a3BUYall 3a JIOTIOMOTOI0 YSIBU ab0 SIKOICh MTisITHHOCTI.
BojiHOWac 1le [iSUUTbHICTD, TpUZATHa /[JjI 3aMiHM 1HIINOL, IfiKaBiIioi, ase
HEMOXUJIMBOI [IisUTBHOCTI, i MOXXe TpOSIBJISTUCS, cepen iHIIOro, y ¢opmi
MMCJIEHHST a60 YMTAHHS, a TaKOX 3/IaTHA JOIIOMOITH TIOZ0JIATH JAempeciio abo
3arajJibHMM nmoxmypuin emoriinani crad (URL1).

[HIMIT TJIyMauyHMI CJIOBHMK «Lexico» TpaKTye aHali30BaHe IIOHSTTS SIK
«CIIpoby 3aCIOKOITHCS Ta BiIBEPHYTH YBary BiJl HEMPUEMHMX GAKTiB PeaTbHOCTI 3a
JTOTTIOMOTOIO STKOICh (i3n9HOT akKTMBHOCTI UM panTazii» (URL2). Y Takux mediHillisx
6auMMO MEeBHY aHTUTETMUHICTP MDK peaJIlbHUM JXUTTSIM Ta TBOPUOIO YSIBOIO, IO
MATBEPKYE M icTopuK mumcrernTBa EpHCT ['oMOpiX, sIKMi Bifi3Haya€ HasIBHICTb
TaKOi TOYKM 30Dy, IO «y IIbOMY CBiTi TiJIbBKM MMCTEIITBO MOXKE IIOJ]apyBaTM Ham
HeBeJIMKY MUTb JJOCKOHAJIOCTI, SIKY 3a3BMUail Ha3MBaEMO «eCKalli3MOM», «BTeUel0»
(Tom6pix, 2024, c. 501). IIpoTe eckamiam - Ile He TUIBKM (aHTasis abo ysBa.
Icuxonorn Crewni Koen Ta Jlapi Teiyiop Ha3MBalOTh ecKari3MoM Oyib-sIKY
JIiSUTbHICTD, SIKa TIPMHEeCe TIOJIETTIIEHHS], 3aCTIOKOEHHSI cepe/l IIIOZIeHHUX 0O0B’SI3KiB
Ta pymuau kutTst (Cohen-Taylor, 1992, c. 12). Taka [isUTbHICTD MOXXe 6yTH
MIO3UTUBHOIO Ta CIIPUSITH IICUXOJIOTIYHOMY BiJTHOBJIEHHIO 260 O/y>KaHHIO.

ABTOp «JliTepaTypo3HaBuoi eHnukIonesii» IOpiit KoBaniB mpomnonye
PO3PIi3HATH TIOHSITTSI «eCcKari3my» (aHIJI, escape: TikaTu) y By3bKOMY 3HauYeHHi,
SIK «BTe4a BiiCbKOBOIIOJIOHEHUX i3 TabopiB miz yac [Tepiroi Ta Jpyroi cBiTOBUX
BOEH» Ta y IIMPIIOMY 3HAYeHHi — sSIK «yCyHeHHsI Bif COIiabHOI MAiACHOCTI,
CPOMA/ICBKOTO JKMUTTS, BiJ IIOZIEHHOI METYIIHi, 110, 30KpeMa, IIpMTaMaHHa i
IMMCHMEHCTBY. 3a (poiiM3MOM, Iie MOXXE 3YMOBJIIOBATHUCS TIOJIOJIAHHSIM UM
cybitimariiero uyTTsi npoBuHM» (KoBastiB, 2007, c. 347). 0. Ky3HeloB TpakTye
€CKaIli3M i SIK «IIparHeHHS BTeKTH Bl JiMCHOCTI, 3ara/IbHOIIPUMHSATUX CTaHAAPTIB i
HOPM CYCIIUTBHOTO XUTTsI» (Ky3HeroB, 2021, ¢. 39). MoXxeMo CTBepKYyBaTH, IO
ecKalli3M - Iie 6araTorpaHHe i pisHOGiUHe sIBUIIIE, sIKe OyJI0 IpUTaMaHHe JIIOZCTBY
Ha pi3sHMX eTamax MOro PO3BMUTKY i IpOSIBISLIOCS B pisHMxX ¢opmax. B eckamizmi
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MPOCTEXXYEMO TP CKJIAZOBI: Bif YOro Tikae JoAauHa (1), Ky BOHa Tikae (2) Ta
SIKMM CITOCO60M (32 IOTIOMOT'0I0 SIKMX TIPMIOMIB) BOHA TiKae (3).

ITposiBM sIBMIIQ ecKami3My CIOCTepiraeMo Bke y Midostorii Ta mepmmx
PeJIriiiHMX TeKcTax JIo/CTBa. Jlo MpUKJIazy, 3aCHOBHUMK 6yanmsmy Bynma 6ys
npuHnoM CigaxapTXolo, SIKMI Yy 29-piYHOMY Billi, 3iTKHYBIIMCB i3 SIBUILIAMM
CTapiHHS, XBOPOO Ta CMEpPTi, 3aJIMINAE POAUHY, TiKAa€ Bifl CBOIX BEJIbMOXXHMUX
060B’SI3KIB i IITyKa€ MOXXJIMBOCTI IIPUCBSITUTH XUTTSI YOMYCh OLIBIIT KOPMCHOMY.
Tak camo Icyc Xpucroc TeX BiZIMOBJSIETBCS Bif, TecjaspcTBa i BUpYIIAE Y
IIOAOPOX 31 CBOIMM YYHSMM, IOOM 3HAWTM camoro cebe. Takmii croci6 BTeui
MOXXeMO TPaKTyBaTH SIK S8HYMPpIWLHIlL, penieiliHull eckamizM. UM He mepimm
JIiTepaTypHMM 3pa3KoM iHIIIOTO BU/ly eCKaIli3aMy - NpPOCMOp0o8020 — € 3BiT
®panueckn IleTpapku Mpo CXO/KeHHSI Ha ropy BeHTy 26 KBiTHSI 1336 pOKY,
HammcaHui y ¢opmi ymcra Ao voro apyra JioHimxki. Lleit moxip iTatiiicekoro
aBTopa He MaB SIKOICb KOHKPETHOI IPaKTMYHOI MeTH, e OyJI0 CBOTO pomy
cripoba ycaMiTHEHHSI ISl HACOJIOAM TPeKPacHOK IPMPOZol0. 3ycTpidaemo y
CBITOBOMY MMCHMEHCTBI i I1le OJIMH Pi3HOBUJ, €CKaITli3My, SIKMII MOXXEMO Ha3BaTu
YsIBHUM, BHYMpIiwHiM. Hanpukiazn, y KapTMHaX Ta JIMCTaX YrOPCbKOTO
XyZO’)KHUKa-cMMBoJTicTa Jlajomra I'yiadi HeoJHOpa3oBO 3ycTpidaemocs 3
noHATTAM «Na’Conxypan» - iZieaJIlbHUM CBiTOM, CTBOPEHUM }OT'O YSIBOIO.

3 HaBeJIeHMX MPUKJIAJIiB 6auMMO, 1110 BiJi cCaMMX MOYATKIB TBOPUOI JisSUIbHOCTI
JIIOZIIHY BOHA 3BEPTAEThCS JI0 SIBUIIA ecKallisMy. Ajie 0cO6/IMBOTO PO3KBITY Iiei
MOTHMB HabyBa€ came B JIITEPaTypi eroXM MOAEPHI3MY, 30KpeMa i B YKPaTHCBKIl.

I3 Biflibpanux Hamu IS aHasIi3y SIBUIlA €CKalli3My HOBEJ XPOHOJIOTiYHO
mepioio € TBip Borgana Jlemkoro «Mili TOBapHII», CIOXKET SIKOTO 00epTaEThCS
HaBKOJIO BMUIIAJ/IKOBOI 3yCTpivi /IBOX JaBHIX JIPy3iB, 110 /IaBHO He Gaumaucs, -
omoBifavya i cBsieHHMKa [lnaToHiza Sxkumuyka. borgaH Jlemkuii 3aCTOCOBYE
XapaKTepHy [JII MUTIiB-IMIIPECIOHICTIB aBTOETeTMYHY Hapallifo: To/Iii
3MaJTbOBYIOThCSI KPi3b IIPU3MY CIIPUMHSITTSI OMOBiaya, SIKMI BOJHOYAC € iXHIM
y4acHMKOM. KpiM I1bOT0, aBTOP TaK0XX BUKOPUCTOBYE IIPUIIOM «TBOPY B TBOpI»:
SIKMMYYK PpO3IOBifla€ BJIacHYy iCTOpilo, TOMYy MO>XHa TOBOPUTM IIPO JIBOX
HapaTOpiB y TEKCTi.

KoMI1osuIIiitHo HOBely MOYKHa PO3UTMTM Ha /IBi YaCTMHM: IIeplia 3 HUX — Iie
PO3MOBa-AMCKYCisl IBOX MPUSTENIB, & Apyra — CHOra/-peTpocreKiiss SIkMMuyka,
1[0 HOCUTb MOHOJIOTIUHMI xapakTep. IlikaBo, III0 B HOBeJi IIPo3aik He
Bi/IMOBJISIETHCSI Bifl 30BHIIITHBOI CIOXKETHOCTI (1Ie 6y/ie mpuTaMaHHe /115 Mi3HIIIIX
HOBeJI), I0T0 HOBAaTOPCTBO KPMETHCS TepefyCiM Y pO3UIMpeHHi MpobeMaTUKN
(3BepHeHHS A0 BivHMX $iT0COPCHKIX, TICMXOJIOTIYHMX Ip06IeM), y 3MiHi IiAX0IiB
0 3MaJIIOBaHHS CTaHIB /Ayl IepCcoOHaXKa, Yy CIpobi PO3KPUTH IIMOMHMU
IiZICBIAOMOT0, yBara Ji0 SIKOro € IIpMKMEeTHOI0 PMCOI0 IMIIPeCioHi3My.
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['0JI0BHOIO B PO3KPUTTI IICUXiKM SIKMMUYyKa € Apyra YacTMHA, B SIKill IPUCYTHI
MIiCTM4HI esleMeHTH. ATMocdepa 3arafixku GOpPMYEThCS BXe B IepIliii YacTHHI
yepe3 XapaKTEePUCTHKY OIOBifjlaueM CBOTO TOBApMUINA Ta OIMCY HECIO/iBaHOI
3MiHM, STKa 3 HUM Tpammiacs. BusBaseTnscs, [I1aToHi Koamch 6yB TyJIbBiCOIO,
3ipBMT0JI0BOIO, HE TIPOIYCKaB Y MICTi YKOJIHOI BeUipKy, IOCTiiHO ¢iipTyBaB i3
ZliBYaTaM¥, yBeCh CEHC )XUTTS BbOayaB y 3700yTKax IMBLII3allil, a Ha CeI0 JI0
poAMYiB He XOTiB iXxaTM HaBiTh Ha KiJibKa [IHiB. A Temep Iie CBSILEHHUK Y
IJIyXOMY TOZiJIbCBKOMY CeJli, BeJle HEBEJVMKE T'OCIIO/IapCTBO, Jie BCE BMPOIIEHEe
BJIACHUMM PyKaMM, XBAJIUThCS KOHIOIIVMHOIO Ta TPYIITKAMMA.

Y [pyrTiil 4acTMHI TBOPY TAEMHMISI PO3KPUBAETHCS: SIKMMUYK 3rajiy€ IOZil,
10 KapAYHaJIbHO 3MiHW/IM 10T0 XUTTS. Lle 6yB emizon Ha 6asy B pigHOMY MicTi
H., ne IlynaToHiz 6auMTh CBOIO KOJIMINHIO KOXaHYy i3 JIaBHIM CyIIEPHMKOM -—
MOJIOAMM 0dillepoM, i3 SIKMM yKe 6MBCS ZiBa POKM TOMY Ha JiyeJti. 3HEepBOBaHMHI
repoyt Tokuzae 6aj i 3ymMHSIEThCI Ha Hiu y roresti. OCKiIbKM BiH Bce e He
6anIyxuit 0 AiBUMHM, JIOTO TIEPENOBHIOIOTh HECIIOKil, 0bpasa, CyrepedusmBi
IIOYyTTSI, My4aTh peBHOIII. [I1aTOHi Ha/IMipHO 36y/HKEHWH, BiH nepebyBae Ha
MeXi HepBOBoro 3pmBy. 11106 SIKHAMTOUHIIlE BiITBOPUTHU CTaH IePCOHAXKA B
KPUTUYHIN CUTyallil TlepeHalpy>XeHHsI, ToKa3aTu B3aEMO/iI0 CBiJIOMOCTI i
TiJICBiZTOMOCTI, aBTOP BUKOPUCTOBYE MIPUIIOM CHY.

K.-T. IOHT' TBepAUTb, 1110 MiZCBIIOMICTh JIOJAMHMN € aKTUBHOIO IIOCTIIHO, ajie
Tporiecy TIACBIIOMOCTI HaM4acTillle 3’SIBJISIIOTbCS Ha IMOBEPXHI CBiZIOMOCTi Y
JIBOX BUITa/iKax: abo KOJM JII0AMHA CIIMTD i € MEHTaJIbHO ITAaCMBHOIO ab0 XX KON
BOHa 30y/hKeHa, rmepebysac B craHi adpekty (IOHT, 1996, c. 171). Ile TBepmHKeHHS
TeperyKy€eThesl i3 Teopieo A. BpeToHa, SIKMI MOJIUISIE AYMKY, 1110 iCHYE iHIINUMA
CBiT. BiH 3aBX/M TIOpy4 3 Hamu, B Hac. Ilei CBIT 3araJIkoBMii, XMMEepHUH, ajie
peasibHO iCHYIOUMM, — CHOBU/IIHHSL. CamMe B HbOMY MICTSITbCSI BiJITQ/IKM TTUTAHb,
Ha/l SIKMMM JIIOJICTBO Bech yac JlaMae rosioBy (bpeToH, 1986, c. 48).

Ilig gac cHy B eK3ajJIbTOBaHiM MCHMXilli SKMMYyKa BMHUKAIOTh MiCTUYHI
CIOppeasliCTUYHI BUJIIHHS, CTaH IepcoHaXka IepeflacThCsl OKPEMMMM HITPUXaMU
yepe3 KOPOTKi, ypPMBYACTI pedeHHsI: « He mamro Hivozo. 3abysar Hasime, de 51 i
wo 31 MHOW0. 30aEMbCsl MeHI, WO 20mesb 8pa3 3i MHOMW0 e, W0 S JUB/HCS KPi3b
BIKHO [ 8uOxcy 6e3niu 2yasiouux nap, wo eimep epac sanvus... Ilosisg simep,
positiwoscs oum. A 6bawy, SK NPOCMO Ha MeHe 20HUMb wWaaeHull noi3o.
Buxonuscs i3 WuH i 82aHS€ N0 nycmux nycmapax. A 008Koaa Hb020 xmapu oumy,
a 8 dumi 6e3niu nap i simep epac sanvus. Tikalll... I 1 3pusarocs, npomuparo oui i
xouy ecmamu» (Jlemkmii, 1991, c. 503). OOHaK BUJIHHS He 3aKiHYYIOTHCS i
HasiBy. [lepen ounMa repost BUHMKAE CTapellb, 1110 IPOMOBJISIE AUBHI CJloBa: «Om
mym, Ha Mim camim ADKKY 3Hallwau «iio2o». Jlexcas mak camo, SIK mu, Aulll
Hoea 38ucana Ha donisexy. Mae maki cami MYmHi oui, make npug’siie auue, AUl
Ha 2py0sax mas uepsoHy keimky» (Jlemkuit, 1991, C. 503).
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ABTOogiETeTMYHMI TMIT Hapalil A03Bossie 3adikcyBaTv Ti Bpa)keHHs, SIKi
BMHMKAIOTh Ha piBHI MiACBIIOMOCTi. ABTOp Ilepefla€ CTaH reposi «Ha Mexi»
(MeXxoBa CUTYyaIlist), KOJM TIPOIIECH, IO BiIOYBAIOTHCS Y MiICBIIOMOCTI, 3HAYHO
aKTUBI3yIOTbCSI, BUXOASATh Haropy. He3po3ywmisi, Ha nepiuinii NorisiZ, BULIHHS,
BpaxeHHsI IIyIaTOHiZla MalOTh TJIMOOKMI CMMCJIOBMI II/ITEKCT i ITOB’s13aHi 3
BHYTpIIIHIMM TIpoIjecaMy, iHCTMHKTMBHMM BifdyTTsM Hebe3neku. IToxmypa
atMmocdepa, BiTEp, IMM, «IMaJeHUN» TI0i3[ - BCe HIOM TomepemKac IMPo
Tpareiio, 3acrepira€ Biff 9orock. IIpMpoHO, 110 MEPIIOI0 AYMKOIO, sIKa 3pMHAE
B repos, € «Tikait!». SIKMMUyK IIOCHIXOM 3ajMIIaE TOTeIb, a BCbOTO uepes
KiJlbKa TOOMH [i3HA€ThCS, III0 HA TOMY CaMOMy MiCIi B JOTO KOJIMIIHbOMY
HOMEDPIi 3aCTPEIUBCS MOTO «CYTIEPHUK» — MOJIOAUH Topyumk. Omke, [TnaToHim
6aunB «BIIMIT» COH, SIKMI IIPOPOKYBAB MalOyTHIO IOIIO.

Sk 3a3Havae H. Illymumiio, «1osiBa IpUBM/IA Ta «/IBIiTHMKa» B KOXaHHI, SIKUI
MiCTMYHO TIoMep 3amicTte IDmaToHima SIkMM4YyKa, IIpuBesa /[0 IIOBHOTO
IIepepo/PKEHHST OCTAHHBOTO: 3 TIEepIIOro TYJIbBICM MiCTa JIIOAMHA CTa€
pesIiriiHuM IIaHyBaJIbHMKOM BCECBITY. Y JaHOMY BUIIQJKY «IIepeIUIIIOBAaHHSI»
JIIOCBKOL To/106M cripusie AyxoBHOMY opykanHio (Illymmio, 2003, c. 256).
ITpocTe)XyeMO BUKOPMCTaHHSI B HOBEJII MOTMBY CEPEJHBOBIYHOTO TOTMYHOTO
¢$abbo, B IKOMY IIPUBHJ, CKEPOBYE reposi Ha IpaBegHMM 1uisx. Llikaso, 1o
3aCTOCYBaHHSI MO/IIGHOTO MPUIIOMY BiIOYJIOCS i B IIle OJJHOMY TBOpPi PaHHBOTO
MO7IepHi3My — HOBeJIi IBaHa ®panka «TepeH y HO3i».

TakuM YMHOM, YHACTiZIOK TPUBIMX PO3AYMIB, TOIIYKY CBOTO MICIISI Y CBITi,
MparHeHHsI OCMMCIUTU TaEMHMUIL OJKUTTSL [DIaTOHiA — 37[iMCHIOE  CBiit
eK3VCTeHIIIMHUI BUOGIp — BiH TiKae Bifi KOMPOPTHOro, 6araToro Ha po3Baru
MICBKOT'O JKMUTTsI, 3HaXOJIUTh CEHC iCHyBaHHs y IOBEpPHEHHi [0 NPUPOJIM Ta
pestirinHoCcTi. «MeHi 30agasocs, Wo moll 40108iK 3pobu8 MeHi micue, Ul
ycmynuecst 3 Moet dopoau, 3abuparouu 3 cob0r0 AKYCb 8eauxy, dyixice cmpauiHy
matiHy. ...5l nepebysas moll 8eAUKUIl NPOKAIH, KUl KUOAaE npupoda Ha CB0iX
MapHompamHux dimetl, Ha Mux, Wo 8UpeKaUcs T i niwau wykamu iHwux 602i8.
A sepHyecs 00 Hei 8 NOKOpI, ik MapHompamHuil cuH» (Jlemkui, 1991, c. 506), -
JIJTNTBCS HAMCOKPOBEHHIIMM SIKMMYYK i3 ToBapuiieM. Terep BiH HaBUYMBCS
YYTU TIPUPO/TY, CIIIJIKYBATUCS 3 HEIO: «A B8€CHOIO, SIK KOYCHE depesdue 8KPUEMbCS
usimom, a 3emasl 6CIMeAUmbCsl mpasoio, s ULAUMU gedopamu nepecudicyio Ha
nasouli, SIKY enacHUMU pykamu 3pobus i nocmasus. KodxcHe Oepeso cue i
2080pums do mebe. ...Ane de 8am 0o moeo! Bam enekmpuka, camoxodu, wmyka,
2azemu...Maprompammui cunu!» (Jlemxwmit, 1991, c. 496). Takum umMHOM, 6HaYUMO
YiTKe IPOTUCTABJIEHHS: YXUTTS cepel IPUPOAM BIJIIOBIIHO ZO I 3aKOHIB i
YXUTTSI cepef, JOCSITHeHb LMBLIi3ariii.

Big3nauMmo, 110 CYTTEBY POJIb JJIsg PO3YyMIHHS €MOL{HOTO CTaHy
IIepCOHAXIB BiJirpaloTb NeM3aXHI KapTMHM. HanpukiaZ, eKCIO3ULiMHUI
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neisax: «Hanpaso iU Hanigo /1aH 30710020 818Ca XBU/IIOE 3/1€2eHbKa, ...Ha0 HUM
Heb0 make CUHE, 1K 80/10WKLU, 8eauke U 2auboke. ...Hasycmpiu 201ybomy 61akumosi
6bicumsb wiupoka dopoea, npubpaHa NAxYHo MAmepuHKON I YepBOHUMU MaKaMmil.
...ITi0 seuip HebO 6iniE, ...8eHipHIll CMYMOK cidae Ha 3eM/10, [ 3 NPUOOPONHCHIX Xpecmis
wupums do mebe c8ot 6iai 3y6UL. ...AdH 0Cb neped Mmoboro xmapa, SK6u noizo nepeixas
ma nycmus 2pusy dumy. A 3 moi xmapu supuHae 6e31iu Hiz, Mya08i8, 20108 — Uue
dimu xceHyms moeap y ceno» (Jlemkuit, 1991, €. 494).

Y milf KapTMHI CIIOCTEPIraEMO XapaKTepHi XyAOKHI 3acobu, sKi
3aCTOCOBYBaJIM iMIIPeCiOHICTH: 6araTa KOJIbOpOBa MasiTpa (30JI0TUCTUH, CHHIN,
yepBOHMM, Oiuit KOJBOpM); TIBTOHM (OJIAKUTHMIA, Cipuii MPUCMEPK);
IUTEHEePU3M, 306paKeHHS M06avYeHOro KPi3h PyX MOBITPs, TyMaH, KypsiBy (xmMapa
IWIIOKHU, Ky 3Z7iMMae Xyzo6a), BiITBOPeHHSI IPUPOAM B PYCi, IMHAMIII, [0 B
CYKYITHOCTi JTa€ He TiJIbKM YSIBJIEHHSI TIPO KpaeBuau Ilomiyuis, aie M mepesae
MOYYTTS OTIOBiayva, MO0 eJIeTiMiHUI HaCTPil, 3aMUJIyBaHHS PiZTHOIO IIPUPOIOI0.
IIi mei3axi 6aratmri, bapBucTimi, HDK y paHHiX TBopax b. Jlenkoro, /e 4acro
repeBaXka€ SIKMICh OJIMH KOJIip 3 BiATIHKaMMu.

IMopiBHsIIMO HaBeZieHMI YPUBOK i3 meyi3axeM y HoBesti «Intermezzo»: «Ha Hebi
COHUe — ceped HUB 5. ... 1adxcy pYyKoro CO60AUHY WepCmb STUMEHIB, UL0BK KOI0CUCMOT
xs8uni. Bimep Habusa meHi syxa wmamkamu 3eykis. .. Tuxo nause 6aakumuHumu
piuKamu AbOH. ..A mam SUMIHb Mye 3 MOHKUX 8YCi8 3010mull cepnaHok. ...Mene
cnuHsE 6i1a niHa 2pevok, 3analuHa, aeeka. IIpocmo nid Hoeu asi2na cnisyyva apga U
2yde Ha eci cmpyHu. ..Panmom ece 2acHe, emupae. ..xmapka. OOHa X8UAUHKA
MeMHO20 20psl — | BMUMb YCMIXHY/10Cb... (KOIo6MHCBKMIA, 1979, C. 236-237)». TyT
Ta X KOJBOpPOBa rama (IorpaBAa, Garariiia), MBTOHM, CBIT/IOTiHB. OffHAK Yy
Korrro6uHChKOro, Ha BiiMiHy BiZi JIEMKOTO, OFHOYACHO (IKCYIOThCSI HE TiIbKU
30pOBi, a M 4YyTTEBi (3amax), TaKTUJIbHI (JIOTMK) i CJIyXOBi (3TyKM BIiTpYy, CITiBy4a
apda) BpaKeHHS, BiH OUIBIII TAPMOHIHO MOEAHYE B €AMHY IIUIICTh YCi BiTIyTTS
reposi, TOHIIIE BiZITBOPIOIOUM HIOAHCH JI0T'0 HaCTPOIO.

HoBena «Miit ToBapmIl» 3acBiguye TeHzeHIilo b. Jlemkoro o0
iHTesIeKTyaJTi3allil Mpo3u, sika Mi3Hillle Halibi/Ibllle TTPOSIBUTHCS ¥ MOTO TIOBiCTSIX
3 JKMTTS iHTesireHIii. IHozi repoi MMChbMEHHMKAa € BTUIEHHSIMM II€BHUX
TpaHCIeHAeHTHNX, GiTocoPpCchKuxX ifiei, sIki BOHM BiJICTOIOIOTH Y UYMCIEHHUX
niasorax. [ToyaTOK HOBeJIM IIJIKOM PeaiCTUYHUM, OJJHAK JUCKYCis SIkuMuyKa 3
OIOBiZIlaueM, JIOT0 PO3IOBiZb PO IEPeXXUTe IepeBOSITh UMTada B iJiea/IbHUM
dimocodpcbkmit  (ippeasibHMIA) BUMIp, 10 HaJa€ TBOPOBI MapabOiYHOTO
XapaxkTepy, IIMOMHHOTO (PiIocoPChKOTo 3By4YaHHS. 30Kpema, B HoBemi «Miit
TOBapMII» 3HAMIUIO BiOOpa)XeHHSI 3arajbHe pO34YapyBaHHS eINOXM 3/IaMy
CTOJIITh y 3400yTKax IMBLII3allii, po3yMiHHS, IO TEXHIYHi JOCATHEHHS He
37aTHI 3abe3meumMTy IIACTSI JIIOAVMHM, a HaBOaKM - POOJISITH JIIOAMHY BCe
CaMOTHIIIOI0, TOOTO MparHeHHs [0 eckamismy. Came Taki MOTJISIAY BUCIIOBITIOE
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[Tnatowin («IIJo meHi 3 mo2o, wWo 1 Moxcy cicmu i noixamu do IMapuwica abo 0o
JIoHOoHa, Kou mam i ectodu cmpiHy my camy a0dceky 6i0y? IIJo meHi 3 moeo,
wo s nisHato 6yoosy COHAYHOI cucmemu i cknad /mo0cbkoi Kposi i npupody
KAIMUH, KOAU 80HU He 0adymb MeHi 8i0nogidi Ha OCHOBHI NUMAaHHS NPO Halle
acumms, npo 11020 Uit ma ideto»), SIKUI He TO/IiJIs€ 3aXOIUIEHHST OIOBiJladya
HafHOBIIIMMM 3/TOOYTKaMM TEXHIKM, HAYKM ¥ BiICTOIOE i/Te10 BTEYi 0 IPUPOIH,
JI0 TapMOHiiHOro >XMTTs Ha 1 JoHi. ODxe, y HoBenm «Mill ToBapuil»
CIIOCTepiraEMo MOoEAHAHHSI POCTOPOBOTO (BTeda 3 MicTa B ceJio) i peJiiriiiHoro
BHYTPILIHBOT'O (IIEPEOCMMC/ICHHSI CBOTO NIPM3HAYEHHS Y )KUTTI) ecKalli3My.

[HIIMIT BUJT ecKalli3My, TIOB sI3aHMH i3 HEIIOBTOPHICTIO TBOPYOI 0CO6MCTOCTI, Ti
KPU30BMM CTaHOM PpO3KPMBA€ETbCsI B JIipM4HiNM MiHiaTiopi Borgana Jlemkoro
«Xouy mmcatm» (1903). lle ¢parmeHT 6€3MOCEpPETHBOTO  JIIOZCHKOTO
[IePeXXMBAHHS, OIOBUTOTO CYMOBUTHMM JIPMYHMM CEPIIaHKOM. [IpoBiHMM
MOTMBOM, SIKMI CTBOPIOE HACTPOEBICTh, € KOHTPACT M TaMipHMM MICTOM i
CLTbCBKOIO TIPUPOJIOI0, KOJM  «IIPOTUCTABJISIETHCS AUCTAPMOHIsT XUTTSI SIK
TaKOT0 i yMUPOTBOPEHICTh CBITY pupoau» (JIsSIXoBa, 1993, C. 72).

Y TBOpi Bifibmsacsi 3arajibHa TeHZEHINis1 YCi€i CBiTOBOI JliTepaTypu, sika
0co6MBO  3arocTpmiiacsi B mmeprr  poku XX cromiTTsa.  dimocopcbke
OOI'PYHTYBaHHSI ITpo6jIeMM MPOTMUCTABIEHHSI MiCBKOTO JKUTTSI i IPUPOAN Jlain
A. Ionenrayep, ®. Himme, O. Illmenryiep, a Takox A. beprcoH, maakuii i
MIPUCTPACHUM arloJIoreT IIPUPOJHOIO iCHyBaHHS JIIOAMHM. ['0JI0BHOIO TPUUMHOIO
HETaTMBHOTO /IYIIEBHOTO CTaHy JIOAMHU (inocod BBaXKaB BTpaTy 3B’SI3KY 3
MIPUPOZI00. 30Cepe/PKYIOUNCh Y MicTax, JIIO/CTBO, Ha AyMKy A. Beprcona, Bce
Juti M Jlasli BiAXOJMTBH Bifi TIPUPOJM, TEpecTae >XUTH 3a 1l OpiEHTUpaMu
(BeprcoH, 2002, c¢. 38). Lli IyMKM TTOBTOPIOIOTHCSI Y TBOPYOCTi Pi3HMX MMUTIIIB,
0CO6JIMBO 3arOCTPIOIOYNCE B iMITPeCioHiCTiB. IXHi repoi 4acTo ocesIsIoThCs cepe
He3alMaHOI TpUpo/iu abo TMpMHAMMHI MpIIOTh HAa KOPOTKMI Yac BUPBATUCS
6/vK4e 10 TIpUpoay (Hanpukiaz, y pomaHi Kayra I'amcyHa «ITan»).

Atmocdepa MicTa He Jla€ JIPUYHOMY TepOEBi MiHiaTIopy «Xody IMMCATH»
3MOT'M 30CepeZIMTUCS Ha TBOPYOCTi: «[lepedi MHOW0O aAucm 611020 nanepy. Xowy
nucamu - eyauys He dae (JIsxoBa, 1993, C. 71)». ABTOpP BUKOPUCTOBYE
KOMIO3MIliliHe obpamsieHHS: ¢pa3sa «Xody mMcaTM - BYJIUISI HeE [ae»,
IMOBTOPIOIOYMCH KiJIbKA pa3iB, HaJa€ TBOPY PUTMIUYHOCTI, CTaE JIEMTMOTMBOM i
HabyBa€ IIIMOMHHOTO 3HAUEHHSI.

MaeMo BUXiTHUM eMOIiMHUI MOMEHT: JIPUYHUN TepOM BildyBa€ BTOMY M
InckoMOpT y raMipHOMY MiCBKOMY JKUTTI, SIK€ BPMBAETHCS JO HBOTO 4Uepes
BikHO. lle Bif4yTTs AMCKOMQOPTY 3yMOBJIeHE 3ByKOBMMM AMCOHAHCAMM, IO €
TUIIOBOIO 03HAKOI0 MeraroJsiica. TOMy COPUIHSITTSI BYJIMYHOTO XXUTTSI Te€pPOEM-
OIOBiZIaueM BiIOYBa€ThCs Uepe3 C/IyXOBi 0bpa3y, MOAaHi iMIIPEeCiOHiICTUYHO,
yepe3 Cy0'€KTMBHI Bpa)XeHHSI: «TpaMBall TOPOXTUTb - VyTiKai, 60 mepeimy»,
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IO13/T TYYHO ODKUTH, OiTH «0o nidowlos Kosiwama e4enuau, no acpanbmax
6iicamy, cobak OpadxcHsms, nonid Hebo 2onocamu Odepymbcs. Ilepexkpuuamu
xouyms i mpamsatl, i noi3d, i canaHHa kopabaie Ha piuti» (JIsIxoBa, 1993, C. 71).

T'onoBHMIT MOTUB «X04y IMcaTH» OJIM3BKMIA /10 IpobieMaTMKy HoBe/m M.
Korrrobuucekoro  «Intermezzo» (1908): repoi 000X TBOPIB Bif4yBaioOTh
HaJMIpHMI TMCK MiCBKOIO XXUTTS. Y HOBesi «Intermezzo» «Mosi yToMa» HaBiTh
BMHeCEHa /IO MepeJsiiKy MepCcoHaXiB TBopy. SIk ciayirHo 3ayBaxkye 10.KysHeros,
e «He QiswyHa yToMma, ..i He NCMXiYHA yTOMa Bifi MOHOTOHHOI mpami... Lle
TIOCTIMHUM MOpPaJIbHUIM Oisb Bifl CTpaKJAaHHS JIIOMEN, SIKi 3HAXOHSTHCI B
pabCTBi, IKMX 3HUIIYIOTD, SIK TBapyH. Llelt 6i1b HaCTiIbKM B'IBCS B cepIie, IIKipy,
KOXXHY KJITMHY Teposi, 10 BiH He B 3MO3i MOr0o BUTPUMYBaTH, BiH 3araHse
KyZuch Tieyt 6ib mogasti B mymry, mob He uytH #oro» (Ky3Heros, 2021, c. 108).
Jlipaauit repoit M.KOITIOGMHCBKOTO 3i3HAETHCS, IO MOT0 BTOMA — IIE «Xax,
AKULL BUCMOKMAB 3 MeHe 6t kKpos» (KoIiobmnHChbKMI, 1979, C. 230)

[Tlo6 ypiBHOBXUTM CTOMJIEHY [yIly, JIpUYHUI Tepoi ¢parmeHTy B.
Jlerikoro, sk i IepcoHa)k HOBeJM «Intermezzo», MePeHOCUTHCS JI0 CBITY IIPUPO/IH,
asie, Ha BigMiHy BiZi Tepost M.KOITFOOMHCHKOr0, TUTBKY MOAYMKM. Halimuminmmm
JUis Hboro € pigHe Iloauiis. Y COpMMHSTTI NPUPOAM IepeBaXkaloTb 30POBi
06pa3y, HacMYeHi SICKPAaBOI KOJBOPOBOIO IaJITPOI0: HEGO «BeJIMKe, TOTiTHE»,
CUHE-CMHE; CTE€pPHSI — TYCTa, 30JI0TUCTA, JIC OauMThbCS TEPOIO-MUTIIO TOHKOIO
$ioJIETOBOIO CMY)KKOIO MDK CTEpHEIO i He6OM, JIOPDKKA «O6JIMCKyYa, SIK PEMiHb». Y
IIbOMY YPMBKY aBTOP BUCTYIIAE Xy/IOXXHUKOM-iMITPECIOHICTOM i3 BIaCTMBOIO MOMY
KOJIBOPOBOIO TaMOI0 (IlepeBakaHHSI CMHIX, 30JI0TUCTUX Ta 3eJIeHnX 6apB), yBarow
JIO TIiB TOHIB (CMHSI CMy)XKa Heba ITOCTYIIOBO TIEPEXOAUTH Y (BiOJIETOBY CMYMKKY
Jicy, a TOTIM y 30JIOTUCTy CTepHI0). KosiopucrtuuHi feTtasmi HabyBaloTh
CMMBOJIIYHOTO 3HAUEHHS], 110 XapaKTepHe /IS TOeTUKM iMITPECiOHI3MY, SIKUH, TI0
CyTi, € TepeHeCeHHsIM 300pakaJlbHMX 3acobiB OJIHOTO BUAY MMCTEITBA -
obpa3oTBopyoro, y cdepy iHIIOTO BUIY MMUCTELTBA — C/IOBECHOrO. PaKTUYHO
WIeThCs PO CMHTE3 MMCTEITB: y TBOpi Bb. JIemKkmii BUKOPUCTOBYE ITPUIIOMM
YKUBOITUCY, KOJIOPUCTUYHI epeKTH JyIsT BiATBOPEHHSI €MOIIAHOTO CTaHy Teposl.
Tak, 6e3MoHHA i Taka HEJOCSDKHA CMHsIBa Heba CMMBOJII3YE TTOPMBM AyIIN
JIIpUYHOTO Tepost /IO TIPEKPACHOTO, a TaKOX eJIeTiiHMII cMyToK. Hebo BiJT 3eMti y
CIIPUMHSITTI OTIOBiZlava BiJiIISIETHCS TIJIBKM TOHKOIO CMYKOIO (PioJIeTOBOIO JIiCy,
SIKUM, TaKUM YMHOM, YOCOOJIIOE TIEBHY MEXY MDK /IBOMa CBiTamMu. JIic - I1e TaKoX
L[OCh TAEMHMYE, HEeBiZIoMe, IJ0 HACTOPOXKYE 1 XBUJTIOE.

B. Jlenkmii 3Ma/IbOBY€E HACTpiil JIPUYHOrO Ieposi y AMHaMIli, eBOJIIOLIL,
repefiac 3pOCTaHHSI eMOIiMiHOI Halpyry, >Xajb reposi-0IoBifadya 3a YMMOChH
6e310BOPOTHO BTpadeHUM. IMIIpecioHiCTMYHA KOJIOPUCTUKA TBOPY IOEIHYETHCS
3 Mi0JIOTiUHUM MIPUIOMOM OAYXOTBOPEHHSI. B ysIBi OIOBi/Iaua 0)XMBa€ CTeXKa,
110 BeJle 10 TAEMHMYOTO JIiCy i 3maTHa 6araTo 4oro po3mnoBicTH («BoHa 6ce 3Hae.
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I xmo 6 ceno noixas, i K020 Ha ysUHMAap noee3A, i k020 6.ayod ciei Houi 1inasca»)
(JIaxoBa, 1993, C. 71). ABTOp, CTBOpIOIOYM TepcoHipiKOBaHMIT 06pa3 oOceHi,
BAETBCS 10 OPUriHAJIBbHOI, CMMBOJIICTUYHOI TPOMIKM: OCiHb BBMXKAETHCS
JIipUYHOMY TEPOEBi CMIOYATKy 6epe30i0, 10 MaHZPYeE IO TIOJII0, a At — B 06pasi
BPOJJ/IMBOI JIBUMHU: «BuwiugaHa copouka, Ha wui xopani, 8 60/10CCI0 NOAUHSAL
keimxku. Hibu coHHa ide, HIbU HiY020 He 4YE, — KPiM 81acH020 Xcauo. XKaao 3a
AIMOM, Na/IKUM, SIK KOXaHHS, 3a AIMOM, W0 CKOpo MuHYy10» (JIsixoBa, 1993, C. 72).
Taxa yCcKJIaJTHEHa CMMBOJIIKA Y 3MaJTIOBAHHI OCEHI HAJIa€ IbOMy 06pa3y r/MOoKOro
¢dinocopcproro BUMIpy: Iie He TiBKM yiIobsieHa TOpa pOKy NMMCbMEHHMKA, a M
CUMBOJI TUTMHHOCTI YXUTTSI, TYTU 3a PiTHAM i JaJeKuM, Mpil TIPo 0cOOMCTe II1acTs,
SIKa BTUTIOETBCSI B HETTIOTAMOBHOMY Oa)KaHHI « OUXHYMU 3anaxoM CKOWEeHO20 CiHa i
810ugLALX K8IMOK [ HedompiliHux cHig» (JIsixoBa, 1993, C. 72).

Jlipyuauit Tepoil «Intermezzo» TaKOX «HaMara€TbCs 3HMU3UTU CTYIIiHb
JIMCOHAHCY 3a PaxyHOK ecKalli3My - BTedi 3 Ti€l cycmisbHOI aTMocdepy, siKa
TOPO/KYE Tieit aucoHaHc» (Ky3HeloB 2021, 109). BiH Tikae 3 micTa, He MalOun
CUJT TIEPEHOCUTH JKUTTEBY KPUBAY, OPEXHIO Tra3er, CyCIiJIbHY JIMIIEMipHICTB,
dasIbII Ta XKOPCTOKICTh: «S 30pu2ascs, Koau uys 3a cobor miHb 8i0 /100UHU, 1 3
02u0doI0 cyxas pesydi NOMOKU A00CbKO20 HUMMS, WO Muaau Ha3ycmpid, K
OJuki KOHI, 3 Yycix 20podcbkux 8Yauub» (KomobMHCbKMIA, 1979, C. 233).

OnMHMBLIMCE Ha ceJii B IOPOXXHBOMY Ma€TKy, repoit KoliobMHCbKOrO
OTPUMYE MOXXJIMBICTh HACOJIO/KYBAaTUCSI KPacol CTemoBOI Hpupony, 6e3
TIOCITiXY ¥ MO/Ipa3HMKIB MipKyBaTH Ta MpPiSITU. 3a BJIYYHMUM CIIOCTEPEXXEHHSIM 5.
[Mosinyka, y HOBEJ «IIOCTIMHO 3MIiHIOIOTBCSI PETICTpM, IO JI00pe iTocTpye
cuM@OHI3M CBITOCIpMIIMAHHSI TMCbMEHHMKA, Y CBiZJOMOCTi SIKOTO BOZHOYAC
YKMBe po3MaiTTst 06pasiB, IyMoOK Ta acoriiamniin» (ITosimyk, 2010, c. 118).

Baunmo, 1m0 mcuxiyHa CTPYKTypa IepoiB 060X TBOPIB CXOXKa, aBTOpaM
BZIaJIOCSI MalCTepHO PO3KPUTM IIOEAHAHHS pi3HOMaHITHMX CBijOMMX Ta
MiJICBIZTOMUX YMHHUKIB Y AYIII MEPCOHKIB-MUTIIIB, 3MiHYy IXHBOT'O €MOITiIIAHOTO
CTaHy. Ajie sIKIIO y repost borgana JIemKoro acouiaTMBHUI Psifi PO3TOPTAETHCS
Jmie B ysABi (a BiATOBIAHO TPOTIiKa€e IIBM/IIIE), TO B IepcOHaXXa Mwuxaiiia
Ko11106MHCBKOTO MOTIK yMOK (pOPMYETHCSI HECITIIITHO ITi/ BIUTMBOM ITO6QY€HOT0
ITi/T, 9aC MPOTY/ISTHOK IMPOTSITOM JIOBIIIOTO 4Yacy: «Moi OHi meuyms menep ceped
cmeny, ceped 00AUHU, HAAUMOT 3e/1eHUM X/1i60M. Be3KoHeuHi cmexcku, cCKpumi,
IHMUMHI, Haue 0411 caMux 6AU3bKUX, 800Mb MeHe N0 HUBax, a HUMU KOMSAmb
ma U Komsimb 3e/eHi XUl I X/1narnms HUMU axc 8 kpai Heba. S menep maro
oxpemutl cgim...» (KoIobmMHCbKMIA, 1979, C. 236).

Y wMiHiaTiopi «Xouy mmcatu» b. Jlenkuii PpO3KpMBaE HEINOBTOPHICTb
BHYTPILIHBOI'O CBITY MMTLISI, BIITBOPIOE CKJIaZHMI CBIT MOr0 AyIl, Jie TOHKO 1
60s1icHO TIeperieTeHi Pi3Hi eMoIii. AJIKe JTI0AChbKa AyIla — Iie YacTMHa KOCMOCY,
NIpUpOJIM, caMe B AyII Ha eMOIiIfHOMY piBHiI BifmoOpa)kaloTbCsl 3MiHM dYacy,
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CTaHy, IEPEeXiJT BiJl )KUTTS JI0 CMEPTi, BCi IIpoIiecH, 10 BiZI6yBaIOTHCS B IIPUPOII.
I'/mbire BifdyBae CBill 3B’30K 3 IIPMPOJIOI0 caMe TBOpdYa, eMolliliHa HaTypa (il
Jlyllla — Lie CBOEPIIHMI MIiKPOKOCMOC, OpraHiyHa CKJIaZiloBa MaKpOKOCMOCY).
ApXeTHUIIHi ySIBJIEHHSI IIPO OJyXOTBOPEHICTb IPUPOAY, HEPO3PUBHMIA 3B’SI30K 3
Helo 3Hauuum y B. Jlenmkoro cBoepifHe BTUIeHHs. B emizoni 3ycTpidi oceHi 3
OTIOBi/TaueM aBTOP, MOXKJIMBO, PO3KPMBAE KOCMIUHY QYHKIIIO MUTIISI SIK 0COOH,
10 Bepbastisye MOYyTTSI MPUPO/IH, SIKA 3aJIEKUTDH Bif JIIOJMHYU i B TOM JKe 4Jac
mparHe po30yMTH B Hill Te, IO CIOHYKaE YMHUTU 106po. OTXke, KOCMiduHa
¢yHkmiss mpmpozu i TBopuoi Aymm  36ira€Thcs: 3aKJIMKATHM JIIOJMHY IO
TapMOHIMHOIO XXUTTS cepesi IpUpoan. Y IbOMY IJIaHi CTa€ 3po3yMisoro i Ha3Ba
TBOPY — «XO0Uy MUCATU»: TTUCATH, 106 BTIIMTHU Y XXUTTSI TAPMOHIIO.

3po3yMiTM BHYTPIlIHIl MexaHi3M BMHMKHEHHS] TBOPUYMX IMITyJIbCIB Y MUTLSI
JTOTIOMAaraioTh i 3/00yTKM QpOIiBCBKOTO IICMXOAHAJTi3y, KOHIIEMIIii SIKOTO
momMpwancst y 3axifiHiii €Bpomi Ha mo4yaTky XX CT. HNpMOJIM3HO B 4ac
HamyMcaHHs MiHiaTiopM B. JIemKoro, To)X He BUKJIIOYEHO, IO MUCbMEHHUK 6yB
3HAMOMMI1 i3 TpausiMM BifjomMoro mncuxiatpa. OZHMM i3 OCHOBHUX IIOHSITb,
AKuMHU oriepyBaB 3. ®poiif, € TOHATTS GaHTA3yBAHHS — «IICUXIYHOI [TiSLTHHOCTI,
COPUYMHEHOI BHYTPIIIHIM TOTSTOM /10 33JI0BOJIEHHSI HECBiZJOMOTO GaKaHHS
IIJIIXOM CTBOPEHHsSI 0Opa3HuX ysiBjieHb» (360poBcbKa, 2003, C. 91). Sk
cTBep/Kye 3. ®Ppoi, MUTII - 1e 37ebi/bIIoro iHTPOBEepPTH, CXWMJIbHI 0
¢daHTaszyBanHsg. CamMe BOHM HafyacTillle BUTBOPIOIOTb YSIBHMI CBIT i
3aHYpIOIOTbCSI B HBOIO, IIYKAOUYM IIPUXUCTKY Bifi JKOPCTOKMX peasliil
30BHIIIIHBOTO, PeaJIbHOTO CBiTy: «MMTellb BJIAETLCS JIO CBIiTy ¢aHTasiil, He
BJIOBOJIBHSIOUMCh JIMCHICTIO, criocobamyt i 06’€eKTaMy 3aI0BOJIEHHS, SIKi BOHa
Moxe matu» (360poBcbKa, 2003, C. 93). Came B ySIBHOMY CBiTi BiH MOXe
peastidyBaTH CBOi iHTepecu Ta MparHeHHs. Ajie 1106 el TICUMXiYHMI TIPoIieC He
3aMILIOB HAJITO /ajeKo i He IepeTBOPUBCS Ha HEBPO3 (/0 SIKOTO MMTII TaKOX
CXWJIBHI), TMCbMEHHMUK, Ha IyMKY aBCTPiMICHKOTO TICUXiaTpa, MOBMHEH HAMMCATH
TBip, PO3B’SI3aBIIIM TAKUM YMHOM KPMU30BY IICUXIYHY CUTYaITilO.

Y noesii B po3i «Xo4y mMcaTtu» CIOCTepiraEMo caMe TaKy BTedy OIoBifjaya-
MMMCbMEHHMKA BiJl JiMICHOCTI B YSIBHMI CBIT, CTBOpeHMIM HUM camMuM. HoBoro
HAIlOBHEHHST y CBIiT/Ii PpoN/iBChKOi KOHIIEMIii HabyBa€e Ha3Ba TBOPY: BOHA
BTITIOE MJICBiZloMe 6aKaHHSI MMTIISI BUJIMTM CBOI ITOYyBaHHSI Ha Tarepi, 1mob
IepeMOrTH KPMU30BUM eMOIIMHNI CTaH, TO6TO GaKTUIHO HMJIeThCS MPO CIIPoby
CBOEPITHOT IICMXOTEPATTii.

Sk 1 wminiaTiopa «Xouy mmcatu» b. Jlenkoro, HoBesa «Intermezzo»
PO3KpMBA€E «ApamMy MUCbMEHHMKA, SIKMI BaXXKO J[0JIA€ CBOIO BHYTPIIITHIO KPU3Y,
BMYEPIaHICTh CUJI Ta BiZICYTHICTb HATXHEHHSI 10 TBOPUOCTi. ... TepaneBTnYHa Ais
3abe3meuyeThCsl He JInile CIOTJISIAAHHSIM YyZO0BOI IIPUPOAH, a 1 OCMUCIEHHSIM
IIOIIEPeIHBOTO JIOCBiZy Ta IM030aBJIeHHSM o7, MeBHUX $obiit, 110 BUAAIOTHCS
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HaB'si3mmBuMMM» (Ilostiigyk, 2010, c. 119). baraTi Ha KoJlip Ta 3ByKM HMBM IIi/J]
SICKpaBMM COHIIEM TIOCTYTIOBO HAIOBHIOIOTH CIIOKOEM Ta TapMOHIEID IyIITy
MuUTLS. [IpMpoaa 3IJTI0E 10r0, BiH CTa€ TOTOBMM ITOBEPHYTMCS [I0 MicTa, aJie
cupuiMae 1eM 060B’s1I30Kk He 3 ¢aTraymizaMoM abo TPUpEvYeHiCTIo, a 3
Bi/IIOBIJQ/IbHICTIO, 110 BIi/ITIOBiZla€ 1OTO TOTJISAaM 1 IlepeKOHaHHAM. 3a
TBepmkeHHsIM 10.Ky3HelloBa, Ky/IbMiHAII€IO I[bOTO 3IIJIEHHS € CIIOCTEePeXeHHSI
3a micHero >kaMBopoHKa: «Cipa masneHbka nmawka, 9K 2pyoka 3em/1i, HU3bKO
gucina Had noaem. Tpinana KpuabMu Ha MICUl HanpPyi#ceHo, 4acmo i 8aXcKo
mszHyaa 820py HesUOUMY CMpyYHY 8i0 3emai axc 0o Heba. CmpyHa mpemmina i
2yvana. Todi, ckiHuugwu, nadasa muxo YyHU3, Hamseana dpyay 3 Heba Ha 3eM/H0.
€0Hana Hebo i3 3emnero 8 20/10CHY apPy i 2pana Ha cmpyHax cum@poHito noas. Ce
6ya0 npexpacHo» (KorobMHCBbKUH, 1979, C. 241). Ha AyMKy BU€HOTO, Y HOBEJI
CIIOCTEepiraEMO  CBOEPIHMII KaTapCcuC Teposi, BUBUIBHEHHS TPaBMYIOUOTO
¢dakTopa 3 MiZICBiIOMOCTI i «CBijioMa 710oro 06pobka» (Ky3HeloB, 2021, C. 113).

6. BUCHOBKMA

TakuM YMHOM, MOTMB €CKaIli3aMy HabyBa€ IMOMy/ISIPHOCTI Ta HOBMX IPOSIBIB B
yKpaiHChKiM Matiit mpo3i kiHig XIX - mowyatky XX cromitTs. IlepcoHarkamm
HoBes1 BorgaHa Jlemkoro ta Mwuxaiia KOLoOMHCBKOrO CTalOTb CXWJIBHI IO
pedJiekciii TpeACcTaBHUKM iHTEJITeHIli Ta MMCTEITBA, JIIOAM 3 TJIMOMHHOIO
oprasisailfi€ero poboT ICUXiKK, sIKi IePeXXUBAIOTh KPM30Bi cTaHM. Y HOBesli «Mil
TOBapMII» repoil BHACTIIOK MiCTUYHOTO BUIHHSI IIepeXXMBa€ po3dapyBaHHS y
MiChKill IIMBLTI3allii Ta BTiKa€ /10 cesia, 1001 >XUTHU B TapMOHIi 3 TepBO3JaHHOI0
IIPMPOJIOI0 Ta HAaJIaTX HOBOTO CEHCY CBOEMY JXMTTIO. Llelt BuJ BTeui MOXeMo
TPaKTyBaTM SIK IIOEJHAHHSI IIPOCTOPOBOTO Ta BHYTPIIIHBOTO PeJIrifHOTO
eckamismy. Y MiHiaTiopi «Xody ImcaTM» Ta HOBeJli «Intermezzo» JIipUYHUMMU
reposiMM € MMTIIi, 110 IEPEHOCSIThCSI 10 CBITY MPUPOAM 3aJJIs Bif[HOBJIEHHS
ZlyllIeBHOI piBHOBaru Ta IO/0JIaHHSI KPU30BOI'O CTaHy. Y IMX TBOpaX BTeua Ma€
TUMYacoBUI xapakTep. ['epoit «Xouy mucaTu», epesxuBalouy Kpu3y TBOPUOCTI,
TiKa€ B ysBi [I0 IpeKpacHOI TaeMHMYOI IpupojM (1ie 3pa30K BHYTPIITHBOTO
YSIBHOT'O €CKalli3My 3 MeTOI0 I10/I0JIaHHSI TBOPYOTO BMUCHAXKEHHS), @ IePCOHaX
«Intermezzo» [10/1a€ BHYTPILIHIO KPU3Y 3aBISKM IepebyBaHHIO Ha CaMOTMHI
cepell CTENMOBMX TEM3KIB Ta BUTICHEHHIO TpaBMylounx ¢GakTopiB i3
IMi/ICBiZIOMOCTi (I1e 3pa30K IMPOCTOPOBOTO €CKAIli3aMy 3 IICMXOTEPareBTUIHOO
MeTo10). [TpobreMaTHKa aHaIi30BaHMX HOBEJI 3aCBi/lUuy€e HeOal/Iy»KiCThb aBTOPIB
10 HaHOBImMX $isocoPpchKkMx Tediit €BPOIM, MparHeHHS MUTIB TBOPUTU Y
PYC1 MOZIepHOI €BPOIENChKOI JIiTepaTypHu.
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MoTHB ecKali3My B YKpaiHCBKill MaJIill mpo3i
ki XIX - moyarky XX CTOJIITh
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yHiBepcuTeT imMeni @epenma Paxomi II, xadeapa  dimosorii, moreHT.
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Y crarTti 3po6sieHO0 Crpoby TUIIOJIOTiYHOTO 3iCTAaBJIEHHS MOTUBY €CKalli3My Ta JOro
PI3HOBM/IIB Y HOBeJIaX JBOX IPe/ICTAaBHMKIB YKPAiHCBKOI iMITPeCiOHICTMYHOI MaJIoi IIpo3u
Mexi cTostiTh - Borgana Jlenkoro Ta Muxaiiia Koiio61HChKOro. 3’5ICOBaHO, [0 €CKaIli3M
- 1le baraTorpaHHe i pi3HOGIYHE sSIBUILIE, sSTKe 6yJI0 IPUTAMAHHE JIIOACTBY Ha Pi3HUX eTarax
JI0r0 PO3BUTKY i IIPOSIBJISUIOCS B PisHMX GopMax. Moro MoxeMo TpaKTyBaTH K $paHTa3io
YM MpiI0 3 METOI0 BTeYi Bij] COIi/IbHOI PeThbHOCTI abo X 6yIb-gIKy JisUTbHICTh, sIKa
TIPUHOCUTD TIOJIETTIIEHHSI, 3aClIOKOEHHSI cepeJi MOAeHHNX OOOB’SI3KIB Ta PYTMHM KUTTSI.
Taka JIisUTbHICTb MOYKe 6YTH IMO3UTMBHOIO Ta CIIPUSITHU TICMXOJIOTTYHOMY BiZTHOBJIEHHIO a60
OoAy>KaHHIO. BUsIB/IEHO, IO B €CKAITi3Mi SIK SIBUII ITPOCTEXXYIOTBCSI TP CKJIQZIOBI: Biff Y0TO
Tikae yoaVHa (1), Ky/IX BOHA TiKae (2) Ta SKMM CIIoco60M (3a JOIOMOT0I0 SIKMX IPUOMIB)
BoHa Tikae (3). OcobMMBO TOMYJISIPHMM MOTMB €CKalli3My CTa€ HampukiHIi XIX - Ha
noyaTKy XX CTOJITTS — B €[I0XY KapJAMHAJIbHOTO OHOBJIEHHSI €BPOIIENCHKOI, y TOMY YMCJI 1
YKPaiHCBKOI JIiTepaTypy, y Yac 3MiH y XyA0KHbOMY MUC/IEHHI Ta CIIPUIHSITTI CBITY, KOJIU
BiZIOyBaJIOCSI aKTMBHE PO3LIMPEHHST TEMATUKY Ta IIPOOIEMATUKY MaJIoi IIPO3M, 3pocTasia
yBara JI0 BHyTPillIHbOTO CBIiTY JIFOAMHMN.

ITpocTexxeHo, 10 y HoOBesi «Miit ToBapuil» BorjiaHa JIEKoro po3KpUTO iCTOPiio
TIOBHOTO IT€PEPO/KEHHSI TOJIOBHOrO repost [naToHima SIkMMuyka, sikuii 6yB HepIimnM
TY/IbBICOI0 B MICTi Ta HNPUXWJIBHMKOM KOMQOPTHOTO IMBUTI3Al[ifHOTO >XUTTS], OJIHAK
BHAC/IZIOK MiCTUYHOI'O BMJIHHS, «BILLIOTO» CHY, B SIKOMY CTa€ CBiJKOM CMepTi CBOTrO
CyllepHMKa B KOXaHHi, KapJiMHaJIbHO 3MiHIOEThCS, Iepebi/pKae B IJIyXe CeJlo, /e CTae
CBSIIIIEHHMKOM, KPMTMKOM BiJIipBaHOCTI JIIOAMHY BiJl IpUpoAM Ta pesiriiHocTi. Hoesa
mo6y/foBaHa 3a IPMHIUIIOM KOHTPACTy

3’sicoBaHo, 1110 MiHiaTiopa «Xouy nucatn» borjiaHa Jlernkoro Ta HoBesla «Intermezzo»
Muxaiia KOIIOGMHCBKOIO MalOTh CXOXKy IpobJjieMaTHKy, TUII Teposi Ta HacCTPOEBY
nastiTpy. ['o70BHI mepcoHaxi 060X TBOPIB IEPEXMBAIOTh TBOPUYY KpPU3Yy, 3YMOBJIEHY
pisHMMM TIpMYMHAMM, OJHAK €CKalli3M CTa€ JJII HUX CBOEPIIHMM IICHMXOAHAITUIHUM
CII0CcO60M IYXOBHOTO O/TY’KaHHSI, BiTHOBJIEHHSI IYIIIEBHOI PiBHOBATH.
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3pobsieHO BMCHOBOK, IO MOTMB ecCKalli3My HaOyBa€ IIOMYJISIPHOCTI Ta HOBUX
IIPOSIBiB B YKPATHCBKiM Maltiit po3i kiHus XIX - modaTky XX crosiTTs. IlepcoHaxamu
HoBes1 Borgana Jlemkoro Ta Muxaiia Komo6MHCBKOTO CTalOTh CXMJIbHI 710 pedJieKciit
TpeAICTAaBHMUKY IHTEJITeHIIil Ta MUCTEITBA, JIIOIU 3 TJIMOMHHOI0 OPraHi3alli€lo poboTH
NCUXIKYM, SIKi IepeXXMBaIOThb KPU30BI cTaHM. Y HoBeai «Mill ToBapuul» repoy
BHaCJIiZIOK MICTMYHOI'O BM/IHHS IIepeXMBa€ po3dapyBaHHSI y MICbKil IMBimi3anii Ta
BTiKa€ 0 ceJia, 106y XUTY B TapMOHIl 3 IIepBO3/IaHHOI0 IIPMPO/IOIO0 Ta HaZlaTH HOBOTO
CEHCYy CBOEMY »JKUTTIO. lLleit BujA BTedi MOXEMO TpaKTyBaTM SIK IIO€AHAHHS
NIPOCTOPOBOI'O Ta BHYTPIIIHBOI'O PEJIriHOrO ecKamizMy. ¥ MiHiaTiopi «Xo4y mmcaTm»
Ta HOBesi «Intermezzo» JIPUMYHMMM TepoOsIMM € MMUTII, IO IEPEHOCSTHCS JI0 CBITY
NIPUPOJM 3a/1JIs1 Bi/THOBJIEHHSI AyIIeBHOI piBHOBaru Ta IOZ0JIaHHS KPU30BOI'O CTaHy. Y
LIMX TBOpax BTeda Ma€ TMMYacOBMI1 xapakTep. I'epoi1 «Xouy nmmcaTu», IepexxuBadu
KpU3y TBOpPYOCTi, Tika€e B ysIBIi [0 IpeKpacHOI TaeMHMYOi Ipupogu (Lie 3pa3ok
BHYTPILIHBOI'O YSIBHOI'O €CKalli3My 3 METOI IIOZ0JIaHHSI TBOPYOI'O BMCHAKEHHSI), a
rmepcoHaX «Intermezzo» [osla€ BHYTPIIIHIO KpM3y 3aBASKM IepebyBaHHIO Ha
CaMOTMHI CepeJi CTellOBMX TIIeM3aXiB Ta BUTICHEHHIO TpaBMylouMx ¢QakTopiB i3
Mi/ACBiAOMOCTI (1le 3pa30K MPOCTOPOBOI'O €CKAIli3My 3 MCUXOTEPAIeBTUYHOI0 METOI0).
ITpo6reMaTHKa aHATi30BaHNMX HOBEJI 3aCBiTUye HEO6aNTyXKiCTh aBTOPIB /10 HAHOBIIINX
dinocodpcprmx Tewilt €Bpomy, NparHEeHHST MUTI[B TBOPUTM y PYyCal MoOJepHOI
€BPOTENCHKOI JIITEPaTyPH.

Katouosi cnoea: eckanism, MOOepHi3M, NCUX0/02i3M, Majna nNpo3a, IMNPecioHi3M,
Pinocopcvia npobaemamuka, ykpaiHcobka Aimepamypa.
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The article attempts a typological comparison of the motif of escapism and its
varieties in the novellas of two representatives of Ukrainian impressionistic short
prose at the turn of the twentieth century - Bohdan Lepky and Mykhailo
Kotsiubynsky. It is shown that escapism is a multifaceted and versatile phenomenon
inherent in humanity at different stages of its development and manifested in
various forms. It can be interpreted as a fantasy or dream aimed at escaping social
reality, or as any activity that brings relief and calmness from everyday duties and
routine. Such activity may be positive and contribute to psychological recovery. It is
argued that escapism as a phenomenon has three components: what a person is
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escaping from (1), where he or she is escaping to (2), and how this escape is carried
out (by what means or techniques) (3).

The motif of escapism became especially prominent in the late nineteenth and early
twentieth centuries, during the period of radical renewal of European, including
Ukrainian, literature, marked by changes in artistic thinking and world perception, the
expansion of themes and problems in short prose, and the growing attention to the inner
world of the individual.

It is demonstrated that the theme of the complete spiritual rebirth of the protagonist,
Platonid Yakymchuk - formerly a reveler and admirer of a comfortable urban civilization
- is realized in Bohdan Lepky’s novella “Miit ToBapum” [My Comrade]. As a result of a
mystical vision, a “prophetic” dream in which he witnesses the death of his rival in love,
the hero undergoes a radical transformation: he moves to a remote village, becomes a
priest, and turns into a critic of human alienation from nature and religion. The novella is
constructed on the principle of contrast.

It is also shown that the miniature “Xouy mmcatu” [I Want to Write] by Bohdan Lepky
and the novella “Intermezzo” by Mykhailo Kotsiubynsky reveal similar problems,
character types, and emotional atmospheres. In both works, the protagonists experience
a creative crisis caused by different circumstances, and escapism functions as a kind of
psychoanalytic strategy of spiritual healing and restoration of mental balance.

The study concludes that the motif of escapism gains particular significance and
new forms of manifestation in Ukrainian short prose of the late nineteenth and early
twentieth centuries. The characters of Lepky’s and Kotsiubynsky’s novellas are
representatives of the intelligentsia and the artistic milieu, inclined to reflection and
possessing a complex psychological organization, who experience states of crisis. In
“My Comrade”, the hero, as a result of a mystical vision, becomes disillusioned with
urban civilization and escapes to the countryside in search of harmony with pristine
nature and a new meaning of life; this type of escape may be interpreted as a
combination of spatial and internal religious escapism. In “I Want to Write” and
“Intermezzo”, the lyrical protagonists are artists who turn to nature in order to restore
mental equilibrium and overcome a crisis. In these works, the escape is temporary. The
hero of “I Want to Write”, suffering from creative exhaustion, escapes in his
imagination into the mysterious beauty of nature (an example of internal, imaginary
escapism), while the protagonist of “Intermezzo” overcomes his inner conflict through
solitude in the steppe landscape and the displacement of traumatic factors from the
subconscious (an example of spatial escapism with a psychotherapeutic function). The
problems raised in the analyzed novellas testify to the authors’ interest in
contemporary European philosophical trends and to their aspiration to create in the
spirit of modern European literature.

Keywords: escapism, modernism, psychologism, short prose, impressionism, philosophical
issues, Ukrainian literature.
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A tanulmdny tipologiai Osszehasonlitast végez az eszképizmus motivuma és annak
valtozatai kozott a szdzadforduld ukran impresszionista kisprézajanak két képviselGie,
Bohdan Lepkij és Mihajlo Kocjubinszkij novelldiiban. Bemutatdsra Kkeriil, hogy az
eszképizmus mennyire sokréti jelenség, amely az emberiséget fejlédésének kiilonb6zd
szakaszaiban végigkiséri, és kiilonféle formékban nyilvanul meg. Ertelmezhet6 a tarsadalmi
val6sadgbodl valé menekiilést szolgal6 fantaziaképként vagy adlomként, illetve minden olyan
tevékenységként, amely enyhiilést és megnyugvast hoz a mindennapi kotelességek és az élet
rutinszerd terhei al6l. Az ilyen jellegli tevékenység porzitiv is lehet, és hozzjarulhat a
pszichés regeneraciéhoz. A szerz6k amellett érvelnek, hogy az eszképizmus mint jelenség
harom 0sszetevébdl all: (1) honnan menekiil az ember, (2) hovad menekiil, és (3) milyen
modon, milyen eszkozokkel vagy technikakkal valosul meg a menekiilés.

Az eszképizmus motivuma kiilonésen hangstlyossa valt a 19. szazad végén és a 20.
szazad elején, az eurdpai - koztiikk az ukran - irodalom radikélis megajulasanak
id6szakaban, amelyet a mivészi gondolkodas és vilaglatas atalakuldsa, a kispréza
tematikajanak és problematikdjanak béviilése, valamint az egyén bels§ vilaga iranti
fokoz6d6 érdeklfdés jellemzett.

A tanulméany bemutatja, hogy a f6hds teljes lelki Gjjasziiletésének téméja - Platonid
Jakimcsuké, aki kordbban dorbézol6 életmoédot folytatott és a kényelmes varosi civilizacié
hive volt - Bohdan Lepkij ,Miit ToBapuin” [Az én baratom] cimii novellajdban kozponti
szerepet kap. Egy misztikus latomas, egy ,profetikus” dlom hataséra, amelyben szerelmi
vetélytarsa haldlanak tandja lesz, a h@s radikalis atalakulason megy keresztiil: egy tavoli
faluba koltozik, pap lesz, és az ember természet- és vallasellenes elidegenedésének
biral6java valik. A novella szerkezete az ellentét elvére épiil.

Kimutatasra kertl az is, hogy Bohdan Lepkij ,Xouy mmcaru” [frni akarok] cimd
miniatdrje és Mihajlo Kocjubinszkij ,,Intermezzo” cim( novellaja hasonlé problémakort,
héstipust és hangulati vilagot tar elénk. Mindkét mi f&szereplGje alkotdi valségot él at,
kiilonbozd okokbol, s szamukra az eszképizmus a lelki gyégyulas és a pszichés egyensuly
helyreallitisdnak egyfajta ,pszichoanalitikus” stratégiajava valik.

A tanulmany arra a kovetkeztetésre jut, hogy az eszképizmus motivuma kiilénos
jelentGségre tesz szert és (ij megnyilvanulasi formakat 6lt a 19. szdzad végi és a 20. szazad
eleji ukran kisprézéban. Lepkij és Kocjubinszkij hdsei az értelmiség és a mivészvilag
képviselGi, reflektiv alkati, bonyolult lelkivilaggal rendelkez személyiségek, akik
valsagallapotokat élnek at. ,,Az én baratom” cimd novellaban a hds egy misztikus latomas
hatésara kiabrandul a varosi civilizaciobol, és a faluba menekiil, hogy az érintetlen
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természettel 0sszhangban, Gj életértelmet taldljon; ez a menekiilés a térbeli és a belsd,
vallasos eszképizmus kombinéacidjaként értelmezhets. Az ,,irni akarok” és az
yIntermezzo” lirai h@sei mutvészek, akik a természethez fordulnak lelki egyenstlyuk
helyredllitasa és valsaguk lekiizdése érdekében. Ezekben a mivekben a menekiilés
ideiglenes jellegii. Az ,irni akarok” hése alkot6i kimeriiltségében képzeletben menekiil a
természet titokzatos szépségébe (a belsS, képzeletbeli eszképizmus példdja), mig az
HIntermezzo” f@szerepldje a pusztai tajban valé magany révén és a traumatikus élmények
tudattalanb6l valé kiszoritasaval gydzi le bels6 konfliktusat (a térbeli, pszichoterapias
funkci6jl eszképizmus példdja). Az elemzett novelldk problémavildga tandskodik a
szerz6k érdekl6désérél a korabeli eurdpai filozéfiai irdnyzatok irant, valamint arrdl a
torekvéstikrdl, hogy a modern eurdpai irodalom szellemében alkossanak.

Kulcsszavak: eszképizmus, modernizmus, pszichologizmus, kispréza, impresszionizmus,
filozbfiai problémak, ukran irodalom.

© Kopposnenp Onexcangp, Yonka TetsiHa, 2026
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H. Téth Istvan

Az olvasmanymegértés fejlesztése keresztény
lelkiségli szovegek segitségével

1. A szakralis irodalom a nyelv- és irodalomtanitasban

Az alapkérdés: sikertil-e a szakralis irodalom értékeit, a kétségtelentil kiilonos
hangvétel(i olvasmanyait kis- és kdzépiskolas didkjaink, fGiskolai és/vagy egyetemi
hallgatéink elé helyezniink felfedeztet§ szdndékkal? Tapasztaljuk, hogy
tanitvanyaink mindinkdbb befogad6i zavartsadg nélkiil, a jelen kulturdlis és
tarsadalmi-politikai kornyezetében is beliilr6l fakadé megismerési szandékkal
kozelednek az elolvasasra, illetGleg feldolgozasra valasztott-ajanlott szakralis
(jellegi) korpuszokhoz.

Egyre inkabb fel kell tenniink ezeket, a kontemplativ (szemlél6d6) jellegli (H.
Téth, 2015a), additiv (hozzdadd) aspektust (Beregszaszi, 2012) és a funkciondlis,
a hasznosulasra, hasznossagra figyel6 (H. Téth, 2015b) kérdéseket:

a) Kordivat-e, vagy szakmailag megalapozott, tavlatos szandék vezérli a
szakralis irodalommal foglalkozé nyelv- és irodalomtandrokat és a
pedagdgiai tevékenységeiket?

b) Sikeriil-e tdvol maradni a moralizdldsra csabitd, a nyelv- és
irodalompedago6giai munkat veszélyeztetd lehetdségektdl?

¢) Van-e pedagoégusainkban keresztény lelkiség a szaktudomény szolgalata
mellett?

Nyilvanvald, hogy rendet kell tenniink a szakralis (jelleg(i) irodalom tanitasaval
Osszefligg6 pedagobgiai elképzeléseink vilagaban példaul azért, mert szerény
mértékd a kapcsolddé tanitasi gyakorlatunkbol adédé tapasztalatunk, a vonatkozé
kutatasi eredmények is csekélyek.

Legyen alapkovetelmény, hogy be kell mutatnunk didkjainknak kiilonb6z4
szakralis szovegeket, és azok értelmezési, szovegkutatasi lehet8ségeit tandrai
és/vagy individudlis pedagdgiai helyzetekben is. R4 kell vilagitanunk a bels6
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értékvildgot megteremtd koherencidn tdli, az Ugynevezett kiils6 koherenciat
létrehoz6 komponensek jelentéshalo-szervezs tényezdire is.

Meg kell tanitanunk pedagoégusjelolt hallgatéinkat arra, hogy értelmes
nyelvpedagdgiai és olvasmanymegértést fejleszt§ szemlélettel, a tantervi
kovetelményekkel szamolva batran/batrabban nytljanak a szakralis irodalom
alkotasaihoz. Lehetnek ezek az alkotasok:

— amagyar nyelv emlékei,

— a magyar irodalmi nyelvet megalapozd, tovabbfejleszt§ kolt6k, irdk
muivei, valamint

— aképzb-, zene-, film- és szinhdzmiivészet jelentGs alkotésai.

Alapértékiil minden esetben a szentirdsismeretet kell venniink, hiszen e nélkiil
a katfd, a Szentiras ismerete nélkiil a nyelv és az irodalom tanitasaval osszefiiggd
tevékenységiink Paulus Utsi szami/lapp kolt6vel élve olyan, mint: ,,a sinyom fehér
tarhegyen, mit beft a szél hajnalban” (Utsi, 2019).

Jelen téméval annal inkabb foglalkoznunk kell, mert korunk ttkeres embere
mind gyakrabban valaszt tampontokat a keresztény szellemiség vilagaban a sajat
élete élhetébbé tételéhez. Errdl a keresd folyamatrél adott hirt a Magyartanitas
hasébjain Dedk-Séarosi Laszld, amikor J. R. R. Tolkien A Gytiriik Ura értékvilagara
mutatott ra (Dedk-Sarosi, 2013), segitendd a keresztény szellemiség irant vonz6do,
abban tényeket, érveket, megbizhaté Osszefiiggéseket keres6 magyartanarokat
(is), akik élni kivannak az adott tanterv lehetGségeivel.

2. Alapelvek és gyakorlat kapcsolatarol

Az olvasmanymegértést fejleszt6 nyelv- és irodalompedagégia kézéppontjaban az
értékbefogadas, az értékérzés, az olvas6 ember intellektudlis értékekkel vald
gazdagitasa all. Olvasmanymegértést fejleszts feladatokat, a feladatok vilagahoz vezetd
irodalom- és nyelvpedagogiai gondolatokat, latismodokat is tartalmaz ez a tanulmény.

Mindenekel6tt az olvasds fogalmanak és fajtdinak a mibenlétérdl lesz sz6 a
magam kutatdi-elemz6i, tananyagszerkeszt6i szempontjabol.

Olyan szemléletet valasztottam olvasaspedagogiam rendezGelvéiil, amelyik
alapallasa: olvasni kell, az olvasottakat érteni kell, hogy a kommunikéci6 zavartalanul
miikodhessék. Nem szovegért6 olvasasnak, hanem olvasmanymegért6 olvasasnak
nevezem azt az eljarasrendszert, amelyikkel jelen tanulményban is szembestilhetiink.

Abbdl a felfogasbdl indultam ki, azt tekintem ez id6 tajt is alapelvemnek, hogy
az irodalom tanit6ja és tanara elsdsorban szépirodalmi jellegli olvasmanyokkal
szembesiti tanitvanyait, legyenek azok a didkok kicsinyek, kamaszok vagy
érettségire késziil6dSk. Ebben a gondolkodasban nem mas az olvasmany, mint a
megizesitett nyelvezet(i, de legalabbis poétikai funkciéval rendelkezd szovegmi.
Ezt a nézetet a Deme Lé&szl6 nevével fémjelzett szovegtipolbgiara épitve
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magyarazhatjuk meg. Vagyis nem kozonséges szovegek olvastatasaval, az azokhoz
kapcsolt/kapcsolhatd feladatok kidolgozasaval, megoldasdval munkaltatjuk,
foglalkoztatjuk, tevékenykedtetjiik a novendékeket, hanem egyértelmten a
szépirodalmi ihletettségli szovegmivek (= olvasmanyok) megértésének a
fejlesztésére helyezziik a hangsulyt. Ennek nyomén valik egyértelmiivé a cél: az
olvasmanymegértés fejlesztése. Nem kevés provokaciét tartalmazhat ez a
tételmondat és a kapcsolédé szemlélet.

Szembe kell nézniink azzal a ténnyel, hogy vannak 1j és divatos olvasastanitasi,
olvasasfejleszt( stratégiak, amelyek kiilonboz6 erejtiek.

Ez a dolgozat egyértelmtien azt tekinti kulcskérdésnek, hogy a szépirodalmi
alkotdsokrédl nem lehet kizarélagosan gondolkodni, csupan divatozé
olvasastanitasi eljarasok mentén igy-tgy vélekedni, tudniillik a szépirodalmat
egyetlen elmélet, aktualisnak nevezett irodalomtudomanyi iskola sem sajatithatja
ki. Az itt olvashat6 elgondolasok tgy akarjak szolgélni a nyelv- és irodalomtanitas
tigyét, hogy a rendezGelv a nyelv, az olvasds és a gondolkodas triasz
elsGdlegességének az érvényesitése a kommunikéciéban (H. Téth, 2015a, 2015b).

A fentiek nyomén erdsebben vilaglik ki, hogy szandékos és tudatos az
olvasmanymegértést fejlesztd nyelv- és irodalompedagdgia kategéria, mivel a szakralis
szovegek, illetSleg alkotasok nemcsak a szépirodalom 6réain vannak/lehetnek jelen.

3. A differencialt képességfejlesztés az irodalomtanitasban

Az irodalomtanitisban a differencialt képességfejlesztésnek ezek lehetnek a
megvalosulé szempontjai, amelyek alapul vehetSk a szakrélis jellegli szemelvények
tanitasakor-feldolgozéasakor is (H. T6th, 1990):
1. a mudvészetjelleg kozéppontba allitasa;
a szovegkodzpontisag biztositasa;
a nyelvi-stilisztikai tobbletjelentés feltarasa;
az érzelem nevelése, az érzelmek karbantartésa;
az 6nallosag erd@sitése;
az olvasoi igény novesztése;
az alapkészségek fejlesztése:
a) a beszéd technikajanak és tartalmassaganak a sziintelen miivelése,
b) az olvasastechnika valamennyi szintjének a gondozasa,
c) a mindségi szovegképzés: a szovegszerkesztés és a szovegalkotas
igényes megalapozésa, valamint tovabbfejlesztése;
d) az atélt szovegtolmacsolasra késztetés;
8. a komplexitas erdsitése;
9. a hitbéli élmények fokozésa.

RIS L



Az olvasméanymegértés fejlesztése keresztény lelkiségli szovegek segitségével 145

Mindezek utdn felmeriilhet a kérdés: vajon miben mas, miféle Gjdonsagot
hordoz6 az olvasménymegértést fejleszt§ nyelv- és irodalompedagdgia a mar
ismert, alkalmazott stratégiakhoz képest?

Egyértelm(ien az a lényege ennek az irodalomtanitasi, st pedagdgusképzési
elvnek, hogy a szakralis irodalom, illetSleg a szakralis szovegek ne csupan vendégként
jelenjenek meg nyelv- és irodalomérainkon, hanem rendszeresen és
elidegenithetetlentil, vagyis szerves részként emeljiik be a szemlél6d6 (kontemplativ),
hozzaad6 (additiv), hasznossagra figyel6 (funkcionalis) nyelv- és irodalompedagoégiai
tevékenységeink keretébe. Ez a céltételezés akkor lesz mindennapi gyakorlattd, ha a
pedagbgusképzés keretében, annak intézményeiben is belatjdk és elfogadjak, hogy
nyitni kell az olvasmanymegvalasztas alkalmaikor a szakralis alkotasok felé.

A fentieket erésitendd kiovetkezik a tovabbiakban néhany példa.

A Miatyank szovegvaltozatainak az elemzésérdl a Magyar Nyelvben olvashatunk
olyan tanulmanyt (Nyary, 1999), amelyik miivel6déstorténeti és nyelvtorténeti
szempontokbdl is hasznos lehet a keresztény lelkiségli pedagdgusképzésben.

A Miatyank szovegvilagéval foglalkozo6 dolgozat és a benne felmutatott kutatasi
eredmények késztettek az Urangyala imadsag zar6 konyorgésével (Salve Regina)
foglalkoz6, a magyar szakon tanul6 pedagdgusjelolteket segit6 mélyrehato, tiizetes
szovegelemzés elvégzésére, majd a tanulsdgok tanulmanyban torténd rogzitésére.
Az Angelushoz f(iz6d6 lelki vonzdédas mellett az archaikus népi iméadsadgok
tipologizalasa, szerkezeti ismérveiknek a feltdrasa (Takacs, 2003) is kétségtelentil
dontd szerepet jatszott ebben a szemelvényvalasztasban, kiilonos tekintettel arra,
hogy nyomatékot kapjon a vallasos szovegekkel torténd tanoérai foglalkozasok
el6térbe helyezése (H. Téth, 2012).

Azért valaszthatjuk részletekbe hatol6 elemzésre az Urangyala befejezését, mert ez
a korpusz a mifajat tekintve uGgynevezett zard konyorgés, szovegszerkezeti
megkozelitésbol egy bekezdésnyi szévegmd. Ennek a nyelvészeti és a nyelvpedagdgiai
elemzése is timogatja a sokféle, valtozatos tematik4ji és a nem szokvanyos szerkezet(
szovegekkel val6 banni tudas elvének az érvényesitését a tanitdi és/vagy a
magyartanari gyakorlatban, valamint a pedagogusképzésben (H. Téth, 2013).

Kivalé szakmai-nyelvészeti és pedagdgiai, s6t lelki élményforrds is lehet
Kovecses Zoltan Isten a sz6l6ben - A sz6l6hegyek szakralitasa eqy metaforakutaté
szemével ciml nagyobb lélegzetli tanulméanya, amelynek mar a mottdja is
bevonzza az olvasot-értelmezét a szakralitas felfedezésének az élményvilagaba:
,Az élet utazas, az Isten személy, a hatalom fent van, a gondolat taplalék és a
szeretet melegség olyan hétkoznapi metaforak, melyek ma is értelmet adnak
szamunkra annak a szakralis térnek, amelyet sz6l6hegynek hivunk (legalabbis
néhanyuknak). A metafordk segithetnek abban, hogy djra felfedezziik Istent és
Isten tulajdonképpeni szandékat” (Kévecses, 2024, 18. 0.).
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Amikor a szakralis (jelleg®i) irodalom alkotasait beemeljiik az olvasmanymegértést
gondozo, s6t fejleszt§ irodalom- és nyelvpedagdgiai tevékenységeink lancolataba,
akkor rogvest szembestiliink azzal a megkertilhetetlen kérdéssel, hogy a hétkdznapi
szeretetfogalom miképpen viszonyul a kereszténység szeretetfogalmahoz, hogyan
keriilnek ezek az alapkategdridk kapcsolatba egymassal. Kovecses Zoltan a két
fogalmat ugyanazon hat dimenzi6 mentén irja le: a szeretet targya, intenzitasa,
id6tartama, megnyilvanulasi formai, hatasa és kialakulasanak médja. Ez a tudasunkat
gazdagité, a kognitiv metaforakutatas vilagabol valé elemzés (Kovecses, 2025)
feltétleniil tagitja a vilaglatdsunkat ebb8l a szempontbdl: a Kkereszténység
megnyilvanulasa az emberek felé az, hogy a nem tokéletes emberi szeretetet
tokéletessé tehetjiik, mert ezaltal Istenhez hasonulhatunk.

Jelen dolgozat el6zményei k6zott megemlitendd a tananyagfejlesztéseknek az a
szakasza, amikor az archaikus népi imadsagoknak (Erdélyi, 1976) a tanitasba-
tanulasba torténd beemelésére irodalmi feladatgydjtemény adott lehet&ségeket (H.
Téth, 1999a). Ugyanez a nyelv- és irodalom-mddszertani iras hivta fel a figyelmet
az ezeknek a szovegmiiveknek (= archaikus népi imadsagoknak) a nyelvi-stilisztikai,
miifaji fontossdgara és az olvasmanymegértést is fejleszt§ jelentéségére, mert

Hasonképp fontosnak tarthatjuk a Szentiras Jézus keresztre feszitését elbeszéls
szakaszai és az Omagyar Maria-siralom  Gsszehasonlitd — elemzését
olvasmanymegértést fejleszt( céllal azért, hogy még érzékenyebben figyelhessenek
a didkok a vallasos iranyultsdga szépirodalmi szovegek és a bibliai forrasok
kapcsolatanak a feltarasara (H. T6th, 1999b).

T{inédve a keresztény nevelés feladatairél és kihivasairdl a harmadik évezred
elején, egy hosszabb, idekapcsolédd dolgozat az elméleti hattérismeretek sziikséges
mozgositdsa mellett olyan gyakorlati megoldasokat mutatott be, amelyek
felhasznalhatok szakralis jelleg(i irdsok (példaul Balassi Balint-koltemények, Pilinszky
Janos-versek, Lackfi Janos-szemelvények tanérai feldolgozésakor, majd ezek nyoman
mas szakralis alkotasok tanitasra és tanulasra val6 el6készitésekor (H. Téth, 2013).

A most el6ttiink 1évE problémakor is - akarcsak az tgynevezett vilagi jelleg
szépirodalom - ilyen és hasonl6 kérdéseket tar fel:

Mi a koltemény és az ihlet kapcsolata?
Miféle alkot6éelemek sorozata épiti fel a mdalkotast?
Mit jelent az id6 végtelenségében az egyetlen idédarab, amit a vers,
egyaltalan a szépirodalmi alkotds megragad?
— Mivé véalhat a m{ a végtelenné tagitott olvasmanyértelmezésekben?

Ezekkel, az alkoté - mii - olvasé irodalmi kommunikéci6s harmasaban fogant
problémakkal is foglalkozik Vilcsek Béla irodalom- és létfilozéfiai szempontokbél az
irodalmi hatas- vagy élményfolyamatot kutatva: ,Egy koltemény egyetlen ihlet, és
szlikségszerien 6lti magara azt az alakot, amelyben megjelenik. Az ihlet legkisebb



Az olvasmanymeggértés fejlesztése keresztény lelkiségli szovegek segitségével 147

alkotéelemét is athatja. Egy versnek nem lehet tartalmi kivonatolasat elkésziteni,
alakjat megbontani. Ha val6sdgat megvaltoztatjuk, ezaltal megvaltozik, esetleg meg
is semmistiilhet ihlete. Az ihlet azonban nemcsak a valésagbdl metsz ki bizonyos
részeket, hogy azokat teljes valésagnyiva novelje. Ugyanigy az id6 végtelenségébdl is
kiragad egyetlen id6darabot, hogy azt azutan ismét végtelenné tagitsa. Az ihlet
nemcsak teljes valdsdgfogyatkozas, de egyben hatarolt végtelenség is” (Vilcsek, 2002).
Megszivlelve az Erkolcs és irodalom cimi kotet értékitéleteit, meditativ gondolatait
(Rénay, 2006), tegylik magunk és tanitvanyaink elé Sik Sandor itt kovetkezd versét!

Sik Sandor: Jézus és a kereszt

Akkor folemelék a keresztet a poroszlok,

Es tompén megzordiiltek a hosszii nagy szegek.
Odalépett. Szemében két csillag remegett,

S az ostor izz6 csékja szent vallain piroslott.

Vorosls fény vilagolt a Koponyak-hegyén,
Az égen torladoztak fekete fellegek.

Mar vijjogott a szél, a fold mar reszketett,
Es recsegett a karpit a templom rejtekén.

A palota el6tt kialtozott rekedten

A hullamz6 tomeg, kis, szegény emberek.

A 1ét 6rok forgasa egy percre megmeredt,

S néman egymasra néztek: Krisztus és kereszt, ketten.

Nagy, ismeretlen tiizzel a 1ét Gj titka rezgett
Szemén és homlokan s a toviskoszortn.

Es karjait kitarta, szeliden, szomorn,

Es magahoz olelte a rettentd keresztet.

1. kép. Gogola Zoltan (Beregszasz): Golgota
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4. Szakralis szépirodalmi alkotast megkozelité utak

Ez a lirai szovegm(, a Jézus és a kereszt cimi Sik Sandor-koltemény egyértelmiien
kapcsolodik a husvét tinnepkoréhez ajanlott olvasményként éppugy, amiként
megengedbbben: kapcsolddhat barmikor kozos tanérai elemzésiil, vagy igynevezett
projektmunka keretében feldolgozandé szemelvényiil is. Hogy mindezt miképpen
teheti meg a gyakorl6 magyartanar - kertiilve a moralizalas veszélyeit -, azt nyelv- és
irodalompedagoégiai szeminariumon hallgatéinkkal kézos 6sszefogasban tervezhetjiik
és vitathatjuk meg. Feltétlentil végiggondolanddk a vonatkozé modszertani alapelvek,
melemzési technikdk, mozgdsitandék a sziikséges szaktudomanyos ismeretek,
figyelemmel a stilisztikai kompetenciara is (H. T6th, 2021).

Roénay 1Laszlé Az iras erkolcse és erkolcstelensége cimU esszéket, tanulméanyokat
tartalmazo, a Nap Kiadondl 2012-ben megjelent kotetében Sik Sandorrél valld
naplot is talalhatunk mas hasznos és nélkiilézhetetlen olvasmanyok mellett. Mi az,
amit feltétleniil illik tudnunk Sik Sandorré6l? Ebben is segit minket a Ronay-naplé,
jelestil: ,a Nap volt Sik Sandor koltészetének korai jelképe.”

Honnan és mire vilagithatott ra a kegyelem vakit6 vilagossaga? Kétségtelen,
hogy a kegyelem vakitd Nap-fénye adta a biztonsagot, az erét, a kitartast Sik
Sdndornak ,a tdmadasokkal, lekicsinylésekkel szemben, amely a hitét megvall6
kolt6knek mindenkor osztalyrésze azoktél, akik felvilagosultnak gondoljak
magukat. Neki is jutott lekezel6 birdlat Karinthy Frigyest6l” (R6nay, 2012).

Ha ajanlott olvasmanyként vizsgaltatjuk a Jézus és a kereszt cim{ versszéveget,
akkor tandra keretében a mdrdl vallé gondolatokat, olvasatokat-értelmezéseket egymas
mellé helyezve akar vitara is késztethetjiik didkjainkat az értelmezés sokféleségérdl.

Ezt a versszoveget a korabban tanult nyelvészeti, stilisztikai és verstani
ismeretek mozgodsitasara, ezeknek a hasznos tudnivaléknak a dinamikus
ismétlésére, tovabba 10j szaktudomanyos problémdaknak a megvilagitdsara
egyarant felhasznéalhatjuk. Figyelembe vehetjiik azt a tényt, hogy a nyelvi képek
tobbféleképpen csoportosithatok:

a) a szerkezetiik alapjan: egyszertek, 6sszetettek, komplexek stb.;

b) a jelentésiik szerint: rokon jelentéstiek stb.;

¢) a széfajuk vonatkozasaban: igei, névszoi stb.;

d) a stilisztikai rendeltetésiiknek megfelelen: tobbletjelentés elérésére
torekvék, tovabba meghokkentés, érzelmi talftités, sGrités stb.
szandékaval alkotottak;

e) az eredetiségiik fokat tekintve a nyelvi képek lehetnek: eredetiek,
Ujszerdek, egyéni leleménybdl fakadok stb.

Az itt bemutatott szempontok egyenként is kinalnak kutatasi, anyaggyjtési
lehetségeket, ugyanakkor rétegrél rétegre haladva atfogé, 6sszefoglalé miielemzé
esszét is irathatunk didkjainkkal.
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Irodalomesztétikai, stilisztikai és pragmatikai aspektusa is lehet annak a
versvilagot faggaté muelemzésnek, amelyik homlokterébe ezeket a kissé
provokativ, de megkeriilhetetlen kérdéseket allitjuk:
— Létrejott-e/Létrejohet-e az irodalmi kommunikéacié a szemelvény és a
befogad6 kozott a Sik Sandor-vers olvasasakor?
— Miben nyilvanul meg a mualkotas hése és a nagypénteki tragédiat
szemlél lirai alany kapcsolata?

Kivaléan alkalmas ez a versszoveg az igei és a névszdi lexémadllomany
feltaraséara, az egyes szavak és az azok jelentéshédlbjanak a tiizetes vizsgalatara
éppugy, ahogyan az athajlé sorok fesziiltségteltségét is értelmezhetjiik.

A szovegtipusok és a mifajok egybevetését a hasonldsagok, az egyezések és a
kiilonbozdségek mentén is elvégezhetjiik.

A drémai nyelv mondatfajtait is érdemes alaposan szemiigyre vetetniink. Fel
fog tlinni a nyelv sokatmondé lecsupaszitottsaga, a versben beszél§ figyelmének,
érzéseinek a Megvaltas misztériumara torténd dsszpontositasa.

Mindezen elemzési technikaknak az j szemponti alkalmazéasakor, vagyis a
Jézus és a kereszt cimi szemelvénynek a hit és az evangéliumok {izenete feldl
torténd  megkozelitésekor megkeriilhetetlen a Sik  Sandor-koltemény
versritmusanak és rimtechnik4janak az egybevetése a kolt6i alkotadsban elmondott
tragédia komplex megértése szempontjabol.

Rendelkezésiinkre 4allhat az ugynevezett projektmunka, amelyik nemcsak
tanéran tali egyéni, komplex szemléleti alkotdsra, hanem kozosségi
tevékenykedésre is lehetdségeket kinal.

A didkok vetitettképes bemutat6 keretében, természetesen a témakorhoz illéen,
zene- és képzémiivészeti alkotdsok, példaként Gogola Zoltan Golgota cimd
festménye kornyezetében lattathatjak Sik Sandor versét, vele egyiitt az elemzés-
értelmezés kiilonb6z6 megoldésait is alkalmazhatjak. Lehet ez irasbeli reflexio,
videdra vett diskurzus, tovabba hosszabb lélegzetli kommentar, amelyik az érveld
esszé mifajanak az ismérveit hasznositja. Ezzel a megoldassal kétségtelentil
kilépiink az osztalytermi dimenzi6bdl, lehetdséget kindlva 6sszehangolt, értelmes
virtudlis térbeli értékteremtd munkara, igy az intermedialitas (médiumok, illetSleg
mivészetek kozotti kolcsonviszonyokra, interakcidkra) kinalta lehetSségek
kamatoztatasara a diakkozosségek mozgositasaval.

Mindezeken az olvasmanymegértést sokoldaltan fejleszt§ eljarasokon tdl,
illet6leg mindezekhez a tanuldsszervezd és tanulasiranyitd tevékenységekhez
magunk elé vehetjiik Sik Sandor Keresztiit cim( dramai erejd, értheten és
szandékosan XIV alloméasbol allo ciklusat (Sik, é. n.), kitagitand6 az ismereteinket,
gazdagitand6 a gondolat- és érzelemvilagunkat is.
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5. Osszefoglalasul

A fenti témaval Osszefiiggésben felsorolt tanulmanyok erdsithetik a
pedagogusjeldlteket és a mar palyan 1év6 magyartanarokat is a kéznyelvitdl eltéré
miifajok és szovegtipusok elemzéstechnikédinak a batrabb bemutatasara, illetGleg
megtanitasara (Nagy, 1984). Arrél van sz0, és ezt a nyelv- és irodalompedagoégiai
gyakorlat is igazolja: a révidebb terjedelmi szovegek, kivaltképpen, ha nem a
szokvanyos, nem a mindennapi beszédhelyzetben jelennek meg kutatandd,
elemzend§ korpuszként, kivancsiva, érdekl6dGvé és kérdéseket felvet6vé, vagyis
gondolkod6va teszik - formalhatjak - a tanulokat. A szakrélis szovegek tanitasaval
foglalkozva ismét a magyartanari felkésziiltség fontossaga kertilt el6térbe.

Ujra rogzitendd: merjiink szakrélis szemelvényeket f6iskolai és/vagy egyetemi
hallgatdink és a kozoktatasban tanulék elé helyezni, altaluk az olvasmanymegértés
kompetenciait is fejleszteni, hogy az adott korpuszok megértetésével is kozelebb
juttathassuk tanitvanyainkat, didkjainkat, hallgatéinkat a szakralis tematikdhoz.
Vezéreljen benniinket ez a sz(inni nem akar6 meggy6z&dés: csakis a gondos,
koriiltekintd, friss energiaju szemléletiink segithet benniinket az olvasas-, az
olvasmanymegértés-tanitds, valamint a szépirodalmi szovegmivek elemzése
megtanitasanak alapozasaban.

Jelen tanulmanynak kiemelt szandéka volt felkelteni a magyartanarok figyelmét Sik
Sandorra, valamint Az iréds erkolcse és erkolcstelensége kotetre, mert Rénay Laszl6
radikalisan befolyasolhatja tanari hattértudasunkat, tovabba irodalomfilozéfiai
szemléletiinket, ezaltal az olvasmanyvalasztdsunkat is, tudniillik ,Sik Sandor
vallomasaiban és verseiben jelképrendszert teremtett, amelynek kézéppontjaban a
megvalthat6sag, a blinbocsénat esélye s orman a megértd Isten all” (Rénay, 2012).
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Az olvasmanymegértés fejlesztése keresztény lelkiségii szovegek segitségével

H. Té6th Istvan, a neveléstudomany kandidatusa. Karoly Egyetem, Filozéfiai Fakultés,
nyugalmazott egyetemi docens; Coventry House Nyelviskola, Budapest.
david228 @freemail.hu, ORCID: 0009-0003-8040-7619.

A szakralis irodalom értékes alkotasainak beemelése felfedeztet§ szandéki lehet az
irodalom- és nyelvtanitasban. A szakralis (jellegli) irodalom tanitdsaval osszefliggésben
alapkovetelmény: be kell mutatnunk a didkoknak kiilonboz6 szakralis szovegeket, valamint
azok értelmezési, szovegkutatasi lehetGségeit tanérai és/vagy individudlis pedagogiai
helyzetekben is. Megvilagitandé a malkotasok belsé értékvilagat megteremtd koherencian
tal a kiils6 koherenciat 1étrehoz6 komponensek és az intertextussal (intertextualitassal)
Osszefiiggl jelentéshalot szervezs tényezdknek a vilaga is.

Azért jelentGs a szovegkoziségre figyelés, mert az ebben a tanulmanyban kézéppontba
helyezett Jézus és a kereszt cim( koltemény irodalmi és retorikai jelenség is egyuttal: ez a
sz6veg a sz6 szerinti jelentésen tul az Ujszovetség evangéliumaira is utal. Azok elemei
beépiilnek Sik Sandor alkotasaba, igy tobbletjelentést kap az olvasd, ezltal tadgabb
kulturalis kontextusba emel&dik az aktudlis szépirodalmi olvasménya.

Kordivatrél, 6ncéld moralizalasrél, vagy a keresztény lelkiség kidradasaroél van-e sz6?
A differencialt képességfejlesztésben kiemelt helyet kaphat Sik Sandor Jézus és a kereszt
cimd alkotasa, kamatoztatand6 az értelmezés sokfélesége.

A bemutatandé mtielemzési feladatok a kontemplativ (szemlélédd) jellegd, az additiv
(hozzéadd) aspektustt és a funkciondlis (hasznosulasra figyel§) olvasmanymegértd
stratégia mentén szerkesztett, egyértelmden kreativ-produktiv, munkaltatd, tanérai és
tandran kiviili tevékenységegytittesek. Akkor valik a pedagdgiai gyakorlatban életszeriivé
a korszerd nyelv- és irodalom-moédszertani kulturéltsdg, ha a szévegmivek nyelvi-
stilisztikai és midfaji-irodalomesztétikai fontossaganak, jelentGségének a megmutatésa
mellett a gondolkodva tanulés stratégiéja is érvényestil.

Kulcsszavak: szakralis irodalom, olvasmanymegértés, differencialt képességfejlesztés, archaikus
népi imadsagok, vallasos szovegek, nyelvészeti, stilisztikai és verstani ismeretek mozgdsitasa.
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IToxpaiieHHs pO3yMiHHS IPOYMTAHOTO 3a JOIIOMOI'0I0 XPUCTUSTHCHKUX
JYXOBHMX TEKCTiB

I'. Tot ImTBaH, KaHAMZAT IeJarorivyHuxX Hayk. KapsiB yHiBepcurer, kadempa
dinocodii, sacmyxeHmit foueHT; MoBHa Imkosa «KopeHTpi Xayc», Bygpamemr.
david228 @freemail.hu, ORCID: 0009-0003-8040-7619.

3asryyeHHs IIHHMX TBOPIB CaKpasIbHOI JITepaTypy O BUKJIaZJaHHSI MOBM Ta JIiTepaTypyu
MO>Ke MaTH ITi3HaBaJIHO-/I0CITHUIIBKMIA XapaKTep. Y HaBYaHHI CaKpaIbHOI (peJIiriitHo1)
JliTepaTypyu 6a30BOI0 BUMMOIOI0 € O3HAMOMJIEHHSI CTYAEHTIB 3 PI3HUMMU CBSIIIIEHHUMU
TEKCTaMM, a TaKOXX 3 MOXJIMBMMM iX IHTEpIpeTallisiMM M MeTO/laMM TeKCTYaJbHOTO
AQHAITI3Y K B ayIMTOPHIN PobOTi, Tak i B iHAMBIIyaTbHOMY HaB4YaHHi. OKPiM ITiTiCHOCT,
mo ¢$opMye BHYTPIIIHIO CMCTEMY IIIHHOCTeJ JIiTepaTypHMX TBOpIB, HEOOXiTHO TaKOX
BUCBITJIIOBATM KOMIIOHEHTH, SIKi 3a6e31eUyi0Th 30BHIIIHIO 3B’SI3HICTh, 1 YMHHMKY, IO
OpraHi30BYIOTb MepeXXi 3HaueHb, II0B’sI3aHi 3 IHTepTEeKCTOM Ta iHTepTeKCTYa/IbHICTIO.

3BepHEeHHS /10 IHTepTeKCTYaIbHOCTI € BaXKJIMBUM, OCKIJIBKM 1T0€3is «Icyc i xpecm», 10
nepebyBa€e B IEHTPi ITbOTO JOCITI/DKEHHS, Ma€ BOJHOYAC i JiTepaTypHe, i pUTOpUUHE
3HAYEHHS: OKPiM 6YKBAJILHOTO 3MiCTY, BOHA MiCTUTD aJTi03ii Ha €BaHrestist HoBoro 3asity.
Ixui enemenTn inrerpopani y Teip Illangopa Illika, Hajgarouu uYuTadeBi JOJATKOBI
CMMCJIOBI IIapy Ta BIIMCYIOUM XYZIOXKHIM TEKCT y IIMPLINIA KyJIbTYPHUIA KOHTEKCT.

Uy igeTbcss TYT PO JAHMHY MO/, €roiCTMYHy MOpajli3alilo 4M IIpo BUSB
XPUCTUSTHCBKOI AYXOBHOCTI? Y TIporieci AMQpepeHIliioBaHOTO PO3BUTKY HABUUOK TI0€3isl
IMManpmopa Illika «Icyc i xpecm» MOXe TOCICTU YiJIbHE MICIle, OCKiJIbKY JI03BOJISIE TLTiTHO
BUKOPUCTATU MHOXXMHHICTh MOXXJIMBUX iHTepITpEeTALIii.

3anponoHOBaHi  3aBJaHHSI 3 JIITEPATypHOIO aHali3dy OpraHi3oBaHi 3a
KOHTEMIUIATMBHUMM  (pedieKCMBHMMM), aIUTMBHMMM Ta  QYHKI[IOHJIBHUMU
(opieHTOBaHMMM Ha 3aCTOCYBaHHS) CTpaTerisiMM PpO3YMiHHS IIPOYMTAHOTO; BOHU
CTaHOBJISITh TBOPYO-TIPOAYKTUBHI, JisS/IbHICHO Opi€HTOBaHI KOMILJIEKCHM ayAUTOPHMX i
nos3aayAuTopHMX BropaB. CydacHa MeTOAMYHA Ky/bTypa BMKJIQJaHHSI MOBMU U
JIiTepaTypy CTa€ CIpaB/i XUTTE3JATHOIO B NTeJaroriyHil MpaKkTUILi TOZi, KON HOpsif i3
JIeMOHCTpaIli€l0 MOBHO-CTMJIICTUYHOI Ta >KaHPOBO-€CTETMYHOI I[iIHHOCTI ¥ 3HA4yIIOCTi
TEKCTIiB 3aCTOCOBYETHCSI TAKOXK CTPATETist HABYaHHS Yyepe3 pedsieKCHBHE MUCIIEHHSI.

Karouoesi cnoea: cakpanvHa aimepamypa, po3yMIiHHS npoHumano2o0, dugeperuiiiosaHull
PO36UMOK HABUYOK, apxaidHi HapoOHI MOUMEU, peai2iliHi mekcmu, akmueisayis
ATH2BICMUYHUX, CMUAICMUYHUX { NPOCOOUYHUX 3HaHb.

Improving reading comprehension with the help of Christian spiritual texts

Istvan H. T6th, candidate of pedagogical sciences. Charles University, Department of
Philosophy, associate professor emeritus; Coventry House Language School, Budapest.
david228 @freemail.hu, ORCID: 0009-0003-8040-7619.

The inclusion of valuable works of sacred literature in teaching literature and language can
serve a discovery-oriented purpose. In connection with teaching sacred (religious) literature, a
basic requirement is to present students with various sacred texts as well as their possible
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interpretations and methods of textual analysis, both in classroom and individual pedagogical
settings. In addition to the coherence that creates the internal value system of literary works, it
is also necessary to illuminate the components that establish external coherence and the factors
that organise networks of meaning related to intertext and intertextuality.

Attention to intertextuality is important because the poem Jesus and the Cross, which
stands at the centre of this study, is both a literary and a rhetorical phenomenon: beyond
its literal meaning, it also alludes to the Gospels of the New Testament. Their elements are
incorporated into Sandor Sik’s work, providing the reader with additional layers of
meaning and placing the literary text in a broader cultural context.

Is this a matter of fashion, self-serving moralisation, or the outpouring of Christian
spirituality? In differentiated skills development, Sandor Sik’s poem Jesus and the Cross
may occupy a prominent place, allowing the multiplicity of possible interpretations to be
fruitfully exploited.

The presented literary analysis tasks are organised along contemplative (reflective),
additive, and functional (application-oriented) reading comprehension strategies; they
clearly constitute creative-productive, task-based sets of classroom and extracurricular
activities. Contemporary methodological culture in language and literature teaching
becomes truly viable in pedagogical practice when, alongside demonstrating the linguistic-
stylistic and generic-aesthetic importance and significance of texts, the strategy of learning
through reflective thinking is also applied.

Keywords: sacred literature, reading comprehension, differentiated skills development,
archaic folk prayers, religious texts, activation of linguistic, stylistic, and prosodic knowledge.
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Kontra Miklés neve ma mar megkeriilhetetlen a magyar nyelvtudomany
torténetében. A 2025-ben 75. életévét betoltott professzor a magyar
szociolingvisztika egyik megteremtdGjeként ismert, de munkéssaga joval talnétt
egyetlen tudomanyteriileten. Egyszerre volt a tarsasnyelvészet elméleti
kérdéseinek szenvedélyes kutatdja, a nyelvi jogok elszant védelmezdije, az angol
nyelv tanitdsanak és tanuldsanak kritikus elemzgje, valamint a magyar nyelv, vagy
talan pontosabb igy: a magyar nyelv beszél6i irant elkotelezett tudds. Aki ismeri
6t, tudja, Kontra Mikl6st mindig a ,nyelv mogotti ember” érdekelte: az, hogy a
nyelvhasznalat miként tiikrézi a tarsadalmat, a hatalmat, a diszkriminaciét, a
kozosségi Osszetartozast vagy éppen az 6nazonossagot.

A magyar (Angol és magyar nyelvészeti tanulmanyok. Valogatott irdsok, 1980-
2023) és angol nyelvli cimmel (Studies in English and Hungarian Language Matters.
Selected Papers, 1980-2023) publikalt, Kontra Miklés, vagyis a szerz6 altal valogatott
tanulmanyokat tartalmazo6 kétet — amely a Karoli Gaspar Reforméatus Egyetem és a
L’Harmattan Kiad6 gondozasaban jelent meg 2025 végén — méltd dsszegzése ennek
a rendkiviil gazdag tudomanyos életmtinek. A tébb mint négy évtizedet felolels
anyag nemcsak tudomanyos pélyaiv, hanem szellemi 6néletrajz is: megmutatja,
miként gondolkodott Kontra Mikl6s a nyelvrdl, az oktatasrol, a kisebbségi 1ét
kérdéseirdl, és miként alakitotta a magyar nyelvészeti kozéletet. A gydjteményes
kotet tokéletesen illeszkedik a szerz6 harom korabbi, hasonlé logika mentén
osszedllitott tanulmanygydjteménye kozé (Kontra, 1999, 2010, 2019): ahogyan a
korabbi tanulmanykotetek, ez is a hasznalat fel§l kozelit a nyelvhez, és ez a konyv is
kiemelten kezeli a nyelvészeti kutatasok tarsadalmi hasznosulasanak kérdéseit.

Acta Academiae Beregsasiensis, Philologica 2026/1: 159-162.
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Licenc (CC BY 4.0) (https://creativecommons.org/licenses/by/4.0/) feltételei szerint terjeszthetd.
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Kontra Mikl6s Debrecenben végezte tanulményait, majd az angol nyelvészet és a
szociolingvisztika teriiletén kezdett kutatni. Mar korai munkaiban érzékelhet§ volt
az a kett8s iranyultsag, amely egész palyajat jellemzi: a nemzetkozi tudomanyos
kozosség felé vald nyitottsag és a magyar nyelvii kozosségek iranti elkotelezettség.
Kutatéként és oktatoként egyarant fontosnak tartotta, hogy a nyelvészet ne
zark6zzon elefantcsonttoronyba, hanem reagéljon a tarsadalmi valdsagra és nézzen
szembe a kihivasokkal. Ezt a szemléletet viszi tovabb a mostani kotet is.

A kétnyelvi kotet - Furkd B. Péter, a Karoli Gaspar Reformatus Egyetem
rektorhelyettesének angol nyelvii el§szavat és a szerz§-szerkeszt§ magyar nyelvi
bevezetdjét koveten - 26 tanulmanyt tartalmaz, amelyek koziil 15 angol és 11
magyar nyelvli. Az irasok 6t nagy tematikus egységbe rendezddnek. Az elsd,
English syntax cimsz6 alatt az angol nyelv szerkezetének kérdései jelennek meg. A
nyitd tanulmény, a Do not people say such things? cimd, egykor az angol nyelv
leir6 grammatikainak egyik tabujat dontotte meg: a nem szokvanyos tagadé kérdd
mondatok helyességének vizsgalatat. A tanulmédny nem csupan nyelvtani
részletkérdés, hanem szép példaja annak, miként kozelit Kontra a nyelvhasznélat
empirikus vizsgélatdhoz - kisérleti adatokra, statisztikai kovetkeztetésekre és
beszélt nyelvi korpuszokra tdmaszkodva.

A masodik egység az angol-magyar nyelvi kontaktusok vilagaba vezet. Itt olyan
irdsok kaptak helyet, mint a Hungarians turned gateniks in 1990, amely a -gate
utétag magyar nyelvi adaptaciéjat koveti nyomon, vagy The messy phonology of
Hungarians in South Bend, amely egy észak-amerikai emigrans magyar kozosség
nyelvhasznalatdnak fonolégiai sajatossagait elemzi. Kontra ezekben a
tanulményokban a magyar nyelv diaszpéraban val6 életképességét, valtozasait és
kontaktushatasait vizsgélja - olyan témakat, amelyek nagyon sokaig méltatlanul
ritkdn kaptak figyelmet a hazai nyelvészetben. E kutatdsokban felfedezhet6 a
Labov-féle nyelvi valtozatossag iranti érzékenység, ugyanakkor a magyar nyelvi
valdsag iranti empatia is.

A nyelvpedagoégiai irasok a harmadik egységbe keriiltek, s e fejezet talan a
legszemélyesebb. Az On Teaching English in Hungary in the 1970s cim{ tanulmény
nem csupan torténeti attekintés, hanem korrajz is: megmutatja, milyen volt angolt
tanitani a vasfiiggony mogott, miként kiizd6ttek a tanarok a hidnyos forrasokkal,
és hogyan valt az angol nyelv a nyitas szimbolumava. Az Angol nyelvi és kulturalis
imperializmus és magyar tanarképzés cimd irdsban Kontra a nyelvi imperializmus
elméletét (Phillipson és Skutnabb-Kangas nyoman) adaptélja magyar viszonyokra,
és kimondja: a nyelvoktatas nem értéksemleges tevékenység, hanem kulturalis
valasztas. Az Ups and Downs in English Language Teacher Education in Hungary
pedig fél évszazad tavlatabdl elemzi a magyarorszagi angoltanar-képzés
hulldmzasait, onkritikaval és tarsadalmi felelgsségtudattal.
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A negyedik egység, Language Rights and Policy cimmel, a szerzd kozéleti és -
bar Kontra biztosan tiltakozna, hogy ez a sz6 barki eszébe jutna vele kapcsolatban
- aktivista arcat mutatja. A On the Right to Use the Language of One’s Choice in
Slovakia vagy a British Aid for Hungarian Deaf Education from a Linguistic Human
Rights Point of View cim{ tanulmanyokban Kontra a nyelvi emberi jogok eurépai
dimenzi6it vizsgalja. Ezek az irdsok egyszerre tudomanyos elemzések és etikai
allasfoglalasok: a szerz6 nyiltan szembesiti a nemzeti nyelvpolitikdk
ellentmondéasait az egyéni nyelvi jogok univerzilis elveivel. Szlovékia,
Magyarorszag, s6t az Egyesiilt Kirdlysag példain keresztiil mutatja meg, hogy a
nyelv nemcsak kommunikaciés eszkodz, hanem hatalmi és moralis kérdés is.

A kotet zar6 egysége, az In Memoriam, egyfajta tudosi tiszteletadas. Kontra
Mikl6s ebben a részben egykori kollégdira, mestereire és barataira emlékezik:
Vasvary Odénre, Orszagh Laszlora, Michael Clyne-ra vagy Herman Jozsefre. Fzek
az irdsok nem hagyomanyos nekrolégok, hanem tudoménytorténeti esszék,
amelyekben a személyes hang és az intellektualis tisztelet elegyedik. Az olvaso itt
lathatja, hogyan gondolkodik a szerz6 a tudési kozosségrdl, a hagyomanyrol és az
emberi kapcsolatok szerepérdl a tudomanyban.

Kontra Miklés valogatdsa nem egyszerten gyljtemény: tiikre annak, hogyan
lehet a nyelvészetet a tarsadalom szolgalataba allitani. A konyv lapjain ugyanagy
helyet kapnak a formalis nyelvtani elemzések, mint a kisebbségi nyelvi jogok
kérdései vagy az oktataspolitikai kritikdk. E sokszinliség mogott azonban végig ott
hazodik egy vezérmotivum: az emberi méltosadg és a kommunikacié szabadsaga
iranti elkotelezettség. Kontra munkédiban a nyelv sohasem csupan objektum,
hanem mindig erkélcsi tét is.

Az elGszoban Péter B. Furké, a Karoli Egyetem tudomanyos rektorhelyettese
talaléan fogalmaz: ,Kontra Miklés irasai nemcsak a szociolingvisztika megértését
gazdagitjak, hanem batorsagot is adnak a vitds kérdésekhez val6 értelmes
hozzészélashoz.” Ez a mondat jol jellemzi a szerzd egész habitusat. Tudoméanyos
munkéssiga sosem a konfliktuskeriilésrél, hanem a nyilt kérdezésrdl szolt — akar
az angol nyelvtan finom részleteirél, akar a nyelvi diszkriminacié tarsadalmi
arairol volt szo.

A Studies in English and Hungarian Language Matters t6bb, mint valogatott
tanulmanykotet: intellektudlis Onarckép, amely egy egész tudomanyag
magyarorszagi torténetét is megrajzolja. Olyan konyv, amelyb6l nemcsak a
nyelvészek, hanem példaul a nyelvtanarok vagy akéar a szociolégusok is sokat
tanulhatnak. Aki kézbe veszi, nemcsak a magyar-angol nyelvi kapcsolatok gazdag
vildgaba nyer betekintést, hanem megértheti, mit jelent egy életet a tarsadalmileg
elkotelezett nyelvészet szolgalatdban tolteni.

Kontra Miklés 75. sziiletésnapjan ez a kétet nem csupéan iinnepi Gsszefoglalo,
hanem tantsagtétel is: arrél, hogy a tudoméany akkor marad él6, ha nem fél
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megszélalni a kozosség nevében. Es talan éppen ez az, amit tanitvanyai, olvaséi és
kollégai leginkabb koszonhetnek neki.
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Attekintés a kelet-kozép-eurdopai nyelvi térségrol
Nador Orsolya: A kelet-kozép-eurdpai nyelvi térség

Budapest: Karoli Gaspar Reformatus Egyetem — L’Harmattan Kiad6, 2023, 260 o.

Nador Orsolya A kelet-kozép-eurdpai nyelvi térség cimli monografidja eredeti
vallalkozasként azt vizsgalja, hogy a foldrajzi és torténelmi értelemben vett Kelet-
Kozép-Eurdpa nyelvi térségként is értelmezhet§-e. A kotet kozponti kérdése
pontosan ez (lasd a kotet 10. oldalan). A szerz§ atfogo, interdiszciplinaris
megkozelitésben igyekszik Osszefoglalni a régidban él6 népek és nyelveik
torténetét, nyelvtervezési folyamatait, valamint a nyelvhasznalat tarsadalmi és
politikai dimenzi6it. A kutat6 fontosnak tartja, hogy - akar foldrajztudoményi,
torténettudomanyi, politologiai és kisebbségtudoményi - el6zetes kutatési
eredményeket is felhasznalva, a nyelvészet perspektivajaboél jaruljon hozza a régié
alaposabb megértéséhez. Ennek megfelel6en a kotet kiemeli a dialektuskontinuum,
a nyelvtervezés és a nyelvpolitika, valamint a kontaktoldgia és az aredlis nyelvészet
terminusokat mint olyan kulcsfogalmakat, amelyeket érdemes ismerni
mindazoknak, aki ennek a térségnek a nyelvi folyamatait, etnikumkozi kapcsolatait
szeretnék megismerni és atlatni. A monografia akar egyetemi tankonyvként vagy
osszefoglald munkaként is hasznalhaté: a szerzé minden fejezet végén Gsszegzést
és kérdéseket ad, tovabba bdséges szakirodalmi idézetek és forrasok talalhatok
benne (szemléltet6képekkel, térképekkel és gazdag bibliografiaval).

A munka tobb tematikus blokkba rendezett. Az elsé részek foldrajzi és torténeti
kontextust adnak: bemutatjdk a térség felfogasanak, koriilhatarolasanak
nehézségeit és valtozatait (foldrajzi hatarok, k6zép-eurdpai - kelet-kozép-eurdpai
elnevezések, Karpat-medence szerepe), valamint a nemzetallamok kialakulasat, a
birodalmak felbomlasat és a nemzeti mozgalmak fonalat. A szerz6 hangstlyozza,
hogy Kelet-K6zép-Eurdpanak nincs egyetlen, mindenki altal elfogadott definici6ja;
mégis, a térségnek kozOs sajatossagai vannak, amelyek megértéséhez kiilon
kutatéi keret sziikséges. Az ezt kiovet§ fejezetek az eurdpai nyelvi soksziniiséget és
a vilag nyelveinek kiilonb6z6 kategoriait targyaljak (a veszélyeztetett nyelvektdl a

Acta Academiae Beregsasiensis, Philologica 2026/1: 163-165.

© 2026 A szerz§(k). Ez egy nyilt hozzaférésl recenzié, amely a Creative Commons Nemzetkozi
Licenc (CC BY 4.0) (https://creativecommons.org/licenses/by/4.0/) feltételei szerint terjeszthetd.


https://creativecommons.org/licenses/by/4.0/

164 Vig Adrienn

nemzetkozi, ,hid szerepl” nyelvekig): a szerzé a latin kdzépkori és az Gjkori német,
francia, orosz, angol nyelv szerepét hasonlitja dssze, valamint bemutatja a
dialektuskontinuum és a nyelvi tudatossag fogalmait. Itt - ahogyan Nador Orsolya
fogalmaz - ,szigortian tudomanyosan” ismerteti a nyelvvaltas/nyelvcsere, a nyelvi
identités és a tarsadalmi kétnyelviiség jelenségeit is.

A konyv legnagyobb részét alkoté kozponti egység a kelet-kozép-eurdpai
nemzeti nyelvek kialakuldsanak targyaldasa. Ebben fejezetenként, jol kovethetd
modon mutatja be, hogyan jottek létre a cseh, szlovak, lengyel, ukran (és ruszin)
irodalmi nyelvek, majd kitér a délszlav nyelvek (szerb, horvéat, szlovén) sztenderd
véltozatainak kialakulasara. Emellett kiilon fejezet taglalja a térség egyetlen
neolatin nyelvének, a romannak a kodifikaciéjat (a vallasi-kulturalis kiilonbségek
és a Scoala Ardeleand szerepét), majd a magyar nyelv torténetét a latin
nyelvemlékektdl a reformacio és a nyelvijitas korszakaig.

A nemzeti nyelvek utan a szerz6 a teriiletfliiggetlen (anyagorszaggal nem
rendelkez6) nyelvek problémajaval foglalkozik. Ezek olyan nyelvi kozosségek,
amelyeknek nincs sajat anyaorszaguk, példaul a cigany (romani) nyelvek és a
jiddis. Nador Orsolya részletesen beszamol arrél, hogy torténelem soran ezek a
kozosségek hogyan vandoroltak (asszimilaciés veszélyek, diaszpérak), és hogy a
nemzetkozi szervezetek milyen egyezményeket (példaul az Eurdépa Tanécs altal
kiadott Regiondlis vagy kisebbségi nyelvek eurdpai nyelvek kartaja) hoztak létre
helyzetiik javitdsa érdekében. Ezzel teljes lesz a bemutatds: a konyv érinti a
tobbségi és kisebbségi, teriileti és nem-teriileti nyelvek egész spektrumat.

A kotet egyik legizgalmasabb része az, ahogyan az tigynevezett Ausbau- és
Abstand-nyelvek koncepcidjanak segitségével a szerz6 felvazolja Kelet-Kozép-
Eurépa nyelvi szovetség jellegét. Nador ramutat: a régié hivatalos nyelvei
tobbségiikben valamely szlav dialektuskontinuum tagjai (Ausbau-nyelvek), mig a
magyar és a roman nyelv kiilonallg, Abstand-nyelvként lépett be a politikai térbe.
Ez az elméleti keret segit értelmezni az egymashoz hasonl6é nyelvtervezési és
nyelvpolitikai folyamatokat és a ko6z6s identitasképzs elemeket. A md
végkovetkeztetése vilagos és hatarozott: ,létezik nyelvi térség” Kelet-Kozép-
Eurépa esetében. Nador 6sszegzésként hangsilyozza, hogy a térség népeinek
nyelvi 6nazonossaga évszazadok 6ta kdzponti kérdés, melyben a sajat és a masok
nyelvéhez valé viszony erds identitdselem. A hasonl6 térténelmi tapasztalatok és a
parhuzamos nyelvtervezési utak, az egymasra haté nyelvstratégiak bizonyitjak:
bér az itt beszélt nyelvek nem mind tartoznak azonos nyelvcsaladba, mégis egyiitt
targyalhatdk, mint egyetlen nagy k6zos térség nyelvei. Ezt a kdvetkeztetést erdsiti,
hogy példaul a hdbortk utani hatarrendezések nyoman a mai Kelet-K6zép-Eurdpa
népei nemcsak sajat allamukban, hanem mas orszagokban kisebbségként is élnek
- ez a tény pedig tjabb k6z6s nyelvi-politikai struktirékat szilt.
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Néador Orsolya munkajanak tudomanyos értéke tobbek kozott abban all, hogy
hidnyp6tld moédon rendszerezi és attekinti a régié nyelvi folyamatait.
Interdiszciplinaris beagyazottsaiga révén a térséget nem csupan puszta
nyelvfoldrajzi értelemben elemzi, hanem figyelembe veszi a torténelmi-politikai,
kulturdlis koriilményeket is. A konyv megjelenése (a Karoli Gaspar Reformatus
Egyetem és a I’'Harmattan Kiadd kiadasaban, ingyenes online hozzaféréssel, lasd
itt: https://real.mtak.hu/194265/) jol illeszkedik a nyelvészeti és kozép-eurdpai
nyelvészeti szakirodalom mifaji hagyoményaihoz: olvasmanyos, mégis
adatgazdag Osszefoglaloként szolgdl a régié tanulmanyozasara. Recenzensként
megemlithetjiik, hogy a kotet szerkezete nagyban segiti a kérdés irant érdekléd6
olvasok és az egyetemi hallgatok dolgat: minden fejezet végén kérdések, a f6bb
fogalmak, elméleti keretek Osszegzésre keriilnek, igy a kiadvany tankdnyvi
hasznalatra is alkalmas. Ugyanakkor a szerz§ az olvasmanyossagra is tigyel -
attekintést nydjt a legfontosabb fogalmakrdl (példaul dialektuskontinuum,
Ausbau-nyelv), és rovid idézetekkel gazdagitja, szinesiti a szoveget.

Osszességében Nador Orsolya monogréfidja jelentds tudoményos eredmény:
szintetizalja a régién beliili nyelvi interakciokrdl, nyelvtervezésrdl, kisebbségi és
tobbségi nyelvviszonyokrdl meglévé kutatdsokat, mikozben @j megvilagitasba
helyezi Kelet-Kozép-Eurépa fogalmat. A konyv {6 tizenete, hogy a térséget nyelvileg
is egység jelzi, amit a hasonlé identitasformalé nyelvi stratégiak és a nyelvek
kolcsonhatasai igazolnak. Igy a kotet tuttorének tekinthetS a nyelvi térség
kritériumainak meghatarozdsdban. A nyelvészeti és interdiszciplinaris
megkozelitésekre épiil§ elemzés értékes olvasmany mindazok szamara, akik a
kozép-eurdpai régiot torténeti és tarsasnyelvészeti aspektusbol kivanjak megérteni.

Vig Adrienn
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YUHiB 5-6 KJIaciB 3aK/1a/iiB 3araJIbHOI cepeHbOI OCBITH 3 HaBYaHHSAM
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PerieH30BaHMI HaBYIbHO-METO/IMYHMI TIOCIOHMK TIPUCBSTYEHO OJTHIN i3 KITIOUOBUX
mpobsieM Cy4dacHOi MOBHOI OCBITM — METOAMYHOMY 3abe3leyeHHI0 HaBYaHHS
YKPalHChKOI MOBM B IIIKOJIaX 3 HABYaHHSIM MOBaMM HaIliOHJTbHUX MEHIIIMH. Y CBIT/I
peautizartii ocBiTHBOI pedopmu «HoBa yKpaiHChKa IITKOJIa», OHOBJIEHHS JlepyKaBHOT'O
CTaHAapTy 6a30BOi cepeAHBOI OCBITM, @ TaKOK VIPOBa/DKEHHSI MO/IETbHUX
HaBYaJIbHMX ITPOTPaM 3 YKPATHCHKOI MOBM /IJIsl 6araTOMOBHMX CepeIOBMILI, TIPAlls €
HA/[3BUYAITHO CBOEYACHO), TEOPETUIHO OO PYHTOBAHOIO M ITPAKTUYHO 3HAYYITIOI0.

BulaHHS TTiZITOTOBJIEHO HAYKOBLSIMU [HCTUTYTY nieiaroriku HAITH Ykpainm i
I'PYHTYEThCSI Ha Pe3yJIbTaTax CUCTEMHUX JOCITi/DKEHb 3 JIHTBOAUIAKTUKMA Ta
METO/IMKM HaBUYaHHSI YKPaiHChKOI MOBM SIK JIep>KaBHOI. ABTOPM 30Cepe/KYIOTh
yBary Ha JIHTBOJUIAKTUYHNX, TICMXOJIOTO-TI€/IArOTIYHNX, COIiOTiHIBICTUYHMX 1
METOIMIHUX 3acajlax HaBUAHHSI JIEpXKaBHOI MOBM B YMOBax 6araTOMOBHOCTI, ITT0
3yYMOBJTIOE MDKIMCIUILTIHAPHUMA XapaKTep JOCTiKEHHSI.

AKTYaJIBHICTh TIOCIOHMKA TIOCMJTIOETBCSI TUM, IO BiH CIpHUSIE peasti3arliil
Jlep>KaBHOT MOBHOI TTOJTITUKH, YTBEPKEHHIO YKPATHCHKOI MOBU SIK IEPXKaBHOI Y
IIIKOJTaX 3 YTOPCbKOIO, PYMYHCBKOIO, ITOJICBKOIO Ta iHIIMMM MOBaMM HaBYaHHS.
[Tpans Bimobpaykae TeHZEHINII iHTerpamii OCBITM HalliOHAJbHMX MEHIIMH Y
3araJIbHOJIep>KaBHM OCBITHIM IIPOCTip YKpaiHu.
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[TocibHMK TOKJIMKAaHMII HA[ATU  BUMTESIM-CJIOBECHMKAM IPAKTUYHY
MEeTOAMYHY IATPUMKY Yy A000pi Cy9acHMX IiAXOAiB, MeTO/IiB i pOpM HaBUaHHS,
o 3abesrnevuyioTh (GOpMyBaHHS MOBHO-KOMYHIKATMBHOI ~KOMITETEHTHOCTI,
PO3BUTOK KPUTUYHOTO MMCJIEHHS, Ti3HaBaJbHOI aKTMBHOCTI Ta ITO3UTUBHOI
MOTMBaLii 0 BUBUEHHSI YKPalHCbKOI MOBM.

3MicToBi po3mim TO6YZIOBAaHO TIOCTHZIOBHO B/l KOHIENTYaIbHOI 6asu Ji0
MIPaKTUYIHOTO iHCTpyMeHTapit0. Oco6/MBO IIHHMMM € IPUKITaIU JUIAKTUIHIX BITPAB,
iHTepaKTMBHMX TPUIOMIB (TaHAEM-MeToZ, MOBHe TOpPTdOJLo, POBLOBI MOET,
HABYTBHI irpy, PeleNTMBHI TEXHOJIOTI), a TAaKOXX OIMMC MeXaHi3MiB (GopMyBaHHS
MDKMOBHMX 3B’SI3KiB — Uepe3 3iCTaB/IeHHST IpaMaTUIHMX, JIEKCMIHMX i GOHETUIHMX
SIBUII], YKPalHCBhKOI, YTOPCBKOI, PpyMyHCBKOI Ta iHIMX MOB. Takumii miaxis He jmilie
30arauye YYHIBCbKMIT [IOCBiJI, @ 71 CTBOPIOE YMOBM JUISl PO3BUTKY METaMOBHOI
cBifoMocTi Ta GopMyBaHHS IIO3UTUBHOTO CTaBJIEHHS JI0 MOBHOTO Pi3HOMaHITTSI.

IToci6bHMK Ma€ YiTKy, JIOTIYHO BUBaXXEHY CTPYKTYPY M CKJIaJA€ThCS 3 YOTUPBOX
3MICTOBMX PO3Mi/IiB, y SIKUX TOCTIAOBHO PO3KPUTO TEOPETUKO-METOANYHI,
JIIHTBOJIMTAKTUYHI Ta MPAKTUYHI aCTIEKTM HaBYaHHS YKPATHCbKOI MOBM B yMOBaX
6araToMOBHOI OCBITH.

IMepmit po3aia IpMCBSUEHO I'eHesi MpobeMy HaBYaHHSI YKPaiHChKOI MOBU SIK
JlepkaBHOI B IIIKOJIAaX 3 HaBYaHHSIM MOBaMM HalliOHaJIbHMX MEHIIMH. ABTOpPU
AQHAJTI3YIOTh ICTOPII0 PO3BUTKY MOBHOI OCBITM, €TallM CTAHOBJIEHHS ITIXOIB 0
BUKJIQJJaHHSI, TICMX0JIOTO-TIe/IarOTiuHi YMOBM OBOJIOZIHHSI JIPYTOI0 MOBOIO, @ TaKOX
PO3KpMBalOTh B3a€EMO3B’SI30K MOBHOI OCBITM I TIpOLIECiB Jiep)KaBOTBOPEHHSI.
OcobymMBa yBara IpujijieHa HOPMaTUBHO-TIPaBOBiN 6a3i (3axkoHy Ykpainu «IIpo
ocBiTy», Konmeriii HYII, /lep)kxaBHMM CTaHJapTam), 110 perlaMeHTye MOBHY
TIOJITUKY Y cpepi OCBITH.

Y ApyromMy po3ziti pO3KPUTO JiHIBOJIM/IAKTUYHI OCHOBM HaBYaHHS YKPAiHCHKOI
MOBM: BU3HAUEHO KJTFOUOBI TPUHITUITM (KOMYHIKaTMBHOCTI, CBiJIOMOCTI, CMICTEMHOCTI,
HACTYITHOCTI, ypaxXyBaHHSI PiJIHOi MOBM Y4HIB), OKpeCJIEHO Cy4YacHi Taxomm —
KOMIIETEHTHICHUH, MisUTbHICHUM, OCOOMCTICHO OPIEHTOBAHMM i KYJIbTYPOJIOTTUHMIAL.
ABTOpPM TaKOX aHAJTi3YIOTh 3aKOHOMIPHOCTI pOpMyBaHHSI MOBHMX i MOBJIEHHEBUX
KOMIIETEHTHOCTEN Y KOHTEKCTi 6araTOMOBHOT'O PO3BUTKY LIKOJISIPIB.

TpeTiit po3ziyi Mae MPaKTUKO-OPIEHTOBAHUM XapaKTep i 30cepemKeHni Ha
MOZIe/TIOBaHHI OCBITHBOTO Iporiecy. TyT MOJAHO TUIIOJIOTIIO YPOKIB YKPaiHCHKOI
MOBM, MeTOAMKY GOpMyBaHHsI BMiHb 3B’SI3HOI'0 MOBJIEHHSI, OIIMCAHO Pi3HOBU/IM
TPYIIOBOi, TApHOI Ta iHAMBIyaJbHOI pPOOOTH, & TaKOK ¢GOpMM HaBYAIHHOI
B3aEMOJIi, SIKi MiABMUINYIOTh ePeKTUBHICTh CIIKYBaHHSI JEPXKaBHOIO MOBOIO.
HaBezieHo mpuKJIaZiM IPUIIOMIB PO3BUTKY KOMYHIKATMBHMX YMiHb, 06ip BIIpaB
It GOpMyBaHHS rpaMaTUYHOI, JIeKCMYHOI Ta opdorpadiyHol KOMIIETEHTHOCTEN.

YeTBepTMi1 pPO3AIJI Ma€ INIPAKTUKO-METOAMYHE CIPSIMyBaHHS. Y HBOMY
CHUCTEMaTM30BaHO aHali3 UMHHUX I[porpaM, IiJPyYHMKIB 1 HaBUYaJIbHO-
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METOAMYHMX KOMIUIEKTIB, TIOJIaHO 3pa3KyM BIIPaB, OMMCAHO Cy4acHi TEeXHOJIOTIl
HaBUYaHHS, 30KpeMa eJIeMeHTH iHTEePaKTMBHUX, irPOBUX, NPOEKTHUX METOAIB, a
TaKOX pi3Hi GpopMM Mo3aKIIacHOI M BUXOBHOI po60TH. OCO6/MBY LIiHHICTh MAIOTh
MPaKTMYHI peKoMeHJallil 1070 OpraHisallii MOBHOTO Cepe/IOBUIIA Y IIKOJI,
B3AEMOZIl BUMTEJIS 3 YIHIMM Ta 6aTbKaMM, a TAKOXK ITiTPUMKM MOBHOI MOTHBAIii.

Taxwmit miaxig 3abe3mnevye MOCTITOBHMIA TIEPEXIJT BiJT TeOpii /10 TPaKTUKH, Bif
y3araJIbHeHHSI TPUHIMUINB 10 KOHKpeTM3alii AUJAKTUYHUX PpillleHb, II0
TiZBUIIYE TPAKTUYHY 3HAYYIICTh TOCIOHMKA.

3MicT BUIaHHSA Bilo6padka€e CyJIacHi TeH/IeHIIii pO3BUTKY METOAMKY HaBYaHHS
yKpaiHCbKOI MOBM SIK ZIpyroi (Aep)KaBHOI), CIMpalOuMCh Ha Ipalli MPOBiTHUX
yuennx — O. BinsieBa, M. Ilentwmok, O. XopoikoBcbkoi, C. Yepauuko, O.
Topormkinoi, O. KapamaH, a TAKO)X Ha HOBITHIi JOCJTiHKEHHS 3 6araTOMOBHOI OCBITH.

IMoci6HMK BUPI3HSIETHCS HAYKOBOIO I'PYHTOBHICTIO, CMCTEMHICTIO BUKJIaAy Ta
MPAKTUYHOIO CIIPSMOBAHICTIO. ABTOPM IPOIOHYIOTh KOMIUIEKCHE 6GaueHHS
HaBYaHHSI YKPaiHCbKOI MOBM SIK Jlep)KaBHOI, OpiEHTOBaHe Ha peasbHi OCBIiTHI
IOTpe6y 6araTOMOBHMX PETIOHIB.

BuaaHHS BMiJIO TIOEAHYE TICUXOJTIHTBICTUYMHUH Ta JIHTBOJAMAAKTUYHUN TiJIX0/TH,
JIEMOHCTPYIOUM MeXaHi3MM PO3BUTKY MOBJIEHHSI YYHIB, SIKi HABUAIOTHCSI B YMOBaX
B3aEMO/Iii KiJTbKOX MOBHMX cucTeM. Ocob/IMBUI Harosioc 3po6ieHo Ha PO3BUTKY BCiX
BU/IiB MOBJIEHHEBOI [iSUTBHOCTI — CJTyXaHHSI, TOBOPiHHSI, YUTaHHS Ta MMUChMa, 1110
3abe3reuye KOMIUTEKCHE GOPMYBaHHSI KOMyHIKaTMBHOI KOMIIETEHTHOCTI.

[[iHHMM € TaKOXX OpIEHTYBaHHSI Ha MDKMOBHI Tiapasiesii, 3iCTaB/IeHHS
YKpaiHChKOI MOBYM 3 PiJHOIO MOBOIO YUHIB, aHaJIi3 TUIIOBMX ITIOMMJIOK Ta IJISIXM IX
noAosiaHHs. Takmil miaxiA copusie BUPOOJIEHHIO B yYHIB MOBHOTO UYTTS,
YCBiIOMJIEHOMY B)XMBAHHIO YKPaiHCBKMX MOBHMX HOPM i (¢OpMyBaHHIO
MTO3UTUBHOTO CTaBJIEHHS JI0 Jiep>KaBHOI MOBH.

[IpakTMYHa 3HAUYIIICTh IIOCIOHMKA TIOJISITa€E y HASIBHOCTI KOHKPETHMX
JMAAKTUYHMX MaTepialiB: BIIpaB, 3aBAaHb, KOMYHIKaTMBHUX CUTYaIlild, IO
JTO3BOJISTIOTH e(pEeKTHBHO Peasli30ByBaTH HaBUAJIbHI ITiJTi. MaTepiain MOXYTb 6yTH
BMUKOPUCTaHi /IS MiJITOTOBKM YPOKiB, $aKy/JIbTaTUBHUX 3aHSTb, O3AKIACHUX
3ax07IiB, iHTErpOBaHUX MTPOEKTIB.

MoBa mOCIOHMKA Bii3HAYAE€TbCSI aKaJeMIiuHOI0 TOYHICTIO, SICHICTIO Ta
MIOC/TIZIOBHICTIO BUKJIaZy. TeKCT JIOTiYHO CTPYKTypPOBaHMM, KOXXEH PpO3Jia
3aBEPIIYEThCS y3aTaTbHEHHSIMY Ta BUCHOBKAMM, TIOJAHO TaO AT, CXEMM, LTIOCTpaITii.
CTitb BUKJIa/ly HayKOBMIA, ajle IOCTYITHMI JIJIS IIMPOKOTO TIeJIarOrivHOTO 3araly.

ABTOPM YHMKAIOTb HaJIMipPHOTO TeOPeTU3YBaHHSI, POOJLTIM aKIeHT Ha TPAaKTUIHMUX
PeKOMeHalisIX 1 MpUKJIaZax, 110 IOJIerllye CIPUMHSTTS MaTepialy BUMTE/ISIMMU-
MpaKTMKaMM, BUKJIaZlauaMy KOJIe/DKIB 1 CTyZieHTaMM IeZIarOriuyHMX ClieLia/IbHOCTeM.

HayxkoBa aprymeHTaliist 6a3yeThcsi Ha KOMIUIEKCHOMY aHauTi3i CydacHMX KOHIIETILIiN
MOBHOI OCBITM, y3TO/pPKEHa 3 Jep)XaBHMMM CTaHJapTaMM Ta MiDKHapOJHUMMU
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HiAxXoJamMu A0 BUK/Ia[JaHHS MOB Y IOJIIeTHIYHMX 1 TOJIIKY/ITYPHUX CyCITUIBCTBAX.

ABTOpCcbKMI KoeKTMB — H. Borpanenb-binockanenko, B. Atamanuyk, O.
Kapaman, C. KapamaHn, O. ®ifkeBuy, JI. [lleBuyk — npejicTaB/JIeHU TPOBITHUMHA
daxiBUSMM y TasTy3i METOAMKY HaBYaHHS YKPATHCHKOI MOBY Ta JIIHTBOIUIAKTUKIA.

CrrizbHa po60Ta KOJIEKTHUBY CBIJYMTH ITPO BUCOKMIA piBeHb ITpodecioHasizMy,
HAyKOBOI KYJIBTYPH, JOC/I/THUITBKOI TJIMOMHM Ta I1eJIaroTivHOrO TOCBiAY.

HaB4a/ibHO-MeTOIMYHNI TTOCIOHNK «MeTo/yKa HaBYaHHST YKPaiHCBKOI MOBU
V4HIB 5-6 KJIaCiB...» € BArOMMUM BHECKOM Y PO3BUTOK CydacHOI METOAMKY BUKJIaZIaHHS
YKPaiHChKOI MOBM B IIIKOJIaX i3 HABYaHHSIM MOBaMM Hal[iOHTbHMX MEHIIIMH.

[Tparst TOEMHYE TeOpeTUYHe OOTPYHTYBAHHS, MPAKTUYHI PeKOMeH[allii ¥
cydacHe 6aueHHS MPOIECY MOBHOI OCBiTM B yMOBaX 6araTomMoBHOCT. BoHa Mae
BMCOKY HayKOBY, IeJJaTOTiuHy Ta MPaKTUYHY I[iHHICTb, CIOpUsE MiABUIIECHHIO
SIKOCTi BUKJIQZIAaHHS Iep>KaBHOI MOBY, ITPOdeciiHOI KOMITETEHTHOCTI BUMTEIB i
$OpMyBaHHIO TTO3UTMBHOI MOTHBAITi1 YYHIB JI0 1l BUBYEHHS.

ITocibHMK peKOMeHJOBaHO JjIs1 IIMPOKOTO BMKOPMUCTAaHHSI B 3akjajiax
3arajibHOi cepeIHbOT OCBITH, y CUCTeMi MiC/ISIAUTIIOMHOT IIeJarOrivHOT OCBITH, ITi/T
Yac MiATOTOBKM MaibyTHIX YUMTeTiB-piI0IoTiB, a TaKOX SIK HaZiifHe JHKepesio
Cy4yaCcHMX MEeTOAMYHMX pillleHb 1 TMeJ[aroTiYHMX iHHOBAIil ISl MOJIieTHIYHUX
OCBITHIX cepe/IOBUIIL, YKpaiHu.
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Gondolatkisérletek naplogytijteménye

Grendel Lajos: Naplok konyve, a kotetet Osszeallitotta, szerkesztette,
a szoveget gondozta és az utdszot irta Toth Laszlo

Budapest: MMA Kiadd, 2024, 392 o.

Grendel Lajos proézairi munkassaga, kiilonosen Eleslovészet cim( regénye mar
megjelenését kovetGen kanonizalédott nem csupdn a (cseh)szlovakiai, de az
0sszmagyar irodalomban is. Marol visszatekintve latszik, hogy prézaja mennyire jol
illeszkedett az akkoriban formal6ds, ugynevezett posztmodern irodalomba.
Poétikdjanak késébbi valtozasai, kisérletezései pedig az irodalmi kdnonban elfoglalt
helyét tekintve Gjraértelmezésre, de legalabbis tovabbi kiegészitésekre 6sztonozték
az értelmezdket. A Magyar Miivészeti Akadémia kiaddja arra vallalkozott, hogy Elek
Tibor - az életmi tekintetében kétségteleniil @j hangsulyokat elhelyezd -
kismonografiajanak (Grendel Lajos, 2018) megjelenése utan életmdsorozatot
inditson, amelyben helyet kaphatnak Grendel mindezidaig kevésbé ismert szovegei,
illetve kotetben meg nem jelent vagy eddig nem publikalt irasai is.

A sorozat nyitanyaként Grendel Lajos novelldit, elbeszéléseit, kisebb szépprozai
jelleg(i mtveit gytijtotték egybe egy vaskos kotetben (Osszegytijtott elbeszélések,
2023). A masodik konyv, jelen recenzi6 targya, a Naplok kényve 2024-ben jelent
meg. De azéta mar napvilagot latott a folytatds is, az interjikat tartalmazo
Vallomasok kényve (2025).

A Naplék konyve szembetiing sajatossaga, hogy az ir6 valamennyi naplészerti
irasat, feljegyzését igyekszik kozreadni. A kiadvany szerkesztGje, osszeallitéja, Téth
Laszl6 igen alapos utészavaban részletezi a legfontosabb vélogatési alapelveket,
szempontokat. Innen megtudhatjuk, hogy bar mindig érdekelték Grendelt az
irodalmon tul a kdzélet gondjai, csak a rendszervaltas éveiben (1989/1990) kezdett
irni rendszeresen naplét, és tulajdonképpen egészen 2018-ban bekovetkezett
halalaig sziilettek iréi miihelyében e meglehetdsen tag miifaji kerethez illeszkedd
hosszabb-révidebb ir4sai, téredékes feljegyzései. Ilyen szempontbdl a Naplok
konyve tudatosan kezeli lazan a miifaji hatarokat. A szerkeszt§ hangstlyozza, hogy
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a publikélas soran konkrétan naploként megjelolt szovegek mellett ez a kiadvany
tobbek kozt lirai jegyzetet, szatirikus hangvételd karcolatot, glosszat, tarcat,
parddiat, kiselbeszélést, kozéleti-politikai elemzést, pamfletet, kinyilatkoztatast,
hitvallast, iréi-irodalmi reflexiét, muértelmezést, filozéfiai elmélkedést,
olvasmanyélménybdl sziilet§ beszamoldt, ismertetést, tovabba zenei albumlistat is
tartalmaz. Ez a mifaji sokszinlség pedig rendkiviil izgalmassa teszi a
megfogalmazott gondolatkisérletek tobbségét. Arrdl nem is szélva, hogy teljesen
egybevag azzal a szabadsdgeszménnyel, amely alapjan Grendel maga is
gondolkodott a naplérdl: ,A napléirds végiil is személyes miifaj. Naplojaban a
szerz6 még az anyagcseréjérdl is emlitést tehet, ez a mifaj annyira személyes.
Kibeszélheti titkait. (...) Csaponghat. Lehet magasroptli és bandlis egyszerre.
Sirankozhat, panaszkodhat, kdromkodhat - napléban minden megengedhetd,
senki sem veheti zokon téle, hogy foldslegesen jar a szaja” (81. 0.). Ugy gondolom,
bar szerzként teljesen igaza van Grendelnek, azért egy masik megkozelitésben azt
mondandm, hogy a kotetben az ilymddon értett személyesség mellett azért az
olvas6 mégiscsak ezen talmutatd, maradanddbb megallapitasokat, onreflexiokat,
ir6i muhelytitkokat keres egy efféle gyijteményben. Hiszen konnyen érvelhetiink
amellett, hogy barmennyire is érdekes egy személyes hangoltsaga naplokétet, az
onértékén tal az értelmez6 mégiscsak az iré  értékrendszerét,
gondolkoddasmddjanak alakuldsat, mdhelytitkait és - mintegy tagabb
kontextusként - korat, kornyezetének valtozésait, vagy (Grendel sajatos
megismerni és megérteni. A naplogyljteményt végigolvasva pedig nem is kell
hidnyérzettdl tartani ebben a tekintetben.

A Rosszkedvem napléja I. (1989-1995) cim fejezetben olvashatjuk mintegy
onreflexioként: ,Egész életemben kisebbségi magyar voltam. Ezt megmagyarazni
nem lehet, csak atélni. Tudok - tudunk - valamit, amit a budapesti vagy a nyugati
magyar nem tudhat, a kolozsvari vagy az Gjvidéki sokkal inkdbb” (89. 0.). A
napléjegyzetekbll pedig kiolvashatdé valamiféle altalanos, az ir6é kedvelt
kifejezésével élve abszurdisztani kisebbségi magyar 1étérzés és szemléletméd. Ujra
és ujra el6keriilnek a napldjegyzetekben a szlovak-magyar egyiittélés égetd
gondjai, ahogyan a szélsGségek feler6sodése is a politikaban a rendszervaltas utan.
Ami folyamatosan jelen van még a lapokon, az a tiltakozas a jogkorlatozé szlovak
nyelvtorvények ellen. Egy széveghelyen példaul kesertien megjegyzi Grendel: ,A
nyelvtérvénnyel mégsem az a legfébb bajom, hogy rossz, hanem az, hogy semmi
sziikség nem volt ra. Inkabb lett volna sziikség egy olyan térvényre, amely a
kisebbségek nyelvét - és kultardjat - védi” (29. o0.). Az anyanyelvi oktatassal
kapcsolatos szlovékiai dilemmék pedig jol ismertek a karpétaljai olvasok szamara
is: ,Hogy milyen oktatasi nyelv mellett dontenek a sziil6k, az mindenkinek
legszemélyesebb magéniigye. Ebbe senkinek sincs joga beleszélni, se a » nemzet,
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se valami masnak a nevében. Ezt annak ellenére mondom, hogy én is, a feleségem
is, a gyerekeim is magyar iskoldkba jartunk, s egyikiink sem banta meg. Szlovakiai
magyar iskoldkban a didk megtanulhat szlovékul, és megismerheti a szlovak
irodalom és muveltség alapjait. Forditva ez nem lehetséges” (122. 0.).

Szamomra a naplégyljteménybdl kiemelkednek azok a részek, amelyek a
szerz$ irodalomtorténeti szemléletét, érzékenységét és kiigazitdsi vagyat
kozvetitik. Kifejezetten izgalmas szembesiilni azokkal a gondolatkisérletekkel,
amelyek alighanem itt vet6dnek fel el@szor, majd koherensebb, atgondoltabb
valtozatban A modern magyar irodalom torténete (1. kiadas: 2010, 2. bgvitett
kiadas: 2019) cimli konyvében olvashaték. De az irodalomelméleti, esztétikai
okfejtések is figyelmet érdemelnek. Hogy csak egyetlen ilyet emeljek ki: Grendel
tobb napldjegyzetében amellett érvel, hogy a feloldhatatlan 6nellentmondas, a
paradoxon a j6 irodalmi m@ lényegéhez tartozik. A naplétoredékek egyikében
kothet§. Az ehhez hasonlé kapcsolddasi pontok pedig filozéfiailag is mélységet
adnak bizonyos gondolatkisérleteknek.

Ugy gondolom, a Naplok konyve segit Grendel Lajos szemléletének, gondolkodas-
és frasmoédjanak mélyebb megértésében. A kordbban nem publikalt irdsok,
toredékek kozlése révén pedig olyan Osszefiiggések, kapcsolédasi pontok,
értékrendbeli elmozdulasok tarhatok fel, amelyek tovabb arnyalhatjak mindazt, amit
errdl az életmtirdl olvasdként érzékelhettiink immar irodalomtorténeti tavlatbol.
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